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Institutional Overview
Salish Kootenai College (SKC) is a tribal college chartered by the Confederated Salish and Kootenai
Tribes (CSKT) in 1976 to provide postsecondary education opportunities for Native Americans. SKC is
governed by a 7-member Board of Directors appointed by the Tribal Council of the CSKT. The College
also maintains close ties with tribal elders, many of whom serve as part-time faculty in the Native
American Studies Department. In 1977, the College was incorporated under tribal law, which governs
tribal non-profit and for profit corporations. The Articles of Incorporation delineate the purposes of the
College as provision of post-secondary educational opportunities, including 1) Vocational Training, 2)
College Transfer Programs, 3) Occupational Training, 4) Community Service, 5) Indian Culture and
History, and 6) Adult Basic Education. The additional purposes stated in the Charter include provision of
a comprehensive program responsive to the Flathead Indian Reservation Community and promotion of
research and development activities deemed necessary to provide post-secondary educational
opportunities on the Reservation.
The original purposes remain relevant and focus the institution on meeting the educational needs of
American Indians (AI), providing community service, and perpetuating the cultures and histories of the
Confederated Salish & Kootenai Tribes. SKC serves the Flathead Indian Reservation (population: 7042
American Indians) and Lake County (total population 28,746), as well as AI students from throughout the
United States. The status of educational attainment of American Indians, unemployment rates on
American Indian Reservations, and critical need for the preservation of language and traditions of native
peoples provide evidence for the continuing importance of the original institutional purposes.
Reservation communities continue to experience disparities in health, employment rates, education, and
living conditions. At the same time, loss of native languages and cultural traditions continues at a critical
rate and threatens the social, economic, and political systems and self-determination of AI Tribes. In
2007, the Bureau of Indian Affairs calculated unemployment rates on the Flathead Indian Reservation at
24%, with another 38% employed but below poverty guidelines. The situation for Montana’s other Indian
Reservations was worse, with unemployment ranging from 47% to 70% of the available labor force, with
another 9% to 24% of the workforce employed but below poverty guidelines.
While the number of academic degrees awarded to American Indians in the United States has risen,
American Indians continue to have the lowest rates of educational attainment among racial/ethnic
minorities. For example, American Indians have the lowest percentage of completion of Bachelor’s
degrees of any racial/ethnic group. In 2010, only 24% of AI males between the ages of 18 and 24 were
enrolled in colleges or universities, as compared with 43% of White males and 39% of the total
population in the same age range. The percentage of American Indian youth who have dropped out of
high school is more than 200% of the rate for all youth ages 16 to 24 in the United States (Higher
Education: Gaps in Access and Persistence. National Center for Educational Statistics.
http://nces.ed.gov/pubs2012/2012046.pdf).
SKC is dedicated to meeting the needs of individual tribal members, the Confederated Salish & Kootenai
Tribes, and American Indians throughout the United States. While the College was chartered to provide
for the needs of tribal members and descendants of enrolled tribal members, it maintains an open
admissions policy for non-Indian community members.
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Curricula include vocational and academic programs that meet the needs of AI communities as well as
many courses that sustain the traditional knowledge and practices of the Salish, Kootenai, and Pend
d’Oreille. The College strives to include AI culture in as many of its courses, programs, and events as
possible. SKC also houses ancillary programs that demonstrate its commitment to the Flathead Indian
Reservation and other tribal communities, such as the Indigenous Math & Science Institute (IMSI) and
the Center for American Indian Policy and Research.
As a tribal college, SKC is required by the Tribally Controlled Community College Assistance Act to
maintain a student body of at least 51% enrolled members of federally recognized tribes and tribal
descendants. Over the last five years, at least 63% of students have been enrolled tribal members. While
the majority of Native American students are enrolled members of the Confederated Salish and Kootenai
Tribes, at least 50 other tribes are represented in the student body each year. Since 1977, the College has
conferred 3,169 Baccalaureate and Associate Degrees and Certificates of Completion to 2,834 graduates.
The College’s activities have a marked impact on the Flathead Indian Reservation and other tribal
communities. SKC graduates work in tribal governments, reservation health care facilities, schools, and
small businesses providing economic growth and community development. Many SKC faculty members
maintain creative or scholarly endeavors that focus on the needs of tribal communities. Students, faculty,
and staff are involved in the life of the reservation community through service and scholarship.
Now in its thirty-sixth year, SKC remains firmly committed to its mission. The College remains student
and community-centered, providing programs and services designed to improve the educational
attainment of American Indians and provide individual and community development. While firmly
grounded in the context of its location on the Flathead Indian Reservation in rural, northwestern Montana,
SKC embraces changing technologies, modern facilities, and new educational programs that will lead
students and the community into the future. The campus maintains state-of-the-art laboratories in the
sciences and health fields, web based course delivery, and campus technology infrastructure that ensure
students, faculty, and staff have access to adequate resources. Thus, the College is well represented by its
logo, “Grounded in Tradition. Charging into the Future.”
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NORTHWEST COMMISSION ON COLLEGES AND UNIVERSITIES
BASIC INSTITUTIONAL DATA FORM
Information and data provided in the institutional self-evaluation are usually for the academic and fiscal year preceding the
year of the evaluation committee visit. The purpose of this form is to provide Commissioners and evaluators with current data
for the year of the visit. After the self-evaluation report has been finalized, complete this form to ensure the information is
current for the time of the evaluation committee visit. Please provide a completed copy of this form with each copy of the
self-evaluation report sent to the Commission office and to each evaluator.
To enable consistency of reporting, please refer to the glossary in the 2003 Accreditation Handbook for definitions of terms.

Institution: Salish Kootenai College
Address: 58138 U.S. Highway 93
City, State, ZIP: Pablo, MT 59855
Degree Levels Offered: X Baccalaureate X Associate X Other (Certificate of Completion)
If part of a multi-institution system, name of system: N/A
Type of Institution: X Native/Tribal
Institutional control:
Public
City

County

Semester

Institutional calendar: X Quarter

State

Trimester

Federal X Tribal
4-1-4

Continuous Term

Specialized/Programmatic accreditation: List program or school, degree level(s) and date of last accreditation by an
agency recognized by the United States Department of Education. (Add additional pages if necessary.)
Program or School

Degree
Level(s)

Recognized Agency

Date

Nursing

AS

Nursing

BS

Accreditation Commission for Education in Nursing
(formerly NLNAC)
Accreditation Commission for Education in Nursing
(formerly NLNAC)

Dental
Social Work
HCT
Education, Elementary Ed

A.A.S.
B.S.W
Certificate of
Completion
B.S.

Council on Social Work Education
National Center for Construction Education
Research
Montana Board of Public Education

Education, Secondary Ed
Education, Early Childhood Ed

B.S.
B.A.

American Dental Association's
Commission on Dental Accreditation

Montana Board of Public Education
Montana Board of Public Education
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2006
June 2012
Annual
July 2010
July 2010
July 2010

Revised February 2013

Salish Kootenai College

4

Year Seven Report

Full-Time Equivalent (FTE) Enrollment (Formula used to compute FTE: Total credits (FT + PT)/12
Official Fall
Classification
Undergraduate
Graduate
Professional
Unclassified
Total all levels

2012

(most recent year) FTE Student Enrollments

Current Year
Dates: Fall 2012
773

One Year Prior
Dates: Fall 2011
795

773

Two Years Prior
Dates: Fall 2010
791

795

791

Full-Time Unduplicated Headcount Enrollment. (Count students enrolled in credit courses only.)
Official Fall 2012
Classification
Undergraduate
Graduate
Professional
Unclassified
Total all levels

(most recent year) Student Headcount Enrollments

Current Year
Dates: Fall 2012
951

One Year Prior
Dates: Fall 2011
1135

951

Two Years Prior
Dates: Fall 2010
1175

1135

1175

Numbers of Full-Time and Part-Time Instructional and Research Faculty & Staff and Numbers of Full-Time (only)
Instructional and Research Faculty & Staff by Highest Degree Earned. Include only professional personnel who are
primarily assigned to instruction or research.
Total Number

Number of Full Time (only) Faculty and Staff by Highest Degree Earned

Rank

Full
Time

Part
Time

Less than
Associate

Professor
Associate Professor
Assistant Professor
Instructor
Lecturer and Teaching
Assistant
Research Staff and
Research Assistant

66

41

5

Associate

Bachelor

Masters

9

35

Specialist

Doctorate

16

Undesignated Rank
Mean Salaries and Mean Years of Service of Full-Time Instructional and Research Faculty and Staff. Include only
full-time personnel with professional status who are primarily assigned to instruction or research.
Rank
Professor
Associate Professor

Mean Salary

Assistant Professor
Instructor, Full Time
Lecturer and Teaching Assistant
Research Staff and Research Assistant
Undesignated Rank

Mean Years of Service

47,633
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Financial Information. Complete each item in the report using zero where there is nothing to report. Enter figures to the
nearest dollar. Auxiliary and service enterprises of the institution (housing, food service, book stores, athletics, etc.) should
be included. The institution’s audit materials should be an excellent reference for completing the report.
Fiscal year of the institution: July 1 – June 30
Reporting of income:
Accrual Basis
Accrual Basis
Reporting of expenses:
Accrual Basis
Accrual Basis

BALANCE SHEET DATA
ASSETS
CURRENT FUNDS
Unrestricted
Cash & cash Equivalents
Investments
Accounts receivable gross
Less allowance for bad debts
Inventories
Prepaid expenses and deferred charges
Other (identify)
Due from
Total Unrestricted
Restricted
Cash
Investments
Other (identify)/Accrued Grant Revenue
Due from / Loan Receivables
Total Restricted
TOTAL CURRENT FUNDS
ENDOWMENT AND SIMILAR FUNDS
Cash
Investments
Other (identify)
Due from
TOTAL ENDOWMENT AND SIMILAR FUNDS
PLANT FUND
Unexpended
Cash
Investments
Other (identify)
Total unexpended
Investment in Plant
Land
Land improvements / Other Struct Improve
Buildings / Construction in Progress
Equipment/Media/Computers/Vehicles
Library resources
Other (identify) / minus Depreciation
Total investments in plant
Due from
Other plant funds (identify)
TOTAL PLANT FUNDS
OTHER ASSETS (IDENTIFY)
TOTAL OTHER ASSETS
TOTAL ASSETS

Last Completed FY
Dates: 2011-2012

One Year Prior to
Last Completed FY
Dates: 2010-2011

Two Years Prior to
Last Completed FY
Dates: 2009-2010

876,993

1,573,178

966,738

1,888,372
-354,600
308,255

2,254,452
-326,163
338,466

1,689,768
-276,695
239,287

2,719,020

3,839,933

2,619,098

14,501
1,724,934
2,105
1,741,540
4,460,560
34,491
8,260,895
817,632

23,707
1,020,053
2,105
1,045,865
4,885,798
247,978
8,192,806
1,046,633

26,630
1,897,277
2,105
1,926,012
4,545,110
109,779
6,686,451
1,138,153

9,113,018

9,487,417

7,934,383

584,169
949,950
28,972,831
5,303,455
892,044
-11,004,920
25,697,529

584,169
935,686
26,926,815
5,739,293
861,421
-10,211,649
24,835,735

584,169
935,686
25,590,817
5,530,054
836,739
-8,821,427
24,656,038

25,697,529
36,000
36,000
30,194,089

24,835,735
36,000
36,000
29,757,533

24,656,038
36,000
36,000
29,237,148
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BALANCE SHEET DATA (continued)
LIABILITIES
CURRENT FUNDS
Unrestricted
Accounts payable
Accrued liabilities
Students’ deposits
Deferred credits
Other liabilities (identify) Salaries Payable
Due to / Line of Credit
Fund balance
Total Unrestricted
Restricted
Accounts payable / Deferred Revenue
Other (identify) Deposits Held
Due to
Fund balance
Total Restricted
TOTAL CURRENT FUNDS
ENDOWMENT AND SIMILAR FUNDS
Restricted
Quasi-endowed
Due to
Fund balance
TOTAL ENDOWMENT AND SIMILAR FUNDS
PLANT FUND
Unexpended
Accounts payable
Notes payable
Bonds payable
Other liabilities (identify)
Due to
Fund balance
Total unexpended
Investment in Plant
Notes payable
Bonds payable
Mortgage payable
Other liabilities (identify)
Due to
Other plant fund liabilities (identify)
TOTAL INVESTMENTS IN PLANT FUND
OTHER LIABILITIES (IDENTIFY)
TOTAL OTHER LIABILITIES
TOTAL LIABILITIES
FUND BALANCE

Last Completed
FY
Dates: 2011-2012

One Year Prior to
Last Completed FY
Dates: 2010-2011

419,058
35,899

691,257
78,317

724,364
(13,519)

1,286,934

1,209,461

1,076,367
293

1,741,891

1,979,035

1,787,505

906,556
237,232

942,789
230,778

772,329
259,869

1,143,788
2,885,679

1,173,567
3,152,602

1,032,198
2,819,703

3,319,933

3,844,862

4,313,249

3,319,933

3,844,862

4,313,249

6,205,612

6,997,464

7,132,952

Salish Kootenai College

Two Years Prior to
Last Completed FY
Dates: 2009-2010

Year Seven Report

7

CURRENT FUNDS, REVENUES, EXPENDITURES, AND OTHER CHANGES
REVENUES
Tuition and fees
Federal appropriations
State appropriations
Local appropriations
Grants and contracts
Endowment income / Investment Income
Auxiliary enterprises / Educational Activities
Other (identify) / Indirect / Gifts / Reim / Educ
EXPENDITURE & MANDATORY TRANSFERS
Educational and General
Instruction
Research
Public services
Academic support
Student services
Institutional support
Operation and maintenance of plant
Scholarships and fellowships
Other (identify)
Mandatory transfers for:
Principal and interest
Renewal and replacements
Loan fund matching grants
Other (identify)
Total Educational and General
Auxiliary Enterprises
Expenditures
Mandatory transfers for:
Principal and interest
Renewals and replacements
Total Auxiliary Enterprises
TOTAL EXPENDITURE & MANDATORY
TRANSFERS
OTHER TRANSFERS AND ADDITIONS/DELETIONS
(identify)
EXCESS [deficiency of revenues over
expenditures and mandatory transfers (net change
in fund balances)]

Last Completed
FY
Dates: 2011-2012
4,650,918
4,615,823
595,358
0
19,813,842
5,644
1,217,036
1,746,404

One Year Prior to
Last Completed FY
Dates: 2010-2011
5,044,463
3,283,380
577,584
0
20,379,699
13,479
1,440,091
2,015,710

Two Years Prior to
Last Completed FY
Dates: 2009-2010
4,617,217
4,271,780
477,792
0
17,780,316
17,606
1,512,301
1,805,567

0
9,958,242
1,576
2,537,818
1,170,289
1,521,082
3,019,287
4,153,978
8,589,060
0
0
0
0
0
0
30,951,332

0
10,537,653
0
2,374,906
1,269,781
1,430,061
3,150,836
3,572,358
8,494,898
0
0
0
0
0
0
30,830,493

0
10,032,713
0
2,739,045
1,295,093
1,374,963
2,855,298
3,583,491
5,889,858
0
0
0
0
0
0
27,770,461

0
1,327,080
0
0
0
1,327,080
32,278,412

0
1,274,664
0
0
0
1,274,664
32,105,157

0
1,449,890
0
0
0
1,449,890
29,220,351

0

173,072

0

366,613

476,177

1,262,228

One Year Prior to
Last Completed FY
Dates: 2010-2011
3,844,862
0

Two Years Prior to
Last Completed FY
Dates: 2009-2010
4,313,249
293

INSTITUTIONAL INDEBTEDNESS
TOTAL DEBT TO OUTSIDE PARTIES
For Capital Outlay
For Operations

Last Completed FY
Dates: 2011-2012
3,319,933
0
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Student Headcount – report the total number (unduplicated headcount) of students currently enrolled in programs at the site.
Faculty Headcount – report the total number (unduplicated headcount) of faculty (full-time and part-time) teaching at the site.
Domestic Off-Campus Degree Programs and Academic Credit Sites: Report information for off-campus sites
within the United
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THE UNITED
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at the site.
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site.
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Programs
Credit
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Headcount
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students currently enrolled in programs at the site.
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Faculty
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CREDIT
OFFERED AT OFF-CAMPUS SITES WITHIN THE UNITED STATES
PROGRAMS
Nespelem, WA
99155 AND ACADEMIC
Business
Technology,;
A.S. Forestry;
Location of Site
Academic
A.S. Environmental Science;
Student
Faculty
Name
Degree
Programs Office
Credit
Certificate
of Completion,
Headcount
Headcount
City, State, ZIP
Courses
Professions;
Colville Tribal College
A.A.
Business
Management;
20 (fall qtr)
14
5 part time
Certificate
of Completion;
Highway 155 Agency Campus
A.A.
Liberal
Arts;
A.A.S.
Medical
Office
Clerk;
Nespelem, WA 99155
Business
CertificateTechnology,;
of Completion;
A.S.
Forestry;
Highway
Construction Training
A.S. Environmental Science;
Certificate of Completion, Office
Professions;
Spokane Tribal College
A.A. Business Management;
30 (fall qtr)
20
12 part time
Certificate
of Completion;
6235 Old School Road
A.A.S. Business
Technology;
Medical
Office
Clerk;
Wellpinit, WA 99040
A.A. Liberal
Arts;
Certificate
of Completion;
(Wellpinit Branch)
A.A.S. Media
Design;
Highway
Construction
Training
A.A. Native
American Studies;
Certificate of Completion, Office
Professions
Spokane Tribal College
A.A. Business Management;
30 (fall qtr)
20
12 part time
6235
OldTribal
SchoolCollege
Road
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Business
Technology;
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A.A. Business
Management
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Wellpinit,
WA 99040
A.A.
Liberal
Arts;
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MediaArts;
Design;
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A.A. Liberal
A.A.
Native
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A.A.S.
MediaAmerican
Design; Studies;
Certificate of Completion, Office
Professions
Spokane Tribal College
1025
W.Horse
Indiana
St.Corps
Kicking
Job
Spokane,
WA, 99205
33091 Mollman
Pass Trail
(Spokane
Branch)
Ronan, MT
59864

A.A. Business Management
A.A.S.
None Business Technology
A.A. Liberal Arts;
A.A.S. Media Design;
Certificate of Completion, Office
Professions

17 (fall qtr)
1 (fall qtr)

8
3

8 part time
1 part time

Kicking Horse Job Corps
33091 Mollman Pass Trail
Ronan, MT 59864

None

1 (fall qtr)

3

1 part time
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Preface

1. Update on Major Changes
Since the 2012 Year One Report, SKC has experienced changes in leadership as well as student
enrollment, programs, and facilities.
Administration
SKC has had significant changes in senior leadership during the last three years. In 2010, SKC’s founding
president, Dr. Joseph McDonald, retired after 30 years of service to the institution. Dr. Luana Ross
assumed the presidency in June 2010, and then left the College in October 2012. At that time, the SKC
Board of Directors appointed Dr. Elaine Frank as Interim President. In June 2013, a presidential search
concluded with the appointment of Mr. Robert DePoe III as SKC’s President.
Along with the change in presidency was a change in the Vice President for Academic Affairs (VPAA).
Ms. Carmen Taylor acted as Interim VPAA following the spring 2010 retirement of Ms. Alice Oechsli.
Ms. Taylor left the College in spring 2012, and was followed by Interim Vice President Elaine Frank.
When Dr. Frank became Interim President, Ms. Oechsli returned to the College as Interim Vice President
for Academic and Student Affairs (VPASA).
In June 2011, the Vice President for Business Affairs (VPBA) left the College to pursue another
employment opportunity. Since that time, Ms. Audrey Plouffe, Chief Financial Officer (CFO), assumed
the responsibilities of the VPBA.
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During this period, the changes in leadership have resulted in delays in completion of some of SKC’s
planned activities related to institutional change to facilitate effectiveness in the Core Themes. To some
extent, these interruptions were ameliorated by the stable and well-qualified faculty and staff, an engaged
Board of Directors, and the transitional leadership of the interim administrative team. It is anticipated that
President DePoe will determine the members of an experienced and well-qualified administrative team,
which will provide a stable and capable college administration.
Students
SKC’s student enrollment has experienced historical fluctuations, frequently coinciding with national
periods of economic downturn. After three years of increasing enrollment, SKC experienced a 16% drop
in enrollment in fall 2012. Several factors are thought to have impacted the fall 2012 enrollment,
including changes in student PELL funding, increasing economic difficulties for individuals and families
living on the Flathead Indian Reservation, and developing work opportunities in North Dakota and
eastern Montana related to shale oil extraction. In the short-term, this drop in enrollment has resulted in
financial stress for the college. In the longer term, the drop was the impetus for development of an
Enrollment Management Task Force, commissioned by President DePoe. The task force will begin
meeting in September 2013, and is charged with the development of an Enrollment Management Plan,
which recognizes the reality of enrollment fluctuations in an open admissions institution and provides a
comprehensive and integrated plan for recruitment and retention.
Academics
Between Academic Years 2008 and 2010, SKC added eight new degree programs. Five of the new
degrees were Bachelor Degree programs designed to increase student access to baccalaureate education,
and were planned over time to allow for increase in infrastructure. During those years, the College
received approval from NWCCU to offer a Bachelor of Arts in Psychology, a Bachelor of Science in
Secondary Education with a Science Emphasis, Associate of Science and Bachelor of Science in
Hydrology, Associate of Arts in Fine Arts, and Bachelor of Science in Life Sciences. The new Bachelor
Degree programs were designed to respond to historical disparities in the number of American Indians
prepared for particular occupations and the low representation of Native Americans in these fields. In
particular, the programs were added to respond to SKC’s Strategic Plan 2010-2015, which calls for SKC
to become a leader among tribal colleges in Science, Technology, Math, and Engineering (STEM). Over
the last two years, growth in academic programs slowed. One additional program was added in 2012: the
Associate of Arts and Bachelor of Arts in Tribal Historic Preservation. No resources were diverted to new
programs from existing programs, as all of the named programs were started with grant funding until
student enrollment provided program revenues. These programs align with the mission of the institution,
providing education for additional employment opportunities for American Indians and meeting the needs
of residents of the Flathead Indian Reservation and other Indian reservations.
Student Services
A significant change for student services has been the construction of a student services wing added to the
SKC Bookstore on the east campus. With completion of the 10,000 square foot addition, student services
functions including financial aid, registrar, career services, student housing, student support services, and
counseling moved into one facility. This change provides a “One Stop Shop” for all student services as
well as better coordination and communication between student service departments.
Facilities
The growth in student enrollment and programs in academic years 2008-2011 was matched by a steady
expansion in college facilities. In 2009, the completion of the Adeline Mathias Building provided needed
space for the campus Information Technology Department as well as offices, laboratories, and classrooms
for the Computer Engineering, Information Technology, and Media Design programs. In 2010, an
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addition to the Beaverhead (Piel Qalqaltsin) Building added laboratories, offices, and classrooms for the
expanding science programs. The expansion of the D’Arcy McNickle Library, completed in spring 2011,
provides additional computer laboratories, study rooms, as well as classrooms for instruction in Media
Literacy and related areas. A new single student dormitory was completed in 2008 and houses 42
students. A new Education Building was finished in 2012 and houses the Elementary Education and Early
Childhood Education programs, which were formerly in one of the oldest and smallest campus buildings.
The College continues to expand its fixed asset base through grant-funded building and refurbishing
projects. This has allowed the College to reduce its deferred maintenance and improve the efficiency and
effectiveness of its fixed assets. With the exception of the Joe McDonald Health Facility, all building and
refurbishment was accomplished through grants including Title III, USDA, and Housing and Urban
Development (HUD) funding.
Finances
In fiscal years 2011-2012 and 2012-2013, SKC experienced budget cuts primarily due to decreases in
enrollment. One of SKC’s main revenue streams is the Tribally Controlled Community College
Assistance Act (Public Law 95-471, 25 U.S.C. 640c - 1(c); 25 U.S.C. 1815), funded through the Bureau
of Indian Education. While funding per Indian Student, called “Indian Student Count,” has increased,
SKC’s decreased enrollment has been the primary factor in budget cuts. Title III funding through the
Department of Education has remained stable. SKC continues to rely on external grants and contracts, and
approximately two thirds of the college’s overall budget, including capital asset funding, is provided by
grants, gifts, and sub-contracting with other institutions. Despite sequestration and federal budget cuts,
SKC has been very successful in obtaining grant funding from diverse federal agencies. It is anticipated
that federal funding sources will remain stable for the next several years. However, SKC administration
budgets with consideration of the possibility of decreases in these sources of funding and projected
budgets reflect conservative revenue projections from grants and contracts.
Organizational Development
Over the last year, SKC has moved forward with several initiatives designed to improve institutional
effectiveness. In spring 2013, the SKC Board of Directors approved a revised planning policy and an
accompanying Comprehensive Planning Model that link assessment, planning, and budgeting in a
continuing cycle designed to increase mission fulfillment. Also, in spring 2013, SKC joined Achieving
the Dream, a national community college reform network that targets improvement of student success
through three pillars: 1) a student-centered vision, 2) equity & excellence, and 3) evidence-based
decision-making. These changes will focus attention on improving student outcomes and increasing
institutional effectiveness through data-informed decision-making and a process of continuous
improvement.
2. Response to Recommendations
SKC’s last Accreditation Review was completed following submission of the Year One Report in fall
2011. At that time, the evaluators provided two recommendations. The College responded to the
recommendations in a Year One Ad Hoc Report in fall 2012. The Commission accepted the Ad Hoc
Report with no further recommendations. However, the following provides a brief discussion of the
recommendations and resulting actions by the SKC Accreditation Steering Committee. The two
recommendations were as follows:
1. The evaluation panel recommends that Salish Kootenai College articulate accomplishments that
represent an acceptable extent of mission fulfillment at the current time (Standard 1.A.2).
Following the recommendation of the evaluation team, the SKC Accreditation Steering Committee
defined specific measures of mission fulfillment. The accomplishments are articulated as objectives
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with related specific and measurable indicators; each objective has one or more specific indicators
that allow assessment of institutional effectiveness and the extent of mission fulfillment.
2. The evaluation panel recommends that the College establish objectives for each of its core themes
that are distinct from the identified outcomes (Standard 1.B.2).
During summer 2012, a team of faculty and staff members met to better define the stated outcomes of
mission fulfillment and refine the objectives of the four institutional core themes. In the Year One
Report reviewed by the evaluation team, SKC had originally included outcomes, objectives, and
indicators for each Core Theme. However, use of the words ‘outcomes’ and ‘objectives’ proved
confusing. The word “outcomes” was removed from the tables of objectives for the core themes, and
objectives and indicators were refined to provide quantitative and qualitative measures of institutional
effectiveness. Results of this work appear in Chapter One, Mission and Core Themes, and Chapter
Four, Core Theme Planning, Assessment, and Improvement.
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Chapter One
Mission and Goals

Eligibility Requirements 2 and 3
ER 2: Authority
Salish Kootenai College operates under the charter and authority of the Confederated Salish & Kootenai
Tribes. As a Tribal College chartered by a sovereign nation, Salish Kootenai College is not required to
obtain authorization to offer degrees from the state of Montana. However, academic programs that require
state approval to offer degrees, e.g. Nursing, Social Work, and Education, obtain the requisite approval to
offer those degrees.
ER 3: Mission and Core Themes
The mission of Salish Kootenai College was formally adopted by the Board of Directors in 1979, and has
been amended regularly since. The four Core Themes were adopted in spring 2011 and directly relate to
the institutional mission. The primary directive of the mission has always been to provide postsecondary
education opportunities for American Indian people. SKC’s academic programs lead to degrees that are
recognized and prepare students for entry to the workforce or transfer.

1.A.1 Mission
The institution has a widely-published mission statement—approved by its governing board—that
articulates a purpose appropriate for an institution of higher learning, gives direction for its efforts, and
derives from, and is generally understood by, its community.
The mission of Salish Kootenai College is to provide quality postsecondary educational
opportunities for Native Americans, locally and from throughout the United States.
The College will promote community and individual development and perpetuate the
cultures of the Confederated Tribes of the Flathead Nation.
The mission of Salish Kootenai College was formally adopted by the College Board of Directors (BOD)
in 1979, and is reviewed regularly as part of BOD planning meetings. The BOD last reaffirmed the
mission statement in August 2013. The primary directive of the mission has always been to provide
postsecondary education opportunities for American Indian people. The second sentence of the mission
statement focuses on the needs of the residents of the Flathead Indian Reservation, including community
development and cultural preservation.
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The Salish Kootenai College Board of Directors approved a minor change in the second sentence of the
mission statement at the annual retreat in summer 2011. The change was made to ensure that the mission
statement reflects the evolving role of the institution within the Flathead Indian Reservation and Lake
County, Montana. The previous second sentence read, “The College will strive to provide opportunities
for individual self-improvement to promote and help maintain the cultures of the Confederated Tribes of
the Flathead Indian Nation.” The new second sentence includes the phrase, “community and individual
development.” This change further delineates the institution’s role as a center of social, economic, and
cultural development on the Reservation and places further emphasis on the institution’s role as the
educational hub for the community.
The SKC Mission Statement is widely disseminated, appearing in multiple institutional documents, the
college website, and student materials, including the SKC Catalog and student handbook. The mission
statement provides direction for long-term and short-term planning. Strategic planning and institutional
development are also intrinsically linked to the college’s mission statement. Activities and structural units
of the institution are directly related to the mission because they promote education, community
development, and cultural perpetuation.
The mission statement is also held closely in the hearts and minds of SKC employees. Decisions and
actions are oriented to students, community, and culture. In the 2012 and 2013 faculty and staff
satisfaction surveys in 2012 and 2013, 94% of staff and 100% of faculty members strongly agreed or
agreed with the statement, “I have a personal commitment to the mission of the College.”

1.A.2 Mission Fulfillment
The institution defines mission fulfillment in the context of its purpose, characteristics, and expectations.
Guided by that definition, it articulates institutional accomplishments or outcomes that represent an
acceptable threshold or extent of mission fulfillment.
SKC defines mission fulfillment in terms of performance demonstrated in each Core Theme, as well as
two key elements of the institutional mission: (1) education of American Indian students, and (2) the
focus on the economic, cultural, and social concerns of the Flathead Indian Reservation and other Indian
reservations. Subsumed within these two key elements are other essential components of the mission
statement: educational opportunities for Native Americans, student development and success, service to
the community, and preservation of language, history, and traditions of the Salish, Pend O’Reille, and
Kootenai tribes.
As a Tribal College and charter member of the American Indian Higher Education Consortium (AIHEC),
SKC expects to impact the lives of American Indian students and their families as well as the health,
education, cultural, and economic status of the Flathead Indian Reservation and other tribal communities.
These expectations are broad and complex, but reflect the unique nature of a tribal college which provides
comprehensive educational services, continuing education, community development, and responds to its
unique context and place-based mission. By choosing to define overall mission fulfillment with two key
elements from the mission statement, SKC has directly linked the mission with indicators of mission
fulfillment. Therefore, an acceptable threshold of mission fulfillment is defined in the following table.
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Table 1.1 Objectives and Indicators of Mission Fulfillment
Objectives

Indicators

Key Element One: Education of American Indian Students
American Indian students enroll, persist, and
graduate from Salish Kootenai College.





SKC offers academic programs and supports
leading to graduation of CSKT tribal
members. Graduates enter gainful
employment on the Flathead Indian
Reservation or in positions that represent
American Indian interests in the broader
community.



SKC graduates are satisfied with their
educational preparation.



Greater than 70% of enrolled students are American
Indian
Fall-to-Fall persistence rates for American Indian
students > 65%
Graduation rates for American Indian students in 2year programs are greater than 50%
At least 30% of SKC graduates are tribal
members/descendants of the CSKT and enter
gainful employment on the Flathead Indian
Reservation or in the broader community
representing American Indian interests

90% of graduates rate their educational experience
as “excellent” or “good”

Key Element Two: Economic, cultural, social, and environmental concerns of the Flathead Indian
Reservation and other Indian reservations
SKC graduates work in tribal communities or
in positions that represent American Indian
interests in the broader community.



75% of graduates work in reservation communities
and/or with tribal populations

SKC supports community development on the
Flathead Indian Reservation through
community outreach events and projects that
increase community well-being.



SKC assists and facilitates perpetuation of the
languages, histories, and traditions of the
Salish, Kootenai, and Pend O’Reille peoples
of the Flathead Indian Nation.



Resource expenditures on community support
projects indicates substantive commitment of time
and funding
Number and types of community outreach projects
sponsored by SKC include cultural, health, and
social events
Community Perception Survey (CPS): 65% of
respondents agree that SKC is effective in assisting
with cultural perpetuation
Analysis of CPS open-ended questions and
comments indicates the CSKT Community believes
that SKC is effective in assisting with cultural
perpetuation





Participation, persistence, graduation rates, and employment data provide measures of institutional
effectiveness in providing educational opportunities for AI students. The indicators represent an average
of historical data for the last three years, and represent a baseline indicator for institutional effectiveness.
Graduate satisfaction with their educational preparation is measured through a graduate satisfaction
survey and represents responses from graduates who are employed or have continued their education.
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Therefore, this satisfaction level represents institutional effectiveness in preparing students for their
careers or further education.
While the first three outcomes are narrowly defined and readily measurable, the final three outcomes are
purposefully broad and comprehensive. The institution was chartered in part to respond to the specific
needs of reservation communities. However, comprehensive measures of community development are
difficult to measure and will evolve over time. College degree attainment is directly related to ability to
obtain employment that provides a family-supporting wage and contributes to community economic
development; therefore, numbers and employment of CSKT tribal members and tribal descendants is an
important measure of institutional effectiveness. Resource expenditures and community outreach projects
are a measure of the College’s commitment to community development. Indicators for institutional
effectiveness in cultural perpetuation are the best measures currently available, because they provide data
concerning community perceptions of the College’s efforts.

1.B Core Themes
1.B.1. The institution identifies core themes that individually manifest essential elements of its mission
and collectively encompass its mission.
1.B.2. The institution establishes objectives for each of its core themes and identifies meaningful,
assessable, and verifiable indicators of achievement that form the basis for evaluating accomplishment
of the objectives of its core themes.
Four institutional core themes emerged during the strategic planning process in 2009-2010. During that
academic year, multiple stakeholders engaged in campus planning sessions in which participants
discussed core institutional activities, as well as strengths, weaknesses, opportunities, and threats to the
institution over the next five years. Internal and external stakeholders, including the SKC Board of
Directors, department heads from tribal departments of the Confederated Salish & Kootenai tribal
government, faculty, staff, and students participated in discussions. Following discussions, comments
were analyzed and grouped into similar ideas. A Strategic Planning Committee with administration, staff,
and faculty participants analyzed the findings for both major groupings of institutional activities that
might represent “core themes,” as well as possible strategic directions for the College. Comments were
progressively winnowed until a set of six strategic initiatives with intermediate goals emerged. The
Committee believed that four of the six strategic initiatives represented essential functions, translating as
core themes. The other two strategic initiatives related to improvement of business functions which are a
component of all postsecondary institutions.
The four themes were further reviewed by the Board of Directors and the SKC Curriculum Committee.
Minor changes in wording were implemented at that time, but otherwise the Board and the Committee
reached consensus concerning the themes and their representation of the essential functions of the
institution.
The following four themes collectively represent the essential elements of the SKC Mission:
1. Provide Access to Higher Education for American Indians
2. Maintain Quality Education for Workforce or Further Education
3. Perpetuate the Cultures of Confederated Salish and Kootenai Peoples
4. Increase Individual and Community Capacity for Self Reliance and Sustainability
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The relationship of the Mission, Core Themes, and Objectives is further represented by the diagram in
Appendix B. Each core theme is discussed further below, with identification of objectives and indicators
of achievement. Indicators are assessable and verifiable. Objectives and indicators provide meaningful
structure for data collection and analysis that assist the College in ongoing evaluation of institutional
effectiveness.
Core Theme 1: Provide Access to Higher Education for American Indians
Overarching Goal: Enroll, Retain, and Graduate American Indian students.
Definition of Terms:
At-Risk Students - Students who have historically been under-represented or have experienced
disproportionately low success rates in higher education, including economically-disadvantaged
and first generation college students.
Persistence - The student’s decision to remain in college until the individual is successful in meeting his
or her educational goals.
Rationale:
SKC was primarily chartered to provide access to higher education for a population which has historically
low participation and success rates in postsecondary education. American Indians (AI) continue to have
low rates of participation, retention, and graduation. While American Indian/Alaska Native enrollment in
public and private degree-granting institutions more than doubled between 1976 and 2006, American
Indians continue to have the lowest rates of educational attainment of any racial/ethnic group in the
United States, as well as the lowest expectations for attainment among high school students
(http://nces.ed.gov/pubs2008/nativetrends/ind_6_1.asp). Statistics provided by the National Center for
Educational Statistics (NCES) continue to demonstrate the critical need for improvement in college
access and graduation for American Indians. In 2007, 44% of American Indians/ Alaska Natives age 25 or
older had attended some college, and 12% had completed a Bachelor Degree
(http://nces.ed.gov/pubs2010/2010015.pdf). Approximately 36% of American Indians/Alaska Natives had
completed high school without enrolling in a postsecondary institution, and 20% dropped out of high
school (http://nces.ed.gov/pubs2008/nativetrends/ind_7_1.asp).
Provision of access without attempting to maximize AI student persistence is another historical downfall
of the American educational system. Therefore, increasing student persistence to educational goals is a
critical component of providing access to higher education. At SKC, the theme of Access is seen as
including both participation and persistence.
Multiple factors impact participation and persistence rates of American Indians in higher education.
Issues of academic preparation, economic barriers and financial literacy, family and cultural obligations,
and endemic health issues are among the major factors that impact AI student enrollment in
postsecondary education. SKC has systematically attempted to alleviate these barriers by incorporating
programs that increase access and retention. The significant amount of institutional resources directed
toward student financial assistance, retention support services, and increasing academic success provide
evidence of institutional commitment to increasing the number of American Indians who hold college
certifications and degrees.
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Together, the two objectives in Core Theme One provide key targets of institutional focus and respond to
the College’s mission. All indicators for the three objectives were carefully chosen to provide measures
that would trigger institutional action if data suggested negative trends.

Table 1.2 Objectives and Indicators for Core Theme One
Objective

Indicators

1.1 Access: Serve American
Indian students and underrepresented students including
economically- disadvantaged
and first generation college
students.

1.1.a.

Percentage of student body that is American Indian Students ≥
65%

1.1.b.

Percentage of student body receiving PELL Grants

1.1.c.

Student participation in and satisfaction with student support
service programs

1.1.d.

Student satisfaction with support for learners, full-time and
part-time

1.1.e.

Transfer and retention rates of Associate Degree to Bachelor
Degree students

1.1.f.

Retention Rates of Associate Degree to Bachelor Degree
Students

1.1.g.

Fall-to-fall persistence rates for:
American Indian Students
First Generation College Students
PELL Recipients
Academically Disadvantaged Students

1.1.h.

Graduation rates at 150 and 200% of estimated time to
completion

1.2 Persistence: American
Indian students including
economically-disadvantaged,
academically disadvantaged,
and first generation college
students persist to educational
goals.

Rationale for Objectives and Indicators:
The indicators chosen for Core Theme One are meaningful to the institution because they represent the
College’s success in recruitment, retention, and graduation of American Indian students. The areas of
Access and Persistence are combined because both are integral to each other: Access without persistence
does not meet institutional goals of increasing the number of AI students who graduate or achieve their
educational goals.
Provision of access to higher education was the reason for the original charter of the institution, and
remains a core objective. As a tribal college, the major focus of programs is to support the access and
persistence of American Indian students. Additionally, the College maintains a focus on the education of
students who continue to experience disproportionate lack of success in higher education, including
students disadvantaged by economic, educational, or social backgrounds.
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Student persistence to educational goals is an important indicator for SKC. Only a small proportion of
SKC students are counted in graduation rates for the Integrated Postsecondary Education Data System
(IPEDS), as many enrollees do not meet the definition of first-time, full-time, degree-seeking students.
Therefore, graduation rates are only one measure of institutional effectiveness in assisting students to
meet their educational goals. Indirect measures, such as student satisfaction with support services, are
meaningful in evaluation of the effectiveness of services that support student persistence. Actual student
persistence and success, such as retention, graduation, and transfer rates, provide direct measures of
persistence. Because many of SKC’s degrees are “Two Plus Two,” transfer rates include students who
continue from associate to bachelor degrees at SKC as well as those who transfer to other institutions.
SKC has an institutional commitment to provide access for under-served populations. Indicators also
include numbers of students who are economically or educationally-disadvantaged or who have
historically low rates of participation and/or success in higher education. Key indicators for this objective
include retention and persistence rates for first generation college students, PELL recipients, and
academically-disadvantaged students, defined as students whose placement tests indicate the need for
developmental coursework prior to entry into college-level coursework.
In sum, the objectives and indicators for Core Theme One provide the means to evaluate institutional
effectiveness in promoting American Indian access to higher education and persistence to educational
goals.
Core Theme Two: Maintain Quality Education for Entry to Workforce or Further Education
Overarching Goal: Deliver relevant, quality educational programs that provide students with
competencies needed for entry to the workforce or transfer for further education.
Definition of Terms:
Quality Education - One that meets standards and prepares students to meet their educational and/or
occupational goals.
Relevant Education - An education that is aligned with current competencies in the discipline and that
prepares students for roles in the discipline or occupation.
Rationale:
Core Theme Two and the associated objectives are appropriate and meaningful to the College. As
previously noted, American Indian participation and graduation rates in higher education have historically
been low. This has contributed to continuing issues of poverty, unemployment, and socioeconomic
disadvantage in AI communities. For many SKC students, education is the way out of the cycle of
poverty. Students enroll at SKC to prepare for workforce entry and to have a chance to earn a living wage
for themselves and their families.
At a community level, health disparity, social issues, and economic gaps impact the well-being of Indian
Reservations and urban Indian communities. A well-educated workforce is critical to increasing the health
and socioeconomic well-being of American Indian communities. Therefore, SKC aims to provide
students with relevant, quality educations that meet individual educational goals and allow students to
develop the competencies required to enter the workforce – or transfer for further education—as educated
individuals who contribute to the well-being of their families and communities.
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Academic programs at Salish Kootenai College are designed to prepare students for occupations or for
transfer to other academic institutions to complete degrees not offered at the College. Curricula primarily
prepares students for occupations important to tribal communities, thus providing students with
professional and career preparation leading to direct entry to the workforce or further preparation for
careers. Academic programs also provide relevant instruction that increases students’ competencies in
four areas determined to be essential for educated individuals. The need to prepare students for 21st
Century skills provides the rationale for the College’s “4 Cs”: Critical Thinking, Communication,
Cultural Understanding, and Citizenship.
Objectives and indicators for Core Theme Two are measurable and meaningful to the institution.
Indicators for Core Theme Two provide meaningful, verifiable, and assessable means to appraise
institutional effectiveness and continuously improve the quality and relevance of education provided to
SKC students. SKC interprets a quality education as composed of three objectives: Quality Curricula,
Quality Faculty, and Quality Student Outcomes. Together, these three components comprise the backbone
for educational programs that provide students with quality, relevant education.
Table 1.3 Objectives and Indicators for Core Theme Two
Objectives

Indicators

2.1. Promote Quality Curricula

2.1.a. Results of Academic Program Review demonstrate quality and
relevant curricula
2.1.b. Program advisory committees external review of curricula
indicates curricula prepare students for workforce or transfer
2.1.c. Community College Survey of Student Engagement results
indicate students are engaged in learning at levels greater or equal to
comparison institutions
2.1.d. Students are satisfied with their educational programs

2.2. Provide Quality Faculty

2.2.a. Faculty members have appropriate experiential and/or
educational qualifications
2.2.b. Students perceive that faculty members provide quality
education
2.2.c. Faculty perceive adequate opportunities for professional
development

2.3. Promote Quality Student
Outcomes

2.3.a. Graduate surveys of student perceptions of the degree to which
curricula prepared them for employment or transfer
2.3.b. Percentage of students/graduates in eligible programs that pass
certification exams
2.3.c. Annual Learning Outcome Assessment Reports indicate that all
degree programs regularly evaluate student learning
2.3.d. General Education assessment indicates student achievement in
the 4 Cs
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Rationale for Objectives and Indicators:
Objectives for Core Theme Two relate to the three identified objectives: Quality Curriculum, Quality
Faculty, and Quality Student Outcomes. Indicators include direct and indirect measures of institutional
effectiveness related to Quality Education.
Academic Program Review conducted at SKC provides data concerning both departmental curricula and
the quality of the faculty as perceived by SKC’s Curriculum Committee. Secondary indicators include
data from selected items from the Community College Survey of Student Engagement (CCSSE).
According to the CCSSE, the survey is a “tool that can enhance an institution’s understanding of the
student learning experience on its campus.” Selected CCSSE items provide measures of student
engagement in learning, including academic challenge, student effort, active and collaborative learning,
and student-faculty interaction. Other indicators include employer ratings of graduate preparedness for
entry into the workforce.
SKC is primarily a teaching institution, although many faculty members maintain research or creative
agendas to support their professional expertise and student engagement. At SKC, quality faculty members
are engaged in the educational mission, remain professionally and educationally qualified for their
positions, and demonstrate effective teaching including use of place-based education. Effectiveness of
instruction is measured through student course evaluations as well as evaluation of the appropriateness of
faculty qualifications. Ongoing professional development is a key to maintaining faculty expertise in their
disciplines and the use of rapidly changing technologies. Currently, faculty perceptions of adequate
opportunities for professional development provide a measure of this important factor.
Indicators of student learning are the most important measure of the quality of the educational program.
Quality student outcomes are defined as those that meet established departmental benchmarks and prepare
students for the workforce or transfer to another educational institution. Outcomes are measured through
annual Learning Outcomes Assessment Plans (LOAP) for each academic department as well as
assessment of general education outcomes. General education assessment provides a direct measure of
exiting student competencies in four essential outcomes, known at SKC as the “4 Cs”: Critical Thinking,
Communication, Cultural Understanding, and Citizenship. Effectiveness of the curriculum is measured
through student, graduate, and employer surveys. The surveys provide an indirect measure of quality of
education through the perceptions of the recipients of educational services. Pass rates for national
certification examinations provide another indicator of student learning.
In sum, the indicators for the three objectives for Core Theme Two provide the means to evaluate the
quality of the educational program and its effectiveness in preparing students for entry to the workforce or
transfer for further education.
Core Theme Three: Perpetuate the Cultures of the Confederated Tribes of the Flathead Nation
Overarching Goal: Provide place-based, culturally relevant education that increases students’ knowledge
of American Indian history, languages, and culture, and assist in perpetuation of the cultures of the
Confederated Tribes of the Flathead Nation.
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Definitions:
Perpetuate - Cause to continue or prevail; to preserve from extinction.
Place-Based, Culturally-Relevant Education – Education that is linked and responsive to particular
attributes of place including values, culture, and community.
Cultural Literacy – Knowledge and appreciation of history, contributions, and perspectives of different
cultural groups. At SKC, Cultural Literacy is seen as knowledge and appreciation of the languages,
cultures, and life ways of American Indians, particularly those of the Salish, Kootenai, and Pend d’Oreille
peoples.
Rationale:
Salish Kootenai College was chartered by the Confederated Salish & Kootenai Tribal Council and exists
on the traditional homelands of the Salish, Kootenai, and Pend d’Oreille peoples. In the original Articles
of Incorporation, the first Board of Directors acknowledged the College’s important role in providing
education related to “Indian Culture and History.” This role remains unchanged, as the perpetuation of the
languages, histories, and life ways of the peoples of the Flathead Indian Reservation is an important
component of SKC’s mission. This purpose provides a unique context for the facilities, programs and
activities of the College.
SKC interprets Core Theme Three as composed of two key objectives. The first is to increase each
student’s knowledge of his or her own language and culture as a member of an American Indian tribe.
American Indian and non-Indian students increase their understanding of the history and experiences of
American Indian peoples. Grounded in place-based education, SKC endeavors to increase each student’s
“Cultural Understanding,” one of the College’s “4 Cs” of general education outcomes. Cultural
Understanding is defined as “…awareness of your own system of values, beliefs, traditions, and history,
and knowledge and respect for the systems of others, particularly those of American Indian Tribes.” The
importance of Cultural Understanding is accentuated by the need to equip students for work in tribal
settings as well as to represent the traditional scientific, educational, and health knowledge of the Tribes
in diverse environments and workplaces. As noted by Julie Cajune, Director of SKC’s Center for
American Indian Policy & Research, “Cultural versatility is a 21st Century literacy.”
Perpetuation of the irreplaceable cultural knowledge of the Salish, Kootenai, and Pend d’Oreille is of
critical importance. As noted above, SKC was chartered in part to provide a venue for tribal members to
share and learn their languages and cultural traditions. Tribal elders, Tribal Council, and SKC
administrators, faculty members, and staff recognize the significance of American Indian knowledge and
worldview. Different worldviews and ways of knowing provide critical counterpoints to western
knowledge in the current environmental, economic, social, and political climate.
Activities to support individual cultural literacy and community cultural knowledge are found across the
entire campus. Almost all SKC courses contain some component of place-based education. From campus
facilities and artwork, to the honor songs and prayers at campus functions, SKC honors the cultural
heritage of the Tribes. The College houses the Center for American Indian Policy & Research and the
Indigenous Math Science Institute (IMSI). SKC-TV, a Public Broadcasting System station housed on the
SKC campus, offers an array of tribal cultural programming in addition to other national programs. As a
component of its role in cultural preservation, the College also acts as a repository for traditional arts and
crafts and houses the historical archives of the CSKT.
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Objectives and indicators for Core Theme Three are measurable and meaningful to the institution as it
appraises institutional effectiveness in cultural perpetuation.

Table 1.4 Objectives and Indicators for Core Theme Three
Objectives

Indicators

3.1. Support Cultural Literacy
of Students, Faculty, and Staff
Members

3.1.a. Student satisfaction with incorporation of culture into classes
and curricula
3.1.b. Student responses to course evaluation item, “This course helped
improve my understanding of Native American culture and the local
reservation community”
3.a.c. Student statement, “I increased my knowledge/skills this year in
“Cultural Understanding”
3.1.d. Faculty and staff satisfaction with opportunities to increase
knowledge of CSKT culture, language, and current issues
3.1.e. Faculty and Staff knowledge of “5 Key Concepts”

3.2. Support Community
Cultural Knowledge

3.2.a. Number of classes, seminars, events, and trainings with a focus
on cultural perpetuation
3.2.b. Results of Community Perception Survey question: “College
provides opportunities for learning more about CSKT culture…”
3.2.c. User satisfaction with access and use of Library Cultural
holdings

Rationale for Objectives and Indicators:
Indicators for Core Theme Three provide meaningful, verifiable, and assessable means to determine
institutional effectiveness related to the perpetuation of the cultures of the Confederated Salish &
Kootenai Tribes. The indicators include direct and indirect measures. Qualitative measures are also an
important component of the indicators for this theme, as storytelling is an important method of teaching,
learning, and understanding in Native American cultures.
Many AI students attend SKC because it is a tribal college that includes cultural content in courses and
degrees, so student satisfaction with the amount and ways that culture is embedded across the curriculum
is also an important measure to the College. Equally important are student, faculty, and staff perceptions
of the incorporation of cultural values, including dignity and respect.
In order to include cultural content and incorporate cultural values across campus, faculty and staff need
continuing professional development that increases their cultural literacy. This is particularly true for
SKC, where approximately 70% of faculty members are not American Indian. To ensure that all
administrators, faculty, and staff have essential concepts of cultural content, SKC developed the “5 Key
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Concepts” that comprise critical components of knowledge about tribal culture, sovereignty, current
issues, and language.
Institutional effectiveness in perpetuating community cultural knowledge is more difficult to measure.
The number of events and classes, and the number of participants, serves as a proxy indicator for cultural
perpetuation. A Community Perception Survey provides feedback concerning the College’s role in
providing opportunities to learn about CSKT culture.
Core Theme Four: Increase Individual and Community Capacity
Overarching Goal: Develop individual and community capacity for self-reliance and sustainability, and
improve individual, family, and community well-being.
Definitions:
Capacity - Innate potential for growth, development, accomplishment, and self-determination.
Self-reliance - Reliance on one's own capabilities, judgments, or resources. In tribal communities, selfreliance includes the concepts of self-determination and cooperation between individuals, families, and
communities.
Rationale:
Inherent in the purposes of any tribal college is the goal of increasing individual and community wellbeing and self-reliance within the context of tribal sovereignty. However, tribal colleges also play a
significant role in individual student development, offering programs and services designed to increase
student/graduate capacity to care for themselves and their families. Core Theme Four is directed toward
these essential roles of Salish Kootenai College. Like most tribal colleges, SKC is a catalyst for
community transformation.
While ongoing social, health, economic, and environmental issues in Indian Country are well
documented, many Indian communities have moved toward self-determination in their response to these
issues. Through activities connected with Theme Four, SKC seeks to improve the lives of American
Indians individuals, families, and communities. The College also acts on the need for individuals who can
promote self-governance and articulate American Indian perspectives in local, regional and national
debate. Therefore, SKC interprets Core Theme Four as having two objectives: a focus on transforming
students’ lives and on increasing community capacity.
SKC attempts to impact student capacity for self-reliance and contribution to their communities in two
ways: by providing “life skills” such as financial literacy, and by engaging students in service learning
and other educational strategies that lead students to a broader understanding of their role in their
communities. Response to family and community needs is an important value for many American Indian
people. Therefore, service to the community is an important component of all academic programs.
Additionally, multiple campus activities focus on enhancement of individual, family, and community
structures. Curricula and coursework are designed to prepare students to meaningfully contribute to their
communities. “Citizenship” is one of the College’s “4 Cs” of general education outcomes and is also
embedded in the stated outcomes for academic programs. Student engagement in the community includes
service learning, research and internships, structured community-based practice, and American Indian
cultural activities.
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Like other institutions that primarily serve first generation and economically-disadvantaged college
students, SKC focuses on increasing students’ ability to care for themselves and their families in areas
including health, financial literacy, and life skills training. College courses, student service activities,
continuing education, and other support services directly impact the abilities of individual students to care
for themselves and their families, as well as improve the well-being of the reservation community. As
explained by Lintner (1999), SKC graduates are not only breakers of the poverty cycle but are “cycle
starters” of a progressive nature for their communities.
The second objective for Core Theme Four is increasing community capacity for self-reliance and
effective response to social, environmental, political, and economic concerns. This includes activities to
increase community well-being and build community infrastructure. SKC faculty and staff embrace this
component of the institutional mission through community service and involvement. Faculty research is
most commonly focused on questions of interest and need in reservation communities. Ancillary
programs, such as SKC’s agricultural extension service, focus on areas such as diet and nutrition that
impact the health of American Indians. Continuing education programming frequently focuses on areas
that impact the health and well-being of reservation residents, including nutrition and financial literacy.
Together, the objectives and indicators for Core Theme Four are measurable and meaningful to the
institution as it appraises institutional effectiveness in increasing individual and community capacity for
self-reliance and sustainability.
Table 1.5 Objectives and Indicators for Core Theme Four
Objectives

Indicators

4.1. Individual Impact:
Increase student capacity for
self-reliance and meaningful
contribution to one’s
community.

4.1.a. Percentage of eligible students completing service learning
activities
4.1.b. Qualitative themes concerning graduate perceptions of impact
on their communities and role as a citizen
4.1.c. Percentage of first time students completing financial literacy
training
4.1.d. Graduate satisfaction with the extent to which SKC prepared
them to care for themselves and their families

4.2. Community Impact:
Increase community capacity
and promote community
development.

4.2.a. Number of SKC graduates working on the Flathead or other
reservations or in other settings working with AI people
4.2.b. Number and dollar amount of new grants, research, and projects
that directly impact individual and community well-being
4.2.c. Percentage of faculty and staff participating in community
service outside of regular work activities
4.2.d. Number of events and attendees that focus on
individual/community development and impact the well-being of tribal
communities
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Rationale for Objectives and Indicators:
Indicators for Core Theme Four provide meaningful, verifiable, and assessable means to monitor and
continuously improve the College’s contribution to individual development as well as the impact on tribal
communities. College administrators and the Accreditation Steering Committee recognized the difficulty
of determining measurable indicators for Core Theme Four. Multiple meetings and many hours of
discussion focused on ways to define and measure this critical component of institutional mission.
Indicators include direct and indirect measures of institutional effectiveness related to increasing
individual and community capacity. While noting the significance of verifiable indicators, the Committee
also noted the importance of including qualitative measures, which better capture the student
transformation that is frequently seen on the SKC campus. The use of qualitative indicators is also
consistent with indigenous evaluation methods and use of storytelling to transmit knowledge.
Indicators for the first objective, Individual Impact, include measures of student achievement of baseline
competencies in specified life skills, including financial literacy and career readiness. SKC also believes
that graduates have the potential to impact not just their own lives and the lives of their families, but also
their communities. The number and roles of SKC graduates working in tribal communities, as well as the
stories of the impact of their work in their communities, provide broad measures of this outcome. In
general education assessment, students are asked to describe their understanding of their roles as a citizen
in particular situations or around particular topics.
The number and dollar value of grants that directly impact the well-being of the reservation community is
one measure of the institution’s impact on the Reservation. The other measurable indicators signal the
amount of faculty and staff engagement in the community through service and leadership roles. The
numbers of programs, activities, and events that promote community capacity also provide another
measure of this objective. These indicators provide evidence of the institution’s engagement in the
community development component of its mission. The indicators are meaningful to the campus
community and the larger Reservation community, which looks to the College to provide the means for
increasing self-reliance, self-determination, and community well-being.

Summary of Chapter One

SKC’s Year One Report describes the College’s institutional purpose through a statement of the mission
statement, measures of mission fulfillment, and description of the institution’s four Core Themes.
Together, these components provide a framework for systematic assessment of institutional effectiveness.
Subsequent chapters provide further definition of the resources, planning, and adaptation dedicated to
ensuring that Salish Kootenai College fulfills its mission and sustains its future.
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Standard Two – Resources and Capacity
By documenting the adequacy of its resources and capacity, the institution exhibits the potential to fulfill
its mission, accomplish its core theme objectives, and achieve the goals or intended outcomes of its
programs and services, wherever offered and however delivered. Through its governance and decisionmaking structures, the institution establishes, reviews regularly, and revises, as necessary, policies and
procedures which promote effective management and operation of the institution.
Chapter One included the mission, core themes, and core theme objectives for Salish Kootenai College.
This chapter provides responses to Standard Two, describing resources, policies, procedures, and
instructional capacity that ensure fulfillment of the SKC Mission and Core Themes.
Eligibility Requirements 4 through 21
ER 4. Operational focus and independence
Salish Kootenai College maintains operational and organizational independence from the chartering entity,
the Confederated Salish & Kootenai Tribes (CSKT). The CSKT Tribal Council appoints the SKC Board of
Directors, which then assumes independent responsibility according to the SKC Board of Directors Bylaws.
The primary focus of the institution is higher education.
ER 5. Non-Discrimination
Salish Kootenai College Policy 200.0 reads, “SKC is committed to equal opportunity for education,
employment, and participation in college activities without regard to race, color, gender, age, religious
creed, political ideas, marital status, physical or mental disabilities, sexual orientation, gender identity, or
national origin or ancestry. Title IX of the Educational Amendments of 1972 specifically prohibits
discrimination in education programs and activities on the basis of gender. American Indian students
receive preference for some services and programs, in accordance with institutional mission. Additionally,
SKC maintains a tribal preference hiring policy which gives first preference in hiring to members of the
Confederated Salish & Kootenai Tribes” (Policy 205.00).
ER 6. Institutional Integrity
SKC adheres to ethical standards in the management and operations of the College and its transactions with
students, employees, the public, and external organizations. The College regularly evaluates and revises, as
necessary, its policies and procedures to ensure continuing institutional integrity. Policy 234.1 provides the
primary guidelines concerning ethical conduct. However, multiple other policies and procedures are
designed to ensure that all operations and relationships are conducted with integrity.
ER 7. Governing Board
The Salish Kootenai College Board of Directors consists of seven voting members. The SKC President acts
as Executive Secretary of the Board. The members of the Board are appointed for terms of varying length
by the chartering entity, the Confederated Salish & Kootenai Tribal Council. The Board of Directors elects
a Chair to serve a one-year term.
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The two branch campuses, Colville Tribal College (CTC) and Spokane Tribal College (STC), have
governing boards that provide direction for campus activities and procedures. Final authority for the branch
campuses rests with the SKC Board of Directors, as stated in the Memorandum of Agreement between
SKC/STC and SKC/CTC.
ER 8. Chief Executive Officer
The President of Salish Kootenai College is appointed by the Board of Directors as the full-time executive
officer of the College. Per SKC Policy 120.0, the President is a non-voting member and serves as Executive
Secretary of the Board of Directors.
ER 9. Administration
The executive team at SKC consists of the President, the Vice President for Academic and Student Affairs,
and the Vice President for Business Affairs. Each of the Vice Presidents directs a team of department heads
and directors that are responsible for operational units and form the administrative team. Administrators
work collaboratively through direct communication, monthly administrative meetings, and committee
structures.
ER 10. Faculty
SKC employs sufficient numbers of qualified faculty to ensure achievement of educational outcomes. SKC
maintains a low faculty:student ratio to ensure that the target population of students has access to quality
educational processes. Faculty members are regularly evaluated according to SKC Policy 236.00. The SKC
Curriculum Committee consists of academic department heads and maintains oversight of academic
policies and programs, as well as curricula. The Curriculum Committee is guided by procedures that specify
roles and responsibilities to ensure the integrity of academic programs.
ER 11. Educational Program
SKC offers educational programs designed to meet the needs of American Indian students and facilitate
development of reservation communities. The College offers Certificates of Completion, Associate Degrees
and Bachelor Degrees. Degrees are differentiated according to required credit hours, general education and
major requirements, and course leveling. Each academic program has clearly identified student learning
outcomes that are listed in the college catalog and on department websites.
ER 12. General Education and Related Instruction
All academic programs include a substantial and coherent component of general education that is integrated
into the curricula. At all degree levels, general education includes courses in communication, mathematics,
general sciences, fine arts/humanities, and social sciences. As a tribal college, SKC also includes a general
education requirement of Native American Studies. Student learning outcomes for the general education
program are the “4 Cs”: Critical Thinking, Communication, Cultural Understanding, and Citizenship.
Outcomes are measured through assessment of the general education program.
ER 13. Library and Information Resources
The D’Arcy McNickle Library provides comprehensive services to meet the needs of campus and
community constituents. The library’s core print collection includes materials that support all the
curriculums offered. The library utilizes a number of resources sharing systems, including regional, state
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and national resource sharing library efforts, to supplement the core collection. The library also provides
formal and informal instruction in use of information resources.
ER 14. Physical and Technological Infrastructure
The main campus provides adequate physical and technological infrastructure to achieve the college
mission. The campus consists of 25 major buildings on 128 contiguous acres. Physical facilities and
technological infrastructure are designed to promote safety, student learning, effective business practices,
and to achieve the institution’s core themes. Grant funding has allowed construction of new facilities that
meet expanding program needs and permitted refurbishment of older facilities to increase efficiency and
sustainability.
ER 15. Academic Freedom
SKC Policy 417.00 defines the responsibilities and roles of faculty related to academic freedom and states
both the student and the instructor may have the freedom to search for the truth and its free expression. The
policy also provides for appropriate faculty responsibility related to acknowledgement of derivative sources
and maintaining the academic freedom of students.
ER 16. Admissions
The SKC admission policy is published in the college catalog and the college website. To meet its mission
in providing access to higher education for American Indian students, SKC maintains an open admissions
policy. Policies and procedures for admission are presented in the SKC Catalog and on the SKC website.
ER 17. Public Information
All required information is listed on the Salish Kootenai College website or accessible from the website.
The SKC Catalog also contains the institutional mission and core themes, grading policies, financial aid
information, academic programs and courses, credentials of administrators and faculty, and the academic
calendar. The SKC Student Handbook contains information for students, including rights and
responsibilities and detailed admissions procedures.
ER 18. Financial Resources
A balanced budget is submitted to, and approved by, the SKC Board of Directors on an annual basis. The
Board also reviews current operating budget status reports. Areas of risk are identified and discussed, with a
review of options for risk management. Emergency reserves are maintained to provide for short-term needs.
Throughout the year, as factors affecting the financial health of the College change, senior administrators
review College resources, including reliability and continuity of funding sources.
ER 19. Financial Accountability
SKC undergoes an annual financial audit and an A-133 audit conducted by an independent auditing firm, in
accordance with Generally Accepted Audit Standards and A-133 specific requirements. The audit firm is
selected through a competitive RFP process, and requirements include a staff of Certified Public
Accountants and other qualified accounting staff familiar with the higher education industry, licensed to
practice in the State of Montana, and knowledgeable about the A-133 specific audit requirements.
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The audit and any recommendations are reviewed by senior administration and the Board of Directors. The
audit and audit letter are available for campus constituents on the campus intranet, and are provided to
NWCCU with the annual report.
ER 20. Disclosure
SKC maintains accurate and timely communication with the Northwest Commission on Colleges and
Universities (“the Commission”), including annual reports and any required interim reports. SKC also
notifies the Commission of all planned changes in academic programs and actions related to branch
campuses.
ER 21. Relationship with the Accreditation Commission
Salish Kootenai College accepts the standards and related policies of the Commission, and agrees to comply
with these standards and policies as currently stated or as modified in accordance with Commission policy.
The College agrees that the Commission may, at its discretion, make known the nature of any action,
positive or negative, regarding the institution’s status with the Commission to any agency or members of
the public requesting such information.

Governance
2.A.1. through 2.A.14.
2.A.1. SKC is governed by a seven-member Board of Directors with prescribed responsibilities as
delineated in the SKC Policy Manual (Online Exhibit 2.1 and Site Exhibit 1). Primary responsibilities of the
Board of Directors are outlined in Policy 110.00 and include participating in the planning, development,
operation, and evaluation of the College, as well as formulating goals, objectives, and policies for SKC.
The Board of Directors is responsible for hiring and supervision of the President.
The responsibilities delegated to the President are provided in Policy 120.0 and include directing the
general operation of the College, coordinating public relations, fostering positive relationships between the
College and external agencies/entities, and providing an annual report to the CSKT Tribal Council.
The senior administrative team has been adjusted during the administrative transitions of 2010-2013 and
with budgetary reductions. The SKC Organizational Chart (Exhibit 2.3) details the chain of command for
the present administrative structure. Currently, the President supervises two Vice Presidents, the Vice
President of Business Affairs and the Vice President of Academic and Student Services. Each of these
individuals supervises and evaluates a subset of department heads. President DePoe is evaluating the
current structure of senior administration and considering revisions to enhance effectiveness and core theme
fulfillment.
The President holds administrative meetings monthly and as needed to provide information, obtain
feedback, and conduct institutional assessment and planning. Two additional bodies provide for
consideration of views of faculty, staff, and administrators. The Professional Advisory Council (PAC)
consists of representatives of the faculty and staff, nominated for one-year terms. The PAC meets monthly,
providing a forum for discussion of issues presented by PAC members. The Curriculum Committee
consists of Academic Department Heads and is responsible for decision-making related to curricular
matters. The Curriculum Committee is chaired by the Vice President for Academic and Student Services.
Copies of the original charter and Articles of Incorporation are provided in Online Exhibits 2.4 and 2.5.
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2.A.2. Salish Kootenai College maintains relationships with two affiliated colleges on three branch
campuses.
Spokane Tribal College (STC) has two locations in Wellpinit, Washington and Spokane, Washington. The
relationship with STC began in 1994, with the goal of creating a separate and independent tribal college on
the Spokane Reservation. STC continues to operate under the authority and accreditation of Salish Kootenai
College. STC has its own administration and Board, but operates with SKC’s policies and procedures
including business procedures. An Intercampus Coordinator provides communication and acts as liaison
between the two institutions. The Memorandum of Agreement between SKC and STC specifies the division
of authority and responsibilities of each institution. The STC website specifies that STC is accredited
through Salish Kootenai College. The Memorandum of Agreement between SKC and STC (Online Exhibit
2.7) details the division of authority and responsibilities between the two entities.
Colville Tribal College (CTC) is in Nespelem, Washington. The relationship with CTC started in 2009,
when CTC asked SKC to facilitate development of a tribal college on the Colville Reservation. The M.O.A.
between SKC and CTC was last signed in July 2011 and specified requirements for the continuation of the
agreement (Online Exhibit 2.8). Student enrollment at CTC has not increased to the extent predicted, and
the college continues to operate under the authority and accreditation of Salish Kootenai College. As of
summer 2013, the SKC Board of Directors is under discussion with CTC about closing the campus, and is
working with the CTC Board of Directors to develop a teach-out and campus closure plan. When completed
and approved by both SKC and CTC, the plan will be submitted to NWCCU for approval. CTC did not
enroll any new students for fall 2013, and will not enroll any further students pending finalization of the
plan for teach-out and campus closure. A letter dated July 3, 2013 documents agreement with the campus
closure and is available as Online Exhibit 2.9.
2.A.3. SKC’s Accreditation Liaison Officer (ALO) monitors changes in the Commission’s standards for
accreditation and assures institutional compliance with the standards. Working in tandem with the
President, the ALO is responsible for institutional compliance with accreditation standards. The ALO is in
regular communication with the Commission and attends ALO training as offered by the Commission. The
Commission is notified in writing of all changes in the presidency, relationships with other academic
institutions, substantive changes in academic programs, and other major changes impacting institutional
function.
Governing Board
2.A.4. The Salish Kootenai College Board of Directors consists of seven members who have no contractual
or financial interest and are not employed by the College. The Board of Directors is appointed by the
Confederated Salish & Kootenai Tribal Council for terms of three years. Board members must be at least 18
years of age and enrolled members of the Confederated Salish and Kootenai Tribes. The Tribally Controlled
Colleges and Universities Assistance Act (TCCUAA) provides primary funding for the institution, and
requires tribal colleges to remain tribally controlled to maintain eligibility for institutional support.
Roles and responsibilities of the Board of Directors are set forth in the original Articles of Incorporation,
further defined in SKC Policy 111.0, Duties Assigned to the Board. Further delineation of Board Roles and
Responsibilities is contained in the Board Member Manual, which contains the Board’s Bylaws (Online
Exhibit 2.6). The Board holds regular monthly meetings; these meetings are open to all stakeholders unless
the Board is in Executive Session for discussion of personnel matters.
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Table 2.1. Current Members of the SKC Board of Directors
Occupation
Department Head, Confederated
Salish and Kootenai Tribal Forestry
Robert Fouty
V.P., Salish and Kootenai
Environmental Restoration
JoAnn Ducharme
Instructor (retired), University of
Alaska Fairbanks, Dept. of Alaska
Native Studies and Rural
Development
Linden Plant
Trainee Appraiser, Confederated
Salish & Kootenai Lands
Department
Ellen Swaney
Educational Administrator (retired),
Office of the Commissioner of
Higher Education, Board of Regents,
Montana University System
James Steele, Jr.
Marketing Director for the
KwaTaqNuk Resort
Jody C. Perez (filled vacated Grants/Accounting Specialist for S
position for two years)
& K Housing Authority
Jim Durglo

Name

Term
06-09-2009 to 06-09-2017
10-27-2007 to 08-14-2015
07-15-2013 to 06-09-2017

08-04-2010 to 08-04-2014
08-14-2011 to 08-14-2015

07-01-2012 to 07-01-2016
08-04-2012 to 08-04-2014

2.A.5. SKC Policy 111.00.c specifically states that, “The Board acts only as a committee of the whole, and
that no member or subcommittee of the Board acts on behalf of the Board except by formal delegation of
authority by the governing Board as a whole.” The policy goes on to emphasize the same limitation of the
Board in interactions with the public, press, or other entities.
2.A.6. The SKC Board of Directors reviews and revises the SKC Policy Manual as necessary. Per Policy
110.0, the Board of Directors is responsible for formulating goals, objectives, and policies as well as its
own organization. New policies or suggested revisions may be brought forward by SKC employees acting
through the President or proposed by a member of the Board of Directors. The Board of Directors refers
these suggestions to the Board Administrative Subcommittee for review. The Board Administrative
Subcommittee then submits a recommendation for action to the Board of Directors. New policies are
typically reviewed three times prior to final vote.
The Board of Directors recently implemented a regular schedule of policy review that coincides with annual
reporting and planning cycles.
2.A.7. Per SKC Policies 110.0 and 202.00, the Board of Directors selects the SKC President and delegates
defined responsibilities to that individual. A specific job description outlines presidential responsibilities
and reinforces the policy-level statements of delegated authority and responsibility.
2.A.8. SKC Policy 132.0 states that the Board of Directors will conduct a self-evaluation at least every two
years, to include a self-assessment instrument completed by each member of the Board, discussion of the
compiled results, and development of a set of objectives for the following year. The last self-evaluation
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was completed in spring 2013. Results of the self-evaluation were discussed in a Board Executive Session
in August 2013.
Leadership and Management
2.A.9, 2.A.10 In July 2013, SKC’s Board of Directors hired Mr. Robert DePoe III as the new president.
Mr. DePoe is a full-time president and is responsible to the Board of Directors per Policy 110.0. Policy
120.0 specifies duties delegated to the President, including directing the operations of the College,
developing and recommending policy changes, and managing the overall college budget. Per Policy 120.0,
the president serves as executive secretary of the Board of Directors.
2.A.11. The Senior Administrative Team consists of the Interim Vice President for Academic and Student
Affairs, the Vice President for Business and Related Affairs, and the Chief Financial Officer. The Senior
Administrative Team reports to the President. The Team meets weekly and as needed to discuss issues and
provide overall direction for the College.
Each member of the senior administrative team oversees department heads that provide direction,
supervision, and evaluation of employees in his/her department. The SKC Organizational Chart provides
further details of the chain of command and functional work divisions. Monthly administrator meetings
provide an opportunity for communication and work across departments to foster accomplishment of core
theme objectives.
Department heads are responsible for administration of academic departments, which may include one or
more degree programs. Department head responsibilities include supervision of full- and part-time faculty
members, coordination of class schedules, and management of the department budget. Two academic areas
are organized as divisions. Math and Science programs are organized into the Division of Sciences, headed
by the Dean of the Division of Sciences. Elementary, Early Childhood, and Secondary Education programs
are organized into the Division of Education, directed by the Dean of Education.
The Curriculum Committee is the entity responsible for integrity of the curriculum. The Committee is
chaired by the Vice President of Academic and Student Affairs and consists of the academic department
heads. The Curriculum Committee meets monthly and as needed to foster communication across academic
departments as well as provide academic department input into institutional decisions that directly pertain to
academics, particularly focusing on Core Theme Two, Quality Education.
Policies and Procedures

2.A.12. Academic policies related to faculty teaching and service are delineated in the SKC Policy Manual.
The SKC Faculty is on year-to-year contracts with no tenure track system. Teaching faculty contracts,
issued early each spring quarter, provide expectations related to teaching, advising, and other faculty
responsibilities (see sample Teaching Faculty Contract, Online Exhibit 2.10). SKC Policies 4.11 through
417.00 outline instructor responsibilities for teaching and additional responsibilities. SKC Policy 237.10,
Full-time Faculty Workload, also specifies expectations of faculty teaching load. The teaching load for a
full-time faculty member is fifteen (15) credits per academic quarter or forty-five (45) credits per academic
year.
Academic policies pertinent to students are contained in the SKC Student Handbook and the SKC Catalog.
Individual academic departments that have additional policies related to student academics provide addenda
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to the Student Handbook that outline particular policies, such as requirements for clinical practice in
Nursing, Education, and Social Work; this information is available on departmental websites and in
handbooks that are provided to students during department-specific orientation sessions. The SKC Student
Handbook as well as student handbooks for the Nursing, Dental Assisting, Education, and Social Work
departments are available as Site Exhibit 3.
Credit Hour Policy and Auditing Process
SKC Policy 407.00 defines a credit hour as the amount of work required each week to achieve the intended
learning outcomes of the course, equivalent to one hour of classroom or direct faculty instruction per week
and a minimum of two hours of out-of-class work per week for each credit. This policy is aligned with U.S.
Department of Education regulations and NWCCU policies. Some courses have different requirements as
necessary to meet the learning outcomes; these requirements are published in the course syllabus. However,
all courses require a minimum of three hours of student work per week for each credit hour. Specific
requirements for one credit hour for different types of courses are provided in the SKC policy.
All SKC course syllabi contain a statement that explicates the way in which course credits are earned, as
follows:
Following the SKC Credit Hour policy, to meet the identified student learning
outcomes of this course, this course, delivered over a 10 week term, will approximate
xx hours [choose from the menu or otherwise designate how students meet the credit
hour requirements]. In addition, out-of-class student work will approximate a
minimum of _xx__ hours each week or work as needed to meet the course learning
objectives.
Examples of course syllabi are available as Online Exhibit 2.12.
The administrative assistant of the Vice President of Academic and Student Services initiated an audit
procedure in fall 2013. Through the audit process, the College will verify that each syllabus contains the
credit hour statement and the correct number of credits.
2.A.13. Library policies regarding access and use of the D’Arcy McNickle Library and library resources are
presented on the library website, http://kapi.skc.edu/skcwordpresslib/?page_id=33.
2.A.14. The Office of Admissions is responsible for the transfer-of-credit policy. SKC publishes policies
for transfer of credit in the SKC catalog, available in print and online. The policies can be found in the SKC
catalog on pages 3-4.
Students
2.A.15 through 2.A.20
2.A.15. Policies and procedures for students’ rights and responsibilities are provided in the SKC Student
Handbook (Online Exhibit 2.13). The Student Handbook contains processes for appeals and grievances. All
student grievances not resolved at the first levels of the process are managed by the Vice President for
Academic and Student Affairs (VPASA). Records of grievances are maintained by the administrative
assistant of the VPASA.
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Salish Kootenai College is committed to providing educational opportunities for individuals with
disabilities. The SKC Student Handbook contains information concerning services for individuals with
disabilities All SKC course syllabi contain information concerning how to request accommodations for
disabilities. The SKC website also provides information for students requesting accommodations
(http://www.skc.edu/?page_id=3007). Reasonable accommodations are provided for eligible students with
identified disabilities. The College complies with the Rehabilitation Act of 1973 and the Americans with
Disabilities Act. Assessment and recommendations for accommodations are managed by Stan Fleming,
SKC Counselor.
SKC’s policy for academic honesty and information about plagiarism are included in the SKC Student
Handbook.
2.A.16. SKC’s admission and placement policies are designed to meet the institution’s mission and core
themes related to Access and Quality Educational Programs. As an open access institution, SKC admits all
students who have either a GED or a high school diploma, as explained in the SKC Catalog, page 2.
Prior to initial academic advising, all students who have not completed 30 quarter credits of college level
coursework - including college level Math and English - are required to take a placement assessment, the
Test of Adult Basic Education (TABE). Following the placement assessment, students who have scores in a
particular range are asked to take a follow-up math or English assessment, given by the respective
department, to make sure that students are placed in an appropriate level of math and English coursework.
A college Developmental Studies Task Force has carefully revised the entrance testing and placement
policies as part of a college initiative to increase the success of underprepared students.
Policies for student continuation and termination from educational programs are published in the SKC
Student Handbook. Student academic progress is monitored by their advisors, and students who are not
making academic progress are referred to the Retention Coordinator. Policies for readmission and appeal
are outlined on page 10 of the SKC Catalog. Academic programs that have additional policies for
readmission, such as the Nursing Program, provide further information to students in their department
student handbooks.
2.A.17. SKC Policy 607.00, Student Organizations, contains SKC policies for student clubs including roles
and responsibilities of students and the institution. The Student Activities Coordinator facilitates Student
Council, student athletics, and student clubs. SKC does not have a student newspaper or other student-run
media. The only intercollegiate athletics is the men’s and women’s basketball team.
Student organizations include the Student Nursing Organization (SNO), the American Indian Science and
Engineering Society (AISES), the American Indian Business Leaders (AIBL), the Forestry Club, and SKC
Cares (Social Work). Each club has a faculty sponsor and follows college policies related to fundraising and
funds management.
2.A.18. Human Resource Policies are contained in the SKC Policy Manual and the SKC Procedure Manual.
Policies and procedures are reviewed and updated regularly by the Human Resources Officer, the President,
and the SKC Board of Directors. Personnel policies and procedures are reviewed and adopted by the SKC
Board of Directors to ensure consistent, fair, and equitable treatment of employees. The master copy of all
policies and procedures is maintained in paper and digital form with the human resource officer; this
documentation includes the original and all revised versions up to the current version. The current version
of all policies is posted electronically and is accessible for all College employees through the College’s
JICS login. Any changes or updates to policies and procedures are announced through the College email
list-servers for employee groups.
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2.A.19. Conditions of employment are listed through the initial job announcement, position description, and
sections 230.00 through 239.99 - Conditions of Employment - in the SKC Policy Manual. Upon hire, the
Human Resources Officer provides all new employees with information regarding benefits and the SKC
Policy Manual. Employee supervisors provide orientation regarding work assignments. New employees
sign a Certification acknowledging the electronic location of the SKC Policy Manual and the SKC
Procedure Manual. Employees may request a paper copy of the manuals from the Human Resource Officer.
The Human Resources Office maintains personnel files for all employees. Personnel files contain updated
job descriptions that include responsibilities of each position. Employees meet with their supervisor to
review the duties and responsibilities of the job description and performance evaluations according to SKC
policies for evaluation. Regular evaluations of employees are a policy of the College as listed under Policy
235.00. The Schedule of Evaluations is listed under Policy 236.00. Job descriptions and performance
evaluations are signed by the employee and supervisor prior to submitting to the Human Resource Office
for placement in the personnel file.
Policy 261.00, Reasons for Discipline, lists examples of grounds for demotions, probation, suspension, or
termination. Policy 262.00, Type of Disciplinary Actions, explains actions used for work rules and
standards of conduct. Written corrective actions are filed with the Human Resource Office in the
appropriate personnel file.
2.A.20. The Human Resource Office is a private office where active personnel records are stored in secure,
locked file cabinets. All confidential digital information is stored on the password protected computer
system. Reminders and careful attention is paid by staff to ensure that confidentiality of records is a
priority. Per Policy 242.00, personnel files are accessible by the President, Human Resource Officer,
employee, and the employee supervisor(s) in the direct line of managerial authority. Separate files are
maintained in the payroll office for the employee’s payroll records. Inactive personnel and payroll records
are stored in file cabinets in a secure, fireproof vault.

Institutional Integrity
2.A.21 through 2.A.26
2.A.21. SKC’s catalog, web pages, publications, and printed materials clearly designate the College’s
mission as an educational institution and a tribal college. All college print and web-based publications are
reviewed for consistency, accuracy, and clarity by the pertinent department, such as Student Services or the
Office of Institutional Effectiveness. The SKC Catalog is produced annually and available online for
students. The Catalog is monitored carefully for completeness and accuracy by SKC Academic Department
Heads, the Directors of Enrollment Services and Financial Aid, the Vice President for Academic Affairs,
and the Office of Institutional Effectiveness.
The SKC Catalog contains a curriculum plan for each academic program, and those curricula are designed
to be completed within the designated program length. Overall graduation rates from IPEDS are published
in the SKC Catalog.
2.A.22. The SKC Policy Manual contains a Code of Conduct for Employees (Policy 234.10) that describes
general ethical principles, as well as a Conflict of Interest Policy for Research (Policy 234.20). SKC Policy
263.00, Uniform Grievance Policy, describes the process and timeline for grievances.
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The procedures for a grievance by students are contained in the SKC Student Handbook. On the 2013
Student Satisfaction Survey, students responded to the question, “There is a clear student
complaint/grievance process” with an average rating of 3.75 on a scale of 1-5. The Vice President for
Academic and Student Affairs will ensure that this and other student policies are reviewed in New Student
Orientation, so students are aware of the process for handling grievances.
SKC Policies 200.00 and 200.11 contain the College’s policies on prohibiting discrimination, responding to
Section 504 of the Rehabilitation Act of 1973, Title IX of the Educational Amendments of 1972, and the
Equal Opportunity Act.
2.A.23. SKC Policy 111.1, Ethical Conduct, defines ethical conduct and prohibits conflict of interest on the
part of members of the Governing Board. SKC Policy 234.0, Code of Ethics for College Employees,
delineates a code of ethics for all college employees including administration, faculty, and staff, and
prohibits conflict of interest. SKC Policy 234.2 further defines requirements for conflict of interest and
disclosure related to research and scholarly activities. Policy 234.2 responds to federal and state regulations
for identification of areas of potential conflict of interest in research, and assurance that researchers’
interests do not improperly affect the College’s integrity in its relationship to activities involving sponsored
research, education, and public service activities.
2.A.24. SKC is currently developing a policy for intellectual property with respect to copyright,
compensation, and revenue from creation and production of scholarly, creative, or academic materials. As
of August 2013, a draft policy has been reviewed by the SKC Board of Directors and forwarded to the
Board of Director’s Administrative Subcommittee for discussion and action.
2.A.25. SKC provides accurate information about its accreditation status on the SKC web page and in the
College Catalog. Academic programs with specialized accreditation provide accurate information about
their accreditation status on department websites and in the SKC Catalog. Letters documenting specialized
accreditation are available as Site Exhibit 4.
The following wording is used to describe institutional accreditation status: “Salish Kootenai College is
accredited by the Northwest Commission on Colleges and Universities.”
Documents pertinent to accreditation are publicly available on the Accreditation page of the SKC website,
http://www.skc.edu/?page_id=2147.
2.A.26. The College enters into contractual agreements with external entities for products and services in
accordance with college policies. Contracts for consultants (Policy 224.00), supplies (Policy 305.00), and
equipment over $5000 (Policy 306.00) detail expected processes.
Policy 304.00 (Authority to Purchase or Obligate Funds) specifies that only the President and Vice
Presidents have the authority to obligate College funds. All contracts for services are signed by the
President and the Chief Financial Officer. Contracts for Services clearly specify roles and responsibilities of
both parties, including financial remuneration.
Academic Freedom
2.A.27, 2.A.28, and 2.A.29. SKC Policy 417.00 provides the College’s policy for Academic Freedom and
Responsibility. The policy was revised in fall 2012 by a faculty team and approved by the SKC Board of
Directors. The policy follows principles of the American Association of University Professors and states,
“…student and the instructor have the freedom to search for the truth and its free expression.” However, the
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policy also notes limitations, stating, “the teacher…should be careful to separate his or her personal beliefs
from scholarship.” The policy also states that teachers and students have the freedom to research diverse
issues, topics, and theories…but must acknowledge all derivative sources of work.”
Board Approval of Operating and Capital Budget
2A.30. Board-approved policies are in place covering Board approval and monitoring of operating and
capital budgets. Per SKC Policy 110.0, the SKC Board of Directors approves the annual budget and the
long-range financial plan and reviews periodic fiscal audit reports. As part of the budgeting process,
reserves are consistently maintained, and financial planning is discussed when the annual budget
is approved.
Mandatory and non-mandatory transfers are utilized according to college and university accounting
policies. As of the writing of this document, inter-fund borrowings are not a common practice.
While SKC follows policies that address investments and cash and debt management, there is an
opportunity to strengthen those policies over the upcoming fiscal year. Fundraising policies are
covered under the Section IX of the Policy Manual, which provides direction for the SKC Foundation, the
fundraising body for the College.

Human Resources
2.B.1. through 2.B.3.
2.B.1. To carry out its mission, Salish Kootenai College currently employs approximately 66 full time
faculty, 122 full time staff, and 72 part time staff members. An average of 40 part-time faculty members
teach each quarter. Many part-time faculty members are community experts who teach the same class on an
annual basis, bringing expertise to the classroom. Part-time faculty regularly teach Native American Studies
courses; for example, tribal elders and experts in particular tribal arts or crafts often teach the same class
every academic quarter.
Job descriptions are reviewed and updated by the supervisor, senior administration, and Human Resource
Officer when a vacancy occurs or a new position is created. Job descriptions and advertisements are
reviewed prior to posting new positions. Faculty and staff members are selected based on stated
qualifications for each position and have the requisite educational background, experience, and skills to
perform the primary responsibilities of their positions.
The College’s policy and procedure for hiring of faculty and staff is outlined in Policy 203.00 and related
Procedure 203.00. The Human Resource Officer ensures that criteria, qualifications, and procedures are
appropriate and posted accordingly. Job descriptions accurately reflect duties, responsibilities, and authority
of the position are aligned with personnel policy requirements. Job descriptions are signed by the
supervisor and employee and maintained in the personnel file within the Human Resource Office.
2.B.2. Regular evaluations of employees are a policy of the College. Evaluations are designed to inform the
employee of his or her performance in meeting the standards set for him/her and to encourage the employee
to improve performance. Supervisors are responsible for evaluating their employees with regard to
performance of work duties and responsibilities, according to the evaluation schedule listed under Policy
233.00, Probationary Period, and Policy 236.00, Schedule of Evaluations. Completed evaluations are
turned in to the Human Resource Office for filing in personnel files. The Human Resource Officer tracks
the progress of compliance, sends reminders to supervisors of evaluations needed, and reports the status
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evaluations to the senior administration. The Human Resource Officer has always extended an open
invitation to guide, consult, and train supervisors in the employee evaluation process.
Through the evaluation process as indicated under Policy 235.00P, an employee may be encouraged to
improve performance through supplemental education or other activities as necessary.
2.B.3. Professional development opportunities are afforded to college employees in several ways. All
employees are eligible to take up to six free credits of SKC coursework per quarter upon approval of their
supervisor. Through this tuition waiver, many SKC employees are able to advance their education and
obtain degrees through the College. Many other employees take courses for professional development, such
as computer skills. Limited funding is available to send employees to meetings or training related to their
job responsibility; for example, business office staff travel for updates on the business management
software.
The College sets aside two days in fall quarter for all employees to obtain further professional development
in areas related to cultural knowledge or human resources issues. An additional day in the fall is generally
used by faculty for faculty development. During spring quarter each year, one Friday is set aside for faculty
development; topics have included cultural content, pedagogy, assessment, and other pertinent skills. These
“In Service Days” are important components of the communication, planning, and professional
development processes of the College. For each In Service day, a committee plans sessions and activities to
meet institutional needs. Topics frequently include updates on human resource issues, presentations on
topics such as student retention, and cultural components such as stick game or discussions of current
CSKT issues. These days represent an example of the use of institutional resources to increase institutional
effectiveness and advance the mission.

Faculty
2.B.4. through 2.B.6.
2.B.4. SKC employs faculty members with appropriate qualifications to achieve educational objectives and
the objectives of Core Theme Two, Quality Education. Qualifications for teaching positions are carefully
reviewed by the Department Head and the Vice President for Academic and Student Affairs (VPASA) to
ensure that the job descriptions contain statements of required knowledge, skills, and competencies.
As a teaching-centered institution, SKC focuses on delivery of quality education and curricula. The
majority of courses are taught by full-time faculty members who have the requisite education and
experience. For example, in fall 2012, 73% of courses were taught by permanent full time faculty members,
11% of classes were taught by permanent staff members who teach areas such as career exploration and
physical fitness, 5% of courses were taught by part-time faculty members who are cultural experts and
teach courses such as beading, hide-tanning, and native languages, and only 11% of courses were taught by
other part-time faculty members, most of whom are “permanent part-time” in that they teach the same
course each year.
As SKC has added more baccalaureate programs over the last eight years, the number of doctorallyprepared faculty members has increased. Preference for faculty members with doctorates has increased the
number of faculty qualified to engage in research in disciplines such as Life Sciences and Forestry. At the
same time, the College continues to recruit experientially qualified faculty members for technical trades
programs such as Heavy Equipment Operating. Table 2.1 provides the demographics and educational
preparation of full-time SKC faculty members in fall 2012 and provides comparison data from fall 2007.
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Table 2.2. Demographics and Qualifications of SKC Faculty
Fall 2007
Educational Preparation
Doctorate
13 = 22%
Master’s Degree
31 = 53%
Bachelor’s Degree
6 = 10%
Expert in Field
8 = 14%
Years Teaching at SKC
0-2 years
15
3-5 years
15
6-10 years
11
11-15 years
9
>15 years
8
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Fall 2012
17 = 26%
35 = 53%
9 = 14%
5 = 7%
18
16
12
11
9

2.B.5. By contract, SKC faculty members teach 15 credits per academic quarter. Department heads may be
given release time as needed to accomplish the additional duties of their positions. SKC does not have a
tenure system, and policies for faculty evaluation emphasize the teaching mission of the institution. SKC
emphasizes the faculty roles of on teaching, advising, and supporting students; there are no specific
requirements for service scholarship, research, and/or artistic creation. However, over 80% of faculty
members are involved in campus and/or community service. Many faculty members maintain creative or
scholarly work, and some faculty members with research grants are provided a decreased credit load in
order to carry out their grant responsibilities.
The SKC Faculty Handbook contains information about faculty roles including advising, teaching, and
assessing student work. The Faculty Handbook is available as Online Exhibit 2.14.
2.B.6. The evaluation process for the faculty follows SKC Policy 236.00. The policy details a tripartite
process for full-time faculty, and is designed to improve teaching effectiveness and ensure fulfillment of
instructional and other faculty responsibilities. In addition to teaching, the evaluation process includes the
extent of engagement in scholarship or creativity, as well as service to the profession, the College, and/or
the community. The extent to which the evaluation process focuses on categories of teaching,
scholarship/creativity, and service depends on the specific job description and teaching load of the
individual faculty member. For example, one faculty member’s evaluation may focus primarily on teaching,
whereas another faculty member may have a job description that also focuses on research; the evaluation
process is designed to address these variations in focus of faculty positions.
The three components of the faculty evaluation process include course evaluations, faculty peer evaluations,
and evaluation by the department head. Student course evaluations are conducted for each faculty member
twice per year for full-time faculty members. Results are returned to the faculty member and to their
department head, as well as to the VPASA. Student course evaluations focus on student learning, including
learning of the College’s “Four Cs”. A sample course evaluation is available as Online Exhibit 2.15.
In addition to course evaluations, full-time faculty members receive a written evaluation based on their job
description and goals set at the previous evaluation annually for the first two years, and then once every
three years. Faculty members use a peer review process designed to develop collegial improvement of
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teaching; the peer review is conducted every three years concurrent with the evaluation by the department
head.
As part-time faculty members frequently teach only one quarter per academic year, the evaluation schedule
for part-time faculty is different. Part-time faculty members are evaluated with student course evaluations at
least once per year, and by department heads during their second quarter at the college and then at least
every three years.
Any concerns that may emerge between regularly scheduled evaluations would initially be addressed in a
meeting between the department head and the faculty member. If the faculty member cannot resolve the
issue with the department head, it is referred to the VPASA. If the faculty member has received an
unsatisfactory evaluation, a written plan is developed to address this situation. The plan is developed by the
department head with the input of the faculty member and the approval of the VPASA. Monitoring of the
plan is then done as part of the annual performance evaluation.
Other types of concerns are generally handled in a more informal manner. Typically this happens with a
meeting between the faculty member and the department head. It may also involve the input of senior
faculty and the assigning of a mentor where appropriate.

Education Resources
2.C.1. through 2.C.19
2.C.1. Academic programs at SKC are aligned with the Mission and lead to degrees or certificates that are
recognized in the pertinent fields of study. Aligned with Core Theme Two, SKC’s degrees and certificates
of completion provide opportunities for further education or employment in disciplines which are needed in
communities on or near American Indian reservations. To ensure that program graduates have collegiatelevel education in their fields of study, academic programs follow established guidelines for required credits
and types of courses.
All curricular changes are reviewed by the Curriculum Committee prior to publication of the SKC Catalog.
Content and rigor are primarily determined through review by department faculty, external advisory
committees, and an Academic Program Review process. Academic Program Review is one of the charges
of the Curriculum Committee. The Review is conducted for each academic program on a rotating 4-year
cycle. A sample Academic Program Review is available as Online Exhibit 2.16. External specialized
accreditation guarantees appropriate rigor for some programs, such as Nursing, Social Work, Education,
and Dental Assisting.
2.C.2. All academic programs at SKC, including those leading to a Certificate of Completion, Associate of
Applied Science, Associate Degree, or Bachelor Degree, have clearly defined student learning outcomes
(SLO). The SLO are included in the SKC Catalog and on each department website. Additionally, the SLO
form the basis for ongoing Learning Outcome Assessment efforts as described in Chapter Four.
All SKC course syllabi include expected course learning outcomes (see template for SKC Course Syllabi
(Online Exhibit 2.12). Course syllabi are provided in print or electronic format to all students on the first
day of class.
The SLO for the general education program are stated in the SKC Catalog, page 21.
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2.C.3. SKC awards credit for student completion of coursework documented in course syllabi. As
explained in the SKC Catalog, credit is defined as, “the amount of work required within a course and for
graduation.” Salish Kootenai College defines a credit hour as the amount of work required each week to
achieve the intended learning outcomes of the course, equivalent to one hour of classroom or direct faculty
instruction per week and a minimum of two hours of out-of-class work per week for each credit.
SKC awards degrees based on completion of the required curriculum and program-specific requirements, as
stated in the SKC Catalog. Prior to award of a degree, the SKC student submits an application for
graduation documenting completion of requirements. The application for graduation is reviewed and
approved by the student’s academic advisor. A transcript evaluation is completed and verified by the
Registrar before the degree is awarded.
2.C.4. All degree programs are reviewed by the SKC Curriculum Committee. The Curriculum Committee
consists of the department heads for each of the academic program areas, and is chaired by the Vice
President for Academic and Student Affairs. Curriculum Committee Procedures are contained in the SKC
Procedure Manual (Online Exhibit 2.2) and give the Committee responsibility for the following:
•
•
•
•
•
•

Review of proposals for new courses and programs, course and program revisions
Recommendations for program terminations
Participation in the program review and accreditation review processes
Oversight of general education and graduation requirements, including general education outcomes
Review of articulation agreements with other institutions
Recommendations for procedures and policies affecting curriculum and the educational program.

When appropriate, associate degree programs are also reviewed to ensure transferability to Montana State
University and the University of Montana, which are the primary institutions that enroll SKC transfer
students. SKC was a working partner in the Montana Transferability Initiative in 2004-2005. Although SKC
has continued to date on an academic quarter schedule, while other Montana institutions are on academic
semester schedules, transferability is a serious consideration when the Curriculum Committee reviews
proposals for new courses for associate- or bachelor-level courses.
Admission and graduation requirements are clearly defined in the SKC Catalog and the program
descriptions available online. Programs with selective admissions processes or graduation requirements,
including Nursing, Social Work, and Education, fully describe those processes both in the SKC Catalog and
on department websites.
2.C.5. Faculty members with teaching responsibilities take collective responsibility for fostering and
assessing student achievement of clearly-identified learning outcomes. Curriculum design, implementation,
and revision are accomplished by faculty members within the pertinent academic program. As stated in
2.C.4., the SKC Curriculum Committee exercises oversight of curricular processes and structures.
Faculty has primary responsibility for determining student learning outcomes and assessing student
achievement of those outcomes. The Learning Outcomes Assessment Process (LOAP) is coordinated by
the Director of Institutional Effectiveness, who works closely with designated faculty members from each
academic department in an Assessment Council. The Assessment Council meets biannually as a forum for
continuing training and to monitor the effectiveness of the LOAP. Learning Outcomes Assessment is
discussed further in Chapter Four, Standards 4.A.3. and 4.B.2.
2.C.6. The Salish Kootenai College D'Arcy McNickle Library staff includes an Outreach and Instructional
Librarian (OIL) whose main responsibility is contact and instruction with teaching faculty to ensure that
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library and information resources are available to the academic departments. The OIL contacts instructors
by phone, email, or face-to-face during their office hours to determine if required coursework will require
research and the Library staff promotes relative information resources. The Library staff also recommends
research projects and collections of interest that are related to the courses and in this way, encourages the
use of the Library resources. Over the years with the growth of new programs and the library staff numbers
staying the same, the library centers its efforts on networking with those courses that involve the entire
student body (Liberal Arts, and Native American Studies). However, these services are not limited to these
departments, and outreach is made to all other programs on campus. The Library webpage contains
Resource Guides for Bachelor Degree programs, describing both print and non-print resources that may be
appropriate for students in these programs.
The OIL also works closely with faculty members to provide instruction regarding the use of library and
other information resources.
The Library Director attends Curriculum Committee meetings as his schedule permits, although the Library
does not hold an official seat on the Committee. In addition, in order to keep current on changes made by
the Committee, minutes are emailed to the Director. Significant changes to curricula are discussed with the
library's professional staff to facilitate library planning.
2.C.7. SKC does not currently grant credit for prior experiential learning.
2.C.8. The Office of Admissions is responsible for the final acceptance of transfer credits. Guidelines for
transfer of credits are outlined in the SKC Catalog, p. 3-4.
Transfer of credits is accomplished by review of an official transcript from the institution that granted the
credits. The Office of Admissions maintains a database of the most frequent courses accepted by SKC. If a
student wishes to transfer credits from an institution which is not included in that database, the Office of
Admissions consults that institution’s college catalog for the year in which the credits were earned - and if
possible a copy of the course syllabus - to ensure that the course content is equivalent and relevant to the
students’ programs. While the Office of Admissions maintains responsibility for transfer credits,
occasionally a faculty member from an academic department is consulted to assist with evaluation of a
particular course.

General Education
2.C.9. through 2.C.11.
2.C.9. The general education component at Salish Kootenai College is an integral component of the
curricula of all undergraduate programs. At both the associate and bachelor degree levels, general education
coursework consists of a set of courses within five major areas of knowledge: humanities/fine arts,
communication, mathematics/natural sciences, social sciences, and Native American studies. As a tribal
college, general education at SKC includes a component of courses that emphasize knowledge and
awareness of Native American history and culture, emphasizing the Salish, Pend d’Oreille, and Kootenai
tribal cultures, histories, and languages.
The general education components were last reviewed and revised in 2008. At that time, the General
Education Subcommittee reemphasized the importance of the Native American studies component of the
program, and revised the upper division (BA/BS) general education requirements to provide students with a
broader and/or deeper exposure to particular academic traditions e.g. social sciences or communication
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topics. Another goal of the revision was to provide further electives within some categories of the general
education requirements; for example, a former requirement for Introduction to Humanities (HMNT 101)
was broadened, so students could also choose Introduction to Philosophy or World Literature.
2.C.10. The intended student learning outcomes of general education courses for Bachelor and Associate of
Arts/Associate of Science programs are the institution’s 4 Cs: Critical Thinking, Communication, Cultural
Understanding, and Citizenship. General education learning outcomes are provided for students in the SKC
Catalog, pg. 21. In order to for students to meet general education outcomes, general education courses
emphasize both an academic area, such as math, science, or fine arts, and development of skills in the 4 Cs.
The general education requirements are built into recommended curricula for all academic programs. To
satisfy requirements, students choose courses from established lists in each category of general education;
in some cases, departments specify a particular course from a list which meets general education
requirements and best supports program goals or intended outcomes. The general education lists are
provided in the SKC Catalog, pages 25 through 33. Each course on a general education list includes a focus
on one or more general education outcomes (the 4 Cs). The syllabus for each general education course
contains a reference to one or more general education outcomes by including the following statement:
General Education courses emphasize an academic area, such as math, science or
fine arts, and development of skills in the 4C’s. This course is a designated List
xx GenEd course. The course emphasizes the general education outcome(s) of
[Critical Thinking, Communication, Cultural Understanding, or Citizenship.]
General education requirements for associate degree programs provide instruction in effective learning,
critical thinking, cultural understanding, communication, and citizenship. Associate level requirements
provide students the opportunity to gain an introductory understanding of different styles of thinking and
problem solving. The general education requirements are specified in the SKC Catalog on page 22.
Category
Native American
Studies (NASD)
Communication
(COMM)
Fine Arts/ Humanities
(FAH)
Math / Science
(MS)
Social Science (SS)

AA/AS General Education Requirements
NASD101 – History of Indians in the U.S.
NAS-FAH or NAS-Language
NAS – Open elective

Credits
3
3
3
AA/AS NASD credits:
ENGL101 – English Composition I
3
ENGL 202 – English Composition II
3
SPCH 100 – Basic Communication
3
AA/AS COMM credits:
HUM – Intro – HMNT 101 PHIL 100, or ENGL210
3
Expressive Arts – Open elective
3
AA/AS FA credits:
Math – Math elective or specified by department
5
Natural Science Introductory Course
5
AA/AS MS credits:
Social Science Introductory Course
5
AA/AS SS credits:
AA/AS Total General Education Credits:

Total

9

9
6
10
5
39

General education requirements for bachelor degree programs encompass major areas of knowledge. The
Bachelor-level general education requirements build on the AA/AS requirements and place an emphasis on
Native American studies, cultural understanding, critical thinking, citizenship, and communication.
Baccalaureate level general education courses provide students with in-depth exposure to particular
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academic disciplines. Bachelor degree general education requirements are specified in the SKC Catalog on
page 22.
Category
Native American
Studies (NASD)

BA/BS General Education Requirements
NASD101 – History of Indians in the U.S.*
NAS-FAH or NAS-Language
NAS – Open elective*
NAS – Advanced elective

Credits
3
3
3
3
BA/BS NASD credits:
Communication
ENGL101 – English Composition I*
3
(COMM)
ENGL 202 – English Composition II*
3
SPCH 100 – Basic Communication*
3
Communication – Advanced course
3
BA/BS COMM credits:
Fine Arts/ Humanities
HUM – Intro – HMNT 101 PHIL 100, or ENGL210*
3
(FAH)
Expressive Arts – Open*
3
Fine Arts Open or Humanities- Advanced elective
3
BA/BS FA credits:
Math / Science
Math – Math elective or specified by department*
5
(MS)
Natural Science Introductory Course*
5
Natural Science or Math
5
BA/BS MS credits:
Social Science (SS)
Social Science Introductory Course*
5
Social Science Open elective
5
Social Science – Advanced course
3
BA/BS SS credits:
Additional general education requirements for BA/BS
BA/BS Total General Education Credits:
*Italicized courses are AA/AS General Education requirements

Total

12

12

9

15

13
17
61

Assessment of general education outcomes occurs through an annual essay assessment. The process was
piloted in spring 2012 and then fully implemented in spring 2013. The assessment consists of a timed essay
taken under controlled conditions. Each year, the essay is designed to assess two of the four Cs. In 2013, the
general education assessment focused on Communication and Critical Thinking. A further description of
general education assessment is provided in Chapter Four, Standard 4.A.3.
2.C.11. All Certificate of Completion (C.C.) and Associate of Applied Science (A.A.S.) programs have
identified student learning outcomes and participate in the campus Learning Outcomes Assessment Process
(LOAP). Requirements for related instruction are specified in the General Education section of the SKC
Catalog. All general education courses are taught by qualified faculty members. The intended student
learning outcomes of general education courses for C.C. and A.A.S. programs are the institution’s 4 Cs:
Critical Thinking, Communication, Cultural Understanding, and Citizenship.
General education related instruction was last revised for A.A.S. degrees in winter 2013. At that time, the
Curriculum Committee approved a change that reduced the number of Communication and Native
American Studies courses required in the A.A.S. related instruction, to allow increased emphasis on the
knowledge and skills for the specific technical or career area. This change was also completed to allow for
better articulation of Certificate of Completion to A.A.S. programs, allowing a “career ladder” or stacking
degrees to enhance educational mobility. General education requirements for the A.A.S. are contained in
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an addendum to the 2013 SKC Catalog, attached to page 24. The SKC Catalog available online is corrected
for this error.
Category
Native American
Studies (NASD)
Communication
(COMM)
Fine Arts/ Humanities
(FAH)
Math / Science
(MS)
Social Science (SS)

Associate of Applied Science General Education
Credits
Requirements
NASD101 – History of Indians in the U.S.
3
NAS – Open elective
3
AAS NASD credits:
ENGL101 – English Composition I
3
SPCH 100 – Basic Communication
3
AAS COMM credits:
HUM – Intro – HMNT 101 PHIL 100, or ENGL210
3
AAS FA credits:
Math – Science – Open elective (List DM or DS)
5
AAS MS credits:
Social Science – Open elective (List H)
5
AAS SS credits:
AAS Total General Education Credits:

Total

6
6
3
10
5
25

Related instruction components for Certificate of Completion (C.C.) programs are also provided through
general education courses, although additional components of mathematics and communication are
embedded in the curricula for C.C. The effectiveness of the general education requirements for C.C. is
included in curricular reviews by department advisory boards and appears to be providing appropriate
outcomes. The advisory boards for both the Dental Assisting Certificate of Completion and the Highway
Construction Training Certificate of Completion review curriculum plans and associated outcomes for both
programs annually and provide feedback on student skills in the 4 Cs. The general education/related
instruction for Certificate of Completion programs was last approved without changes in 2011. General
education requirements for Certificates of Completion are included in the SKC Catalog on page 24.
Category
Native American
Studies (NASD)
Communication
(COMM)
Math / Science
(MS)
Social Science (SS)

Certificate of Completion General Education
Requirements
NASD101 – History of Indians in US
OR
NASD 109 Native American Contributions
Course Designated by Department

Credits
3

3
C.C. NASD credits: 3
3

C.C. COMM credits:
Course Designated by Department
3
C.C. MS credits:
Course Designated by Department
3
C.C. SS credits:
Certificate of Completion Total General Education Credits:

2.C.13 through 2.C.15 Graduate Programs
Salish Kootenai College does not offer graduate programs.
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Continuing Education and Non-Credit Programs
2.C.16 through 2.C.19
2.C.16, 2.C.17, 2.C.18. The Salish Kootenai College Lifelong Learning program was established to meet
the growing needs and demands of tribal government departments and the Indian community on the
Flathead Indian Reservation. This is another element of SKC's approach to fulfilling its mission of
providing quality post- secondary education and training for Native Americans throughout the Flathead
Reservation as well as state and nation-wide. The program description is printed in the SKC Catalog on
page 14.
Management of continuing education was transitioned to the Department of Academic Success in summer
2013. The Department of Academic Success coordinates community outreach and workforce education that
occurs within the continuing education program. Guidelines and procedures for the continuing education
are available from the department.
2.C.19. The Northwest Commission on Colleges and Universities standards are used to evaluate the
granting of continuing education unit units (CEU). Processes for applying for CEUs were modified in
summer 2013. The Salish Kootenai College CEU Request Form asks the department or community
organization to provide the name of the training event, content and/or purpose of the event, name and
credentials of the presenter(s), and the number of hours assigned to the event. The revised form completed
for each new CEU course contains expected student learning outcomes and expected methods of assessing
learning outcomes, as well as previously required documentation of content and associated hours. A copy of
instructor credentials or certification is required for approval.
The process for determination of CEUs is communicated through the Salish Kootenai College CEU Request
Form. The Life-Long Learning Center determines the number of CEUs for each training. Generally, one
CEU is earned for each 8 hours of training. Life-Long Learning personnel administer and maintain the
CEU records according to published program procedures.

Student Support Programs
2.D.1. through 2.D. 14
2.D.1. SKC’s learning environment is aligned with Core Themes 1 and 2, Access and Quality Educational
Opportunities. A unique feature of Salish Kootenai College is the extent to which the learning environment
supports the needs of American Indian students. From outward signs, such as American Indian artwork and
social activities such as round dances to the numerous cultural events sponsored by the College, the
learning environment reflects SKC’s mission of providing educational opportunities for American Indian
students.
SKC offers multiple support services to meet students’ academic, psychosocial, and career planning needs.
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Table 2.3. SKC Student Services
Category of Student Needs
Academic Supports

Psychosocial Supports

Career Planning Supports
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Examples of Services
• Writing Lab – walk-in tutoring and assistance with
academic writing
• Distance Education – orientation to the distance learning
platform
• Math/Science Lab – walk-in tutoring for all levels of
math and science classes
• Department of Academic Success – Classes in academic
success strategies
• Private and group tutoring
• Counseling Services – short-term personal counseling
and referrals
• Student Support Services
• Enrollment Services – Student Orientation
• Student Activities Department and Student Clubs
• Career Services Department - assistance with resumewriting, interview preparation, internships, and career
exploration

2.D.2. The safety and health of faculty, staff, students and visitors are of the greatest concern for SKC.
Security personnel patrol the campus 24 hours a day, 7 days a week to implement the SKC Section VII
Campus Security Policy 700.00, which complies with state and federal statutes. All incidents that occur
within college grounds are reported immediately by incident report to the SKC Campus Security
Department; if the incident is criminal in nature, it is reported to tribal law enforcement and/or the Lake
County sheriff department. Other emergencies are reported to the nearest available college personnel
and/or to Tribal Law and Order, Ronan Volunteer Fire Department, Ronan Ambulance Service or calling
911 as appropriate. The SKC Emergency Response Plan (Site Exhibit 5) details emergency procedures.
Training in emergency response is included each fall during faculty/staff in service. Yellow cards
containing Emergency Contact Numbers are provided to all employees and posted throughout campus
offices. Other features of campus security include a surveillance camera system and the RAVE emergency
notification system capable of sending users text, voice, and email messages. In Academic Year 20122013, 100% of student email addresses, 87% of student cell phones, all faculty/staff campus email
addresses and phones, and almost all employee cell phones were enrolled in RAVE.
Campus safety and security policies are guided by the Jeanne Clery Disclosure of Campus Security Policy
and Campus Crime Statistics Act of 1998. A full annual report is posted on the website at:
http://safety.skc.edu/?q=cleryact.
SKC’s Campus Emergency Response Team (CERT) is responsible for incident management and response.
The CERT is coordinated by the head of the SKC Security Department. The Team coordinates periodic
training for faculty, staff, and students. For example, in spring 2013 the campus had a soft lock-down drill,
with post- drill evaluation to discuss gaps or overlaps in situation management. SKC was also the site of an
all-county disaster drill in July 2013, and the SKC CERT and security officers were full participants in the
drill, allowing additional opportunity for practice and evaluation of safety and security procedures.
Participation in the drill allowed SKC to assess its incident management and response readiness and to
make improvements in the response systems. For example, procedures to allow CERT members to access
the campus during a lock-down were reviewed and modified following the drill.
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2.D.3. Salish Kootenai College recruits students who may benefit from the College’s educational offerings,
whether through taking one course for professional development or achieving a Certificate of Completion
or degree. As an open access institution, SKC does not maintain entrance requirements other than a high
school degree or completion of a GED.
SKC is committed to ensuring that prospective and admitted students receive clear information about the
opportunities and support services at the College. After admission, all students take a placement test to
ensure that they are accurately placed in developmental or college-level courses. Students are also assigned
a faculty advisor based on their identified major; non declared majors are initially advised by personnel in
Enrollment Services. Preregistration advising includes a review of information and resources students need
to successfully begin studies at SKC.
New student orientation is provided each quarter. Orientation includes information concerning academics,
financial responsibilities, student responsibilities and policies, graduation requirements, transfer policies for
transfer students, and an orientation to campus and student services.
2.D.4. When program discontinuation is necessary, SKC ensures that students have an opportunity to
complete their degrees through a “teach out” process. The College makes every effort to enable students to
complete their degree program in a timely manner. Students who are enrolled in a program that is to be
discontinued, or who have stopped out within the last three quarters, receive written notice of the intent to
close the program and a time frame for finishing their degree. Faculty advisors assist students to determine
a timeline and plan for degree completion.
In the last five years, the only degree program to be terminated was the Associate of Science in Engineering
Graphics program. This program was eliminated following two years of low enrollment. SKC submitted a
letter and supporting materials to NWCCU, and received approval to discontinue the program in May 2012.
Students in the program were notified of program discontinuation; one remaining student graduated from
the program in June 2013, two years after the program was discontinued.
In general, students declaring a major follow the curricular requirements of the major, as published in the
SKC Catalog for the year the student enters the major. An exception to this standard may be made if the
student is not making regular academic progress, e.g. the student stops out of school for several years. If a
significant change in requirements impact students currently enrolled in a degree program, SKC may
substitute particular courses - approved by the student’s advisor and the registrar - to ensure that students
have the opportunity to complete their program in a timely manner.
2.D.5. SKC publishes information for students and others to ensure that stakeholders are able to access
information. The SKC Catalog, Student Handbook, and SKC website are reviewed annually to ensure all
information is current and accurate.
Table 2.4 SKC Published Information for Students
Required Information
Institutional mission and more themes
Entrance requirements and procedures
Grading policy
Academic program requirements
• Expected Learning outcomes
• Course sequences
• Timing of Course offerings

Location
SKC Catalog, SKC website
SKC Catalog, SKC website, Student Handbook
SKC Catalog, Student Handbook
SKC Catalog, Department websites
SKC Catalog
SKC Catalog
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Names, titles, degrees for administrators and full SKC Catalog
time faculty
Rules and regulations for conduct
SKC Student Handbook
Tuition, fees, and other program costs
SKC Catalog
Financial aid information
SKC website, Student Handbook
Academic calendar
SKC Catalog
2.D.6. The Chemical Dependency Counseling, Elementary Education, Early Childhood Education, Nursing,
Secondary Science Education, Social Work, Highway Construction Training, and Dental Assisting
Programs have unique requirements for admission or entry to the occupation and/or eligibility for
professional licensure. These requirements are contained in the SKC Catalog in the program descriptions
and are posted on the academic department websites. Additionally, a unique student handbook for each of
these programs specifies eligibility requirements for entry into the occupation and requirements for
employment.
2.D.7. A “Retention and Disposal Policy and Procedure” of student academic records is maintained by the
Records Manager (within the Registrar’s Office). Coordinated effort between Registrar/
Admissions/Financial Aid Office and the IT Services includes processes for electronic backup of all student
records.
SKC publishes and follows policies for confidentiality and release of student records. The SKC Student
Handbook notifies students of their rights under the Family Educational Right to Privacy Act, including
directory information that may be disclosed without consent to specific parties or under specific conditions.
All personnel handling student records follows the college policy on confidentiality, and any release of
student records is authorized through written approval by the student.
2.D.8. The Financial Aid program is effective and accountable to students. It is consistent with the mission,
student needs and institutional resources. Students must complete the Free Application for Federal Student
Aid (FAFSA). SKC hosts College Goal, a free annual event to assist students with the FAFSA application
process. Information related to FAFSA and other grant and scholarship opportunities are promoted through
student email, social media, campus posters, letters, and the website for prospective and enrolled students.
The institution also provides one-on-one assistance for students to complete the requirements in order to
receive financial assistance (scholarships, grants and loans).
2.D.9 Students are fully informed of repayment obligations regarding any school monies they receive. The
Student Handbook outlines return of Title IV Funds. The student loan program is monitored monthly, and
the institution’s loan default rate is established bi-annually. Students are required to attend group entrance
and exit counseling and computerized loan counseling as a part of the loan program each year they are
enrolled. One-on-one assistance is available to students. The loan counseling includes loan application;
rights and responsibilities; repayment obligation; default prevention; and financial literacy content. The
institution follows up with students after they graduate or withdraw from school to help ensure the student
is taking the steps to repay loans.
2.D.11. SKC’s Student Life Department is staffed by a Director of Student Activities who coordinates cocurricular activities including Student Senate, the SKC Basketball program, and student clubs. These
activities are consistent with SKC’s mission and core themes, as they provide for additional educational
opportunities (Core Theme Two) or individual student development (Core Theme Four). Policy 607.00
governs student organizations and provides guidelines for the organization and management of student
clubs.
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2.D.12. SKC operates auxiliary services that include food services (Three Wolves Cafeteria), a bookstore,
the McDonald Health Facility, and student housing. These services are offered to serve students as well as
to enhance the health, well-being, and vitality of the SKC campus community. Students, staff, and faculty
are afforded the opportunity to provide input on auxiliary services through biannual satisfaction surveys.
Satisfaction surveys provide feedback to SKC administration and auxiliary departments concerning student
satisfaction with the services. The feedback is used to make changes to services in order to improve
effectiveness. For example, following student feedback on hours the McDonald Health Facility stays open
on weekends; the gym is open many Saturday mornings for student use.
2.D.13. SKC’s only intercollegiate athletic program is the basketball program. Financial operations for the
basketball program are the same as all other institutional operations and are included in the annual external
financial audit. No separate admission requirements or financial aid opportunities are available for
basketball players. The Bison Student Athlete Code of Conduct (Online Exhibit 2.17) contains information
regarding academic eligibility, attendance standards, and conduct codes. The Code of Conduct is signed by
all student athletes, their coach, and the Athletic Program Coordinator prior to each season.
2.D.14. Salish Kootenai College ensures security of online classes with personal contact and security
passwords. Online course registration requires students to show their SKC ID and work with the
Information Technology Services Department to set up a college email account. In addition, students
taking courses for the first time meet with the e-Learning coordinator for a technical skills interview and a
short tutorial on the Moodle online system of delivery. Students are also assisted in enrolling into the
online courses with the help of an instructor's access code for each online course. The Moodle/e-Learning
accounts can only be completed with a student SKC email account and secure password.
In addition, students who log in to Moodle must view a reference to the Student Honor Code, which
informs the student that, “By using your unique log-in and password, you certify that you are the person
completing the work. Having another individual complete work using your log-in and password is against
the SKC Student Honor Code and may result in consequences as explained in the Student Honor Code.”

Library and Information Resources
2.E.1. through 2.E.4.
2.E.1. The D’Arcy McNickle Library supports the SKC Mission and Core Themes, providing support for
academic programs, community access, training to increase individual user’s information literacy skills, and
access to a large collection of cultural materials. The SKC/D’Arcy McNickle Library’s mission statement
states: “The D'Arcy McNickle Library serves as the academic library for Salish Kootenai College (SKC),
the Tribal Library for the Confederated Salish and Kootenai Tribes (CSKT), and public library for the
residents of the Flathead Reservation. The Library supports the mission of Salish Kootenai College by
providing information resources, promoting information literacy through formal and informal instruction,
and assisting faculty, staff, and students in their efforts to achieve academic success. The Library makes a
special effort to collect all materials relating to the Tribes, their history, culture, and Reservation affairs.
The Library seeks to be an active source of information for the Reservation Community.”
The library’s information resources include sufficient holdings to support the institutional mission and core
themes. The available library and information resources include electronic databases, University of
Montana consortium library catalog system, resource sharing program, and print collections. SKC students
and faculty are provided with access to a variety of databases. These include: Cochrane Library Database,
American Mosaic - The American Indian Experience, Ebscohost Academic Search Complete, CINHAL,
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Family & Society Studies Worldwide, CAB Direct, InfoTrac Academic File One, Montana Library WorldCat, Montana Library Network Catalog, NetLibrary, Ethnic NewsWatch, ProQuest Ancestry Library,
PsychInfo/Articles/Book, and Westlaw. The electronic database resources are primarily updated daily with
access to thousands of available full-text research journals directly relating to the college’s academic
programs. Database access is offered 24 hours a day, 7 days a week, via password-protected proxy server
access, and through library computer access during library hours of operation. Database articles not offered
as full-text can be accessed in full-text through the library’s resource sharing/Inter Library Loan program.
Research articles and journals are also available through the library’s print collection. Over 200 journals,
magazines, newsletters, and newspapers are accessible through the library’s catalog, an online periodical
list located on the library’s web page and by browsing the core collection where they are held. These
journals are collaboratively selected between the library and the academic programs of the institution.
The library’s core print collection includes materials that support all the offered curricula. The library
utilizes a number of resources sharing systems, including regional, state, and national resource-sharing
library efforts, to supplement the core collection. Some of these include the Tamarack Federation, the
Online Computer Library Center (OCLC), PubMed Loansome Doc, and the Affiliated Libraries of the
University of Montana, which include: University of Montana (U of M) Mansfield Library, U of M College
of Technology, Montana Tech, Helena College of Technology, U of M Jameson Law Library, U of M
Western, and, St. Patrick Hospital Library. Patrons have access to these library catalogs through the
library’s web site at http://skclibrary.skc.edu.
A December 2011 collection survey finds the Library’s core print collections numbering over 54,000 with
an average age of 1991. Faculty and students’ access to these collections is described in the Library’s web
page posted Circulation Policy http://skclibrary.skc.edu/?q=node/3. The policy outlines circulation
privileges, identification requirements, borrower types, loan periods, renewals, holds, fines and replacement
charges.
2.E.2. Library planning is guided through the use of a triennial online patron survey, a library focus group
survey, library staff input at staff meetings, and library advisory board meetings.
The triennial online patron solicits feedback from SKC students, faculty, staff, and reservation community
patrons. Survey results determine what resources and services are most valuable to patrons, what resources
and services the patrons would like to see available in the future, and where financial and staffing resources
will have the most effective use.
A library focus group survey is used to determine specific student patron needs. Through the survey the
library more effectively determines how well the informational and instructional needs of students are being
met, as well as determining what additional services are required by students to enhance student learning.
Library staff input also informs library planning. Staff make recommendations for improvement of
planning goals based upon knowledge gained from library research, library association workshops and
seminars, and personal knowledge and work experience from day to day operations of the library and the
analysis of library circulation statistical trends. Staff input primarily occurs during library staff meetings.
Planning ideas generated by staff meetings are then taken to advisory board meetings for further discussion
and possible implementation plans are made.
Library advisory board meetings provide SKC faculty and staff with an opportunity to collaboratively
examine and improve library planning and operations. The advisory board meets three times per year to
discuss library planning and recommend effective library policies and procedures.
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2.E.3. The library supports the institution’s mission and core themes by providing appropriate formal and
informal instruction and support for all patrons. This campus-wide instruction is made available to improve
patron information literacy skills and is provided by two full-time professional librarians holding MLS.
Each professional compiles and monitors instructional statistical data concerning the number of workshops
offered, students reached, and information literacy standards covered. The compiled information allows
library management to monitor the library’s outreach abilities and then provide appropriate leadership and
direction where department contact/outreach has indicated a decrease in use or contact of library resources.
The data compiled clearly suggests the existence of an efficient, effective, and robust information literacy
instructional program that has in the past five years amounted to 361 information literacy workshops per
year for 4,777 students.
In addition to the information literacy outreach, the library also assigns all library staff to specific academic
departments to serve as library liaisons. The quarterly contacts offer library assistance, interdepartmental
communication and support, while also scheduling needed information literacy instruction. Through this
liaison system the library is able to assist all academic departments in improving student abilities in relation
to all five ACRL (Association of College & Research Libraries) standards of information literacy.
The library also provides information literacy training to new faculty and staff. New employee orientations
typically occur before the beginning of each academic year. The training offered provides employees with
the knowledge necessary to successfully understand and utilize the numerous available library resources.
2.E.4. The quality, adequacy, utilization and security of library and information resources and services is
regularly and systematically evaluated through the use of compiled information resource and library
services statistics, online patron surveys, student focus group surveys, library advisory board participation,
and library staff meetings with academic departments.
The library’s primary means of gathering statistical data is through the use of a statistical dashboard model
which monitors the library’s ability to accomplish the library mission statement. The five fundamental
components of this mission statement include:
●
●
●
●
●

Academic Success: the library’s support of college’s overall academic success.
Information Resources: providing the college’s students, faculty and staff with easily
accessible information resources.
Preservation of Culture & History: assisting the college in the preservation of CSKT culture
and history.
Community Resources: providing the reservation community with library resources and
programming.
Staff: improvement of library staff knowledge and training.

Each of these five components form the library’s five statistical dashboard categories whereby the library
collects, monitors, and analyzes the statistical data that determines if each area of support is accomplished
by the library.
This statistical dashboard data provides the library with a means to discuss the library’s actions, plans, and
future needs during regularly held library staff, general staff, SKC administrative, SKC Curriculum
Committee, and library advisory board meetings. In this way, the gathered statistical dashboard data
becomes the vital connection between the library, the evaluation of library information and resources, and
the successful connection between the library and the College.
Security of information resources is implemented with the use of a proxy server password access to
electronic resources. Print resources are protected with the use of library security cameras, a security alarm
gate, as well as an automated circulation system that monitors overdue items and assigns replacement and
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overdue fines for materials not returned. One staff member is responsible for dissemination of fine
notifications to offending patrons.

Financial Resources
2.F.1. through 2.F.8.
2.F.1. SKC maintains adequate reserves to fund its annual operational needs and an adequate operating
reserve of to cover contingencies. As with most tribal colleges, the College relies heavily on grant funding
to develop and sustain its instructional programs. Federal grants are also the primarily source for capital
expansion and have funded the construction of approximately seven campus buildings or additions over the
last decade. The budget committee is committed to budgeting in line with the core values of the College
Strategic Plan.
2.F.2. The College includes long‐range financial forecasting in its annual budget process insofar as
programs are reviewed regarding their long term viability and with regard to dedication of resources to new
strategic programs. Until fall 2012, when the College had an 18 percent drop in enrollment, head count and
full time enrollment (FTE) had been relatively stable.
The budget committee approves critical new positions, such as the new Director of Grants and Contracts
position- recently filled with a qualified individual- meeting a long-standing campus need.
Under the leadership of a recently-hired director, the SKC Foundation has a newly energized board of
directors with a plan for raising the profile of the College beyond the level of the local community. The
Foundation Board has taken an active role in soliciting increased donations for scholarships and unrestricted
gifts.
2.F.3. The College has general policies and procedures related to budgeting and investing that cover
development and approval of the annual operating budget. Policies and procedures are developed by
campus committees and are reviewed by the Board of Directors Administrative Subcommittee prior to
submission to the full Board for approval. The Board of Directors discusses goals and priorities at an
annual planning retreat where the strategic plan and the related budget resources are approved.
During the current period, the Board of Directors will begin to look at 3-5 year planning cycles, considering
enrollment projections, changes in strategic direction, and the possibility of a change from academic
quarters to semesters. The introduction of summer programs as a way of attracting non-traditional student
populations to campus as a revenue enhancer for both academic and auxiliary programs, and to more fully
utilize facilities, is an opportunity to be fully explored in a subsequent budget and planning cycle.
2.F.4. The College utilizes Jenzabar, an enterprise resource planning system that covers the accounting and
reporting, human resource, and student systems. Jenzabar provides on-line, real-time summary and detail
reports to all departments. The College provides monthly revenue and expense financial reports, as well as
periodic grant reports to the Board at their regularly scheduled meetings. In addition, the College produces
an annual financial report, following generally accepted accounting principles, which is audited by
independent auditors. The College conducts a review of internal controls with each annual audit, and in the
last four years has grown its major programs under the A-133 umbrella from 13 to 27, representing a large
diversity of funding sources.
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2.F.5. As a tribal college, SKC receives operating appropriations for American Indian students enrolled in
federally recognized tribes – or first generation descendants of enrolled American Indians - under the
Tribally Controlled Community College Act (TCCCA), The College is also eligible for awards of
construction and remodeling grants through federal agencies. Those funds provide the primary source for
campus expansion and include funds for not only construction and remodeling, but for furnishing of newly
constructed space. The Facilities Master Plan identifies the order of buildings for which grant awards will
be applied toward construction; construction is dependent upon availability of federal funding and the
College’s success at obtaining awards.
While the cost of construction and furnishing of new campus buildings is covered by grants, the on-going
maintenance of those buildings is the responsibility of the College. Those costs must be built into the annual
operating budget.
Debt that the College has already assumed is reviewed annually by the SKC Board of Directors. No
additional debt has been undertaken since the construction of a gymnasium and fitness center in 2008. An
equipment budget is established each budget cycle to meet the renewal and replacement of equipment needs
of the campus.
2.F.6. SKC uses the College and University Business Administration (CUBA) definition of funds, with
general operations segregated from auxiliary enterprises. Should a need arise for support between the
funds, the relationship would be documented and disclosed in the financial statements. To date, such
support has not been necessary.
2.F.7 For each year of operation, the institution undergoes an external financial audit, in a reasonable
timeframe, by professionally-qualified personnel in accordance with generally-accepted auditing standards.
Results from the audit, including findings and management letter recommendations, are considered in a
timely, appropriate, and comprehensive manner by the administration and the governing board.
SKC undergoes an annual financial audit performed by an external, independent auditor. The auditors meet
with the VP of Business Affairs at the beginning of each audit to communicate the engagement work. The
audit, including the independent auditor’s opinion, is issued in a timely manner after completion of the
audit. When the audit is completed, the auditors meet again with the executive leadership and the Board of
Directors to communicate the results of the audit, including any findings or management letter comments.
The audit and auditor’s opinion are available to SKC employees on SKC’s internal website. The Vice
President of Business Affairs is responsible for responding to the findings, if any, of the financial audit.
The complete audit from Fiscal Year 2011-2012 is provided as Online Exhibit 2.18. The audit contained
two findings from the Fiscal Year 2011-2012. The findings and SKC’s response to the findings is provided
as Online Exhibit 2.19.
SKC Foundation
2.F.8. The Salish Kootenai College Foundation (SKCF) is a separate legal entity established to conduct
fundraising activities for the College. The SKCF was incorporated in 1988, with duties as specified in the
original Articles of Incorporation, including administration of endowment and grant funds, awarding of
scholarships, investing and reinvesting endowment and other SKCF funds, and acting as trustee for such
funds.
The SKCF has a separate Board of Directors that oversees the Director and office staff of the Foundation.
The members of the Board of Directors are nominated by the membership, the Foundation Director, or the
college president. Nominations are then voted on by the existing membership, as per the SKCF By Laws.
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The 13-member Board of Directors of the Foundation meets quarterly and as needed to fulfill Board
responsibilities as defined in the By Laws. Once per year, a joint meeting between the SKCF and the SKC
Board of Directors allows for discussion of goals and policy issues that impact both entities. Additionally,
an Operating Agreement between SKC and SKCF specifies that two members of the SKC Board of
Directors sit as voting members of the SKCF.
The Operating Agreement, most recently updated in August 2012, clearly differentiates the roles and
responsibilities of the SKCF from the operations of the College. Per the Operating Agreement, SKC
provides to the SKCF office space, access to computers and IT support, and accounting and administrative
services.
The SKC Foundation Articles of Incorporation, By-Laws, and Operating Agreement are available as Online
Exhibits 2.20, 2.21, and 2.22.
The SKCF has an executive director and an administrative assistant, both of whom work full time for the
Foundation. The executive director reports to the SKCF Board of Directors, but day-to-day supervision of
the executive director is a role of the SKC President.
Financial accounting for the SKCF is done by the SKC Business Office and follows all SKC’s policies and
procedures for handling financial resources in an ethical manner. The SKCF is audited annually as a
component of the SKC audit.

Physical and Technological Infrastructure
2.G.1. through 2.G.8.
Physical Infrastructure
2.G.1. The College maintains physical facilities that are safe, accessible, secure, and sufficient in quantity
and quality to support the institution’s mission, programs, and services. The physical plant includes 22
major buildings on 128 contiguous acres. The earliest buildings were built on the west side of campus or
acquired from CSKT tribal government. Starting in 2003, the campus expanded to the east to meet growing
student enrollment and an expansion into new academic areas, in particular the increasing demand for
science programs. Further expansion has occurred on the east side of campus, while older buildings have
been remodeled to improve the environment for student learning. Additionally, SKC is moving toward a
“One Stop Shopping” model to improve the effectiveness and efficiency of student services. A 10,000
square foot addition to the bookstore building provides access to multiple student services formerly housed
in separate buildings: the bookstore, financial aid, registrar, counseling, career services, housing, and
student support services are now housed in this new addition, providing improved access and coordination
of services.
SKC’s physical infrastructure exists to support the mission, goals, and core themes of the institution. While
buildings primarily support the institution’s teaching mission, several structures support other core themes
such as Cultural Perpetuation or Individual/Community Development.
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Table 2.5. Major Buildings and Purpose/Core Themes
Major Buildings
Adeline Mathias

Baptiste Mathias

Year Built or
Square
Footage Placed in Service
10,000 2008 (Built)

3,522 1981 (Built)

Departments
Housed
Information Technology and
Computer Engineering Department
Media Design Department
IT Services
Tribal Historic Preservation
Indigenous Math/Science Institute
Natural Resources Department
Mathematics Department
Psychology Department
Social Work Department
Life Sciences Department

Core
Theme
2

2,3

Beaverhead

10,000 2003 (Built)
2010 (Addition)

Big Knife

10,000 1986 (Built)
1990 (Purchased)

Administration
Business Office
Human Resources
Office of Institutional Effectiveness
SKC Foundation

1, 2

Building Trades
Bookstore/Student
Services

4,640 1980 (Built)
4,000 2009 (Built)
10,000 2012 (Addition)

Upward Bound & Talent Search
Bookstore
Financial Aid Services
Registrar
Student Support Services
Counseling Office
Student Housing Office
Career Services

4
1, 4

2,800 2002 (Built)
3,522 1980 (Built)
2009 (Remodeled)

Classroom & Offices
Psychology Department
Social Work Department

1
2

4,280 1993 (Purchase)
2003 (Remodeled)

Day Care

4

24,000 1987 (Built)
2010 (Addition)

Library
SKC TV

2, 4

10,300 2012 (Built)
2,156 1997 (Acquired)
9,000 2007 (Built)

Education Department
Heavy Equipment Program
Theater

2
2
4

21,200 1991 (Built)

Nursing Department
SKC HIV Prevention
Dental Assisting Department
Native American Studies
Department

2, 4

Caye (Late Louis Caye)
Charlo
Day Care
D'Arcy McNickle
Education Building
HCT Modulars
Johnny Arlee/Victor
Charlo
John Peter Paul
Kenmille

4,600 1980 (Built)
2004 (Remodeled)
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McDonald Health
Education
Michel

Old Bookstore
Silver Fox
SKC Extension Service
Three Wolves
Three Woodcocks
Vanderburg

4,000
(fitness)
39,000
(gym)
9,200

2005 (Fitness
Center)
2007
(Gymnasium)
1985 (Built)

3,200 2012 (Remodeled)
2,600 2001 (Built)
2012 (Built)
4,500 2000 (Built)
9,500 2000 (Built)
2,400 2009 (Addition)
2,600 1985 (Built)

Health Education
Camas Kitchen

2, 4

Office Professions
Liberal Arts
Writing Center

2

Department of Academic Success
Recreation - Golf
SKC Extension Office
Food Service
Art

1, 2
4
4
1
2

Business Department

2

In addition to the above major buildings, SKC has 34 buildings for student family housing (approximately
57,000 square feet) and a student dormitory (14,000 square feet.) On-campus housing serves approximately
160 students. Student housing is particularly important on the Flathead Indian Reservation, where rental
units are either priced for the tourist market or in poor condition.
Campus expansion has occurred through planning processes coordinated by a Building and Grounds
Committee. Specific projects were planned and completed according to the SKC Strategic Plan 2010-2015.
All new construction and refurbishment was accomplished without additional debt burden, through grant
sources including Title III, Housing and Urban Development (HUD), and the U.S. Department of
Agriculture (USDA).
Remodeled or newly built facilities include:
•
•

•
•

The Department of Academic Success moved to a remodeled space to accommodate the
department’s increasing roles in coordinating developmental education, GED preparation, and work
with students on academic or financial aid probation. (Core Theme One, Access)
The Education Department moved into a new 10,300 square foot building containing classrooms,
computer labs, student lounges, and faculty offices. Moving from the previous small, cramped
space to the new building allows the education faculty to model teaching strategies and technology
that the elementary, secondary, and early childhood education students will use in their own
classrooms. The facility also offers the opportunity to expand offerings in the Education
department, including endorsements such as Special Education, which is an endorsement that
provides increased job opportunities for SKC graduates. (Core Theme Two)
As noted above, the addition for the Student Services areas provides improved access and
coordination of services for students. The expanded facility also has a computer lab, a lounge space,
and improved office space for student service employees. (Core Theme One, Access)
The SKC Extension Office moved into new facilities on the south campus, close to the Joe
McDonald Health Facility. The building provides space for the many community development
activities of the Extension Office. The move also places the Extension Office in closer proximity to
the Camas Kitchen, a teaching-grade kitchen facility in the Joe McDonald Health Facility which is
used for nutrition and cooking classes. A new garden and greenhouse adjoin the SKC Extension
Office. (Core Theme Four)
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•

The A. Mathias Building was refurbished to provide improved and more central space for the
Native American Studies Department. (Core Theme Three).

Safety and security of employees, students, and visitors is a priority for the campus. A Safety Committee
meets regularly and works closely with the Maintenance Technician and Custodial Services Manager, to
ensure that the campus addresses safety concerns and provides a “student friendly” environment. That
Committee also assesses campus accessibility concerns and recommends any needed modifications to meet
accessibility requirements.
2.G.2. SKC policies and procedures provide for safe use, storage, and disposal of hazardous or toxic
materials. SKC Policy 710.00 and related Procedure 710.00 specify management procedures as well as
mandate new employee training related to potential toxic materials. All hazardous materials and toxic waste
is appropriately handled, collected, transported, or discarded to safeguard health and safety, conserve
college resources, and comply with OSHA and EPA environmental regulations. SKC uses relatively few
hazardous or toxic materials, and is classified as a Small Quantity Generator, according to LQG, 40 CFR
(EPA) effective April 2006. All materials are maintained safely and in accordance with material
specifications of the materials and applicable regulations. Complete Materials Safety Data Sheets (MSDS)
are kept close to hazardous materials and are on file with the Security Office.
2.G.3. SKC’s Facility Master Plan (Site Exhibit 6) was revised in summer 2013 to reflect information
concerning Pablo infrastructure and updated building priorities. The Facility Master Plan ensures that
physical development is consistent with educational priorities as well as Core Themes. The Master Plan
includes potential building sites and infrastructure improvements.
Future building at the College will include financial planning, as the College does not generally take on
debt for facilities construction. Currently, infrastructure in the town of Pablo – particularly the Pablo water
system - limits further major construction. The College has been part of ongoing discussions with the
CSKT Tribal Government and Lake County about a resolution to this issue.
2.G.4. The equipment owned by the College and used in academic and non-academic departments is
sufficient in quantity and quality to adequately support the College’s Mission and Core Themes.
In particular, equipment supports Core Theme Two, Quality Education, through provision of technology
and educational equipment for educational programming. The College has secured grants to support major
equipment purchases in the sciences, nursing, and dental assisting programs, as well as other equipmentintensive programs.
The College has invested significantly in information technology to enhance the academic experience in
and outside the classroom. Wireless access is available throughout campus and student housing. The
College maintains computer labs in sufficient quantity for student access. In fall 2012, Promethean Boards
were installed in classrooms throughout campus, offering electronic and interactive whiteboards.
Operating budgets are sufficient to support repair and replacement of equipment. However, when available,
grant funding is used to supplement replacement of major equipment, such as the computer-assisted
manikins in the Nursing Department and expensive technology in programs such as computer engineering.
Lab fees are assessed for courses with consumable supplies or items such as software used in the classroom.
These lab fees support replacement of some equipment in laboratories, art classes, and classes such as
nursing.
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Technological Infrastructure
2.G.5. SKC provides a comprehensive technical infrastructure to support the college’s programs and
services. The College employs industry standard network and server hardware sufficient in capacity and
quantity to meet existing and foreseeable future information systems needs. The technical infrastructure of
the institution is maintained and upgraded to keep up with changing technological needs and requirements
based on a three-year strategic plan that takes into account current technology forecasts, new potential uses
of existing technologies, industry adoption, and maturity levels of current and emerging technology trends.
SKC standardizes on Apple hardware products. IBM and HP server hardware are the standard hardware
platforms used to deliver information services to students, staff, faculty, and administrators. Hardware and
software standardization allows the SKC Information Technology Services (ITS) to keep maintenance of
server hardware and software at manageable levels. Server systems of sufficient capabilities are deployed as
deemed necessary by SKC ITS and configured and secured according to NSA best practices standards.
SKC maintains three dedicated server rooms. Two are housed in separate buildings with independent power
and HVAC systems separate from the main building systems. The third is a small specialized building
dedicated to IT infrastructure. Industry standard temperature monitoring systems are utilized and configured
to alert SKC IT personal of temperature increases. These are monitored 24 hours a day by SKC’s security
company as well. Alerts are sent to cell phones of security personnel, plant maintenance personnel, and ITS
personnel. Redundant power supply hardware is utilized in all servers to protect against power failures,
brownouts, and power spikes and to facilitate an orderly shutdown of server hardware and related systems
for extended periods of time. SKC provides administrative applications (finance, personnel, student records,
etc.) with the Jenzabar EX system. The systems hosting these applications are fully integrated in a disaster
management plan.
Network devices at SKC are standardized on Cisco and HP platforms. Fiber optics are used for connections
between buildings. CAT5 copper wire is used to connect the end device. VLANs (virtual local area
networks) and ACLs (access control lists) are used to separate the network traffic of different roles that end
devices have (e.g. staff computers, student computers, servers, printers, etc.). SKC has two phone systems one digital based and one IP based. These systems are interconnected so the users do not know which
system they are on. SKC is currently phasing out the digital phone system. Both systems have backup
systems as well as redundant power supplies to ensure maximum uptime. These phone systems are also
connected to backup battery supplies to give at least 30 minutes of power in case of power failure.
SKC’s network is connected to the Internet via a 100Mbit/sec connection to the Health Information
Exchange of Montana network, a regional healthcare network. SKC uses an Astaro firewall to prevent
unauthorized access to internal devices. The configuration of this firewall follows best practices as
recommended by Astaro and the NSA.
SKC also provide Internet access to students via a campus-wide wireless hotspot system which is separate
from the campus network as well as Internet access at SKC Dorms and student housing. These networks are
firewall protected and have DRM protection via an appliance.
Emergency shutdown procedures are updated and tested on a yearly basis or as conditions dictate. Business
continuity plans are well documented and supported by data backup systems that backup all critical SKC
data into separate hardware media located in separate campus locations for data survival assurance.
SKC ITS keeps and maintains all server hardware and related systems in enclosed environments with
industry standard access control methods. Key card access or key access methods are utilized where
appropriate.
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2.G.6. SKC ITS maintains constant communication with all academic, administrative, and operational
departments to ensure proper needs forecasting for technology. Currently, IT Services conducts an IT
Listening Tour every two years. The Tour consists of the IT Services Director meeting with all departments
on campus. This Tour ensures that all technical infrastructures have sufficient capabilities in accordance
with the three-year IT strategic plan. A hardware replacement policy is currently under development
pending budget review.
2.G.7. ITS has a full time employee tasked with technology education and outreach. His duties include
creating or obtaining the necessary training materials based on an observed need or request from faculty,
students, staff, and administrators when introducing new services and technologies. The institution uses a
variety of training resources, including instructor-led training, training delivered via web based services
such as Moodle and other media. Links to web tutorials and instructional videos are also provided. Followup workshops offer a short, focused learning opportunity on specific topics of high interest.
Training content is of industry standard quality and is readily available upon request. An orientation is also
provided to new employees at the time of hiring to address any training for technologies required by the
individual’s work responsibilities.
2.G.8. ITS consults with staff, students, faculty, and administrators via various institutional committees for
input when considering architectural changes to technical infrastructures that significantly impact the
quality and ability of the institution to deliver on its mission statement. When a technology need is
identified, ITS staff work with the departments or individuals involved to create a clear and shared
understanding of the need. ITS staff then research potential solutions to meet the need and determine
whether the most appropriate route is to purchase or develop an in-house solution. Extensive planning is
undertaken to ensure proper adoption levels are achieved when new services and technologies are
introduced. Feedback generated by institutional committees is evaluated and changes made as necessary
and financially feasible.

Summary of Chapter Two

Chapter Two documents the resources and capacity SKC employs to fulfill its mission and accomplish its
intended outcomes. Although financial resources have been stressed over the last two years, SKC has
maintained the capacity to achieve its mission. While there have been changes in leadership, governance
structures are well-established and roles for faculty, staff, and students are defined and broadly understood.
Human resource policies and procedures are defined, reviewed regularly, updated, and widely published to
be accessible to the Board of Directors, employees, and students. Faculty and staff members are well
qualified and place student success at the forefront of all institutional activities and programs.
Education and student support resources are the heart of SKC’s mission. SKC’s educational programs are
designed to meet the mission and provide both access and quality education leading to transformation of
American Indian people and communities. The College provides comprehensive student services, including
academic, financial, and personal support systems. Library and information resources are well developed
and include strong networks that provide a wealth of materials for library patrons. The College’s physical
facilities are designed to promote a safe environment that demonstrates cultural integrity and attention to
institutional mission. Information Technology is current, maintained effectively, and provides for the
educational and business needs of the institution.
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SKC regularly reviews the effectiveness of resources and capacity. Business strategies, facilities and
technology infrastructure, student policies and support systems, and educational resources are reviewed and
updated to ensure that SKC is able to meet its mission and core themes.
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Chapter Three
Institutional Planning
Chapter Three presents SKC’s comprehensive planning processes, designed to meet Standard 3.A., as
well as promote effective use of resources and application of institutional capacity. Standard 3.B. is
included in Chapter Four with discussion of the Core Themes.

Institutional Planning
3.A.1. through 3.A.5
From its initial charter, SKC did not maintain a comprehensive planning policy. Instead, the College
relied on an ad hoc, flexible, and changing planning process that allowed the fledgling institution to
prosper by taking advantage of grant and other opportunities. The institution responded to previous
NWCCU recommendations to increase planning by conducting a comprehensive process to develop a
five-year strategic plan (discussed below), but did not refine a planning policy.
By 2011, it was clear this process was no longer meeting the needs of the institution and was not aligned
with the new NWCCU standards. The Board of Directors held a series of planning meetings and retreats,
and with the assistance of the Director of Institutional Effectiveness, determined a new planning process
that is integrated, flexible, and includes multiple stakeholders.
3.A.1., 3.A.2. SKC’s revised planning process is comprehensive and designed to provide input from
multiple constituencies. The planning process is contained in SKC Policy 131.00 and includes two levels
of planning: long-term strategic planning and annual operations planning and budgeting.
The strategic planning process is informed by an external environmental scan and a SWOT (Strengths,
Weaknesses, Opportunities, and Threats) analysis. The environmental scan is primarily completed by the
Office of Institutional Effectiveness with assistance from the directors of Information Technology and
Career Services, as well as the Chief Financial Officer. A SWOT analysis preceded the development of
the previous strategic plan and incorporated both campus and community stakeholders. During the 20092010 planning process, all SKC employees, the Board of Directors, student council, and tribal
government department heads were invited to participate in the SWOT discussions to ensure stakeholder
participation in the planning process. The final version of the resulting plan, the SKC Strategic Plan
2010-2015, was published in March 2010. The Plan is available as Online Exhibit 3.5.
An annual planning process is diagrammed in Appendix C, Salish Kootenai College Comprehensive
Planning Model. The model provides guidance for annual resource prioritization including annual budget
development and is tied to an annual reporting and planning cycle of the SKC Board of Directors. The
process is centered in the College’s mission, Core Themes, and Board goals. Assessment of progress in
the Strategic Plan and past year’s Board goals, President’s goals, and department goals includes review of
Core Theme monitoring reports and other institutional effectiveness reports. Planning includes review of
plans and recommendations from the Theme Teams, as well as consideration of multiple other planning
documents including the Enrollment Management Plan and summaries of department strategic plans.
Although the final policies are still being developed, these will tie to the annual budgeting cycle.
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The Comprehensive Planning Model represents a considerable change from the previous processes for
planning and budgeting. In place of the former ad hoc planning, this process represents SKC’s attempts to
use data-informed decision making and an iterative, inclusive process to facilitate improved resource
management. This effort is reinforced by SKC’s work with Achieving the Dream, NWCCU’s
accreditation standards, and other institutional-level initiatives.
Importantly, SKC has implemented a “Planning and Assessment” week which will follow immediately
after graduation in June. Starting in Academic Year 2013-2014, faculty contracts were altered to keep the
faculty on campus an additional week to complete Learning Outcomes Assessment reports, general
education assessment work, and strategic planning for the following academic year. It is anticipated that
many non-academic units will also participate in this planning period.
Academic Departments complete annual strategic plans which tie department planning and budgeting as
well as Learning Outcomes Assessment Reports to the Core Themes. Non-academic units complete
similar annual strategic plans, linking department goals to the Core Themes. Both Academic and Non
Academic units submit their plans to the Office of Institutional Effectiveness, which provides a summary
report. While the purpose of the unit-level strategic planning is to maintain unit focus on the mission and
core themes and provide annual work plans for improvement, the plans also contain implications for
institutional planning. Components of the plans that may impact institutional level planning are provided
to the Board of Directors at their annual fall planning meeting. Templates for the academic and nonacademic unit plans, as well as examples, are available as Online Exhibits 3.1, 3.2, and 3.3. Site Exhibit 2
contains department strategic plans for 2013-2014.
3.A.3. SKC’s planning process and the cycle of assessment/planning include use of multiple data-based
reports at both the unit and institutional levels. The use of data is increasingly viewed as an important
component of institutional processes, as faculty, staff, and administration use data to inform planning and
decision making. The Office of Institutional Effectiveness (OIE) generates data-based analytical reports
based on an annual reporting cycle that is designed to facilitate planning by the SKC Board of Directors
and other stakeholders. A schematic diagram of the annual reporting cycle is provided as Online Exhibit
3.4. The reporting cycle provides a framework for reporting to the Board of Directors; the same reports
are made available to institutional stakeholders.
Using the sources listed below, faculty, staff, and administration use data to evaluate accomplishment of
program and service objectives as well as contributions of various programs to the Core Themes. Reports
are provided to stakeholders using communication modalities appropriate to the report. Confidential
reports are provided to the requesting entity and/or to senior administration; annual reports such as
student satisfaction or graduate surveys are sent to faculty and staff via email, and then placed either on
the internal web server (JICS) or placed on the website of the OIE.
Table 3.1. Primary Data Sources for Institutional Planning
Report
Source/Reporting Cycle
Core Theme Monitoring
OIE/Theme Teams, as per
Reports
Reporting Cycle
Enrollment and Persistence
Reports

OIE, Quarterly with annual
Persistence Reports

Faculty, Student, Staff
Satisfaction Surveys

OIE Every Other Year

Graduate Survey

Career Services and OIE, every
Salish Kootenai College

Use
Provides update on work of
Theme Teams for use by the
campus community
Analyzes effectiveness of
Enrollment Management Plan
and provides estimate of
revenues
Used to evaluate and improve
student service and academic
programs
Assesses student perceptions of
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year
Analysis of Department
Effectiveness
Community College Survey of
Student Engagement (CCSSE)
Assessment of General
Education outcomes (4 Cs:
Critical Thinking,
Communication, Citizenship,
Cultural Understanding)
Annual Survey of Faculty
Scholarly Activities and
Community Engagement

Learning Outcomes Assessment
Reports

effectiveness of academic
program improvement
Every fall for preceding year, Provides data for Budget
started 2011
Committee, focusing on
instructional productivity
Every other year, even years
Provides student reports of
engagement in learning
Every year.
Measures student achievement in
Associate degree assessment
the college’s general education
started spring 2012.
program and goals
Every fall – all employees. Data
included
with
AIMS/AKIS
report. Done concurrently with
Faculty Survey of Scholarly
Activities
and
Community
Engagement.
Completed by each academic
department annually, reports due
in fall. Reports summarized and
final report provided late
fall/early winter

Assesses faculty engagement in
grants, presentations,
publications, creative activities,
and college/community service
Provides data on student learning
of specified program outcomes or
competencies

In addition to the above annual reports, ad hoc reports provide specific information to address priority
concerns. For example, the College has been tracking the academic success of particular cohorts of
students, such as students who start in Developmental Studies or who declare STEM majors. Data from
ad hoc reports is used to inform annual programming and instigate institutional-level planning for crosscampus programming in areas such as retention, recruitment, and the success of subsets of students.
Individual units also conduct surveys or have reporting structures that impact both unit and institutional
function. Some of these reports are made available to the campus or broader community. Almost all
academic programs have advisory boards that provide data concerning labor trends and graduate
effectiveness; these reports are brought to the Curriculum Committee and noted during Academic
Program Review and other pertinent discussions.
Other Planning Efforts
In addition to the Strategic Plan 2010-2015 and unit strategic planning, SKC periodically conducts other
planning efforts that relate to institutional effectiveness and achievement of the Core Themes. Recent
examples include the following:
•
•
•
•
•

The Information Technology Master Plan, conducted through broad-based assessment and
planning in winter/spring 2012. (Core Theme Two)
Environmental Scan Update and Planning, spring 2012. (Core Theme One, Two)
New Faculty Orientation Task Force, fall 2011. (Core Theme Two).
D’Arcy McNickle Stakeholder Survey, spring 2011. (Core Theme Two, Three)
Enrollment Management Task Force, fall 2013. (Core Theme One)
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Current Strategic Plan
3.A.4. The Salish Kootenai College Strategic Plan 2010-2015 is the institution’s current comprehensive
plan. The plan was developed in 2009-2010 through a collaborative process involving multiple
stakeholders including the Board of Directors, administration, faculty, staff, students, and community
members. An external environmental scan provided information about external influences with potential
to impact college effectiveness, planning, and resource utilization. An initial set of planning meetings
occurred over a three-month period, and included over 70% of SKC faculty, staff, and administration.
These meetings focused on an initial discussion of institutional strengths, weaknesses, opportunities, and
threats (SWOT). Following initial focus groups, a smaller Planning Committee met over another two
month period to sift and group comments, eventually leading to development of Goals, Intermediate
Goals, and Indicators. Following approval by the SKC Board of Directors, the plan was emailed to all
campus stakeholders. The plan is also available on the campus intranet and the Office of Institutional
Effectiveness website.
The Strategic Plan focuses on six priority areas that are aligned with the institutional mission. As stated
previously, the institution’s Core Themes emerged during the Strategic Planning process; thus four of the
strategic goals are aligned with the Core Themes. While college administration does not anticipate that
future strategic plans will necessarily be worded to exactly match the Core Themes, this five-year plan
allowed the institution to consolidate planning, implementation, and assessment work around the Core
Themes, and thus around mission effectiveness.
An update and review of the Strategic Plan was completed in spring 2012. The review demonstrated that
some areas of the Plan were completed or underway, while the institution had fallen behind in efforts to
implement actions leading to some goals.
The Six Strategic Initiatives are discussed below, with a summary of areas that are completed, in process,
or not yet implemented.
Strategic Initiative 1: Increase Opportunities for American Indians to Access Higher Education at Salish
Kootenai College. (Core Theme)
The first strategic initiative relates to the Core Theme One, Access to Higher Education for American
Indians. The goals focused efforts on recruitment and retention. Some intermediate goals have been
accomplished as follows:
•
•
•
•

A dual enrollment process was developed and initiated with three Flathead Indian Reservation
high schools.
Articulation agreements with other Montana tribal colleges allow students to enter the Education
program as upper division students.
A revised new student orientation was developed by SKC faculty members and the Director of
Student Life.
The percentage of students who successfully complete developmental studies coursework
increased from an average of 52% to an average of 72%.

Other components of Strategic Initiative One remain to be addressed. President DePoe has initiated an
Enrollment Management Task Force, and one of the charges of this group will be to develop a strategic
recruitment plan that targets students from reservations and urban Indian centers and students for
currently under enrolled programs. Although additional student housing is a priority for further
construction, as noted in the facilities section of Chapter Two, additional construction is currently limited
by Pablo infrastructure. Housing for students remains a critical priority, and the Board of Directors will be
exploring options other than additional construction.
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Strategic Initiative 2: Improve Delivery of Quality Education for Workforce and Transfer Preparation.
(Core Theme)
The second strategic initiative relates to improvement of the educational programs offered at SKC, and
directly relates to Core Theme Two (Quality Education). The following intermediate goals are in process
or have been accomplished:
•

•

•
•

•

The 2012 Environmental Scan included a search of state and federal labor predictions that
provide an indication of potential areas for new academic programs or short term certifications.
Program advisory boards and a survey of CSKT tribal government department heads also
provided information concerning areas for potential growth. For example, a new short-term
certification in Global Information Systems (GIS) is under final development; the need for this
program was provided by Montana labor data as well as employers in forestry and hydrology
fields.
SKC added STEM programs including the A.S. and B.S. in Hydrology and the Secondary
Science Education program, and has become the leader in tribal college STEM baccalaureate
education. The College has also secured funding from the National Science Foundation (NSF) to
plan a secondary math education program.
An Academic Program Review (APR) process was developed in 2010 and implemented in
Academic Year 2010-2011.
The General Education Assessment process was developed and implemented, and currently
impacts the quality of the student learning of the “4 Cs”. For example, the 2013 essay results
suggest the need for general education courses to emphasize particular critical thinking skills as
discussed in Chapter Two.
Building priorities followed the strategic plan and included the Education Building and the
Department of Academic Success.

Other areas remain to be planned and/or implemented:
•

•

While the College has not implemented further vocational programming, the addition of
vocational technical certificates remains a priority. Administration is currently discussing options
related to facilities and programs that would provide short-term training and certificates of
completion that provide work-ready skills.
Theme Team Four will lead a review of the effectiveness of the Service Learning Component in
2013-2014 as part of exploration of institutional effectiveness in Core Theme Four.

Strategic Initiative 3: Maintain and Disseminate History, Traditions, and Languages of the Confederated
Salish & Kootenai Tribes. (Core Theme)
The third strategic initiative directs attention to Core Theme Three, Cultural Perpetuation. For a number
of reasons, progress on the goals for this work have been delayed or purposefully postponed. The major
factors that impacted progress include changing institutional leadership, as leaders brought different
perspectives on institutional priorities for assisting with cultural perpetuation. Additionally, the
community of Salish, Kootenai, and Pend d’Oreille people have varying ideas about the College’s
involvement and priorities related to perpetuation of cultural history and languages.
The original plan to obtain accreditation by the World Indigenous Nations Higher Education Consortium
(WINHEC) has been postponed because of changes in the WINHEC organization. While the revised SKC
Faculty Handbook contains more information about cultural events and protocols, there has not been
further development of strategies to assist non-Indian faculty members with incorporation of cultural
materials.
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Core Theme Team Three has undertaken the work of gleaning a better understanding of the College’s
current effectiveness and future role in the area of Cultural Perpetuation, which will impact future
planning. The team will also update and reframe some of the indicators related to the strategic plan. Core
Theme Team Three has plans to increase faculty and staff cultural knowledge through a series of short
trainings at regular faculty and staff meetings, as described in Chapter Four.
Strategic Initiative 4: Maintain Effective Institutional Business Processes.
Goals for Strategic Initiative Four pertain to increasing the effectiveness of SKC business processes,
communications, and staff effectiveness. Some of the intermediate goals have been accomplished,
including:
•
•
•

A move to paperless processes for payroll is compete; plans for moving to paperless purchase
orders are developed but not yet implemented.
Increased dissemination of institutional data, including development of an institutional “Facts
Book” that is broadly disseminated and utilized.
Development and revision of a Facilities Plan and an Information Technology Plan.

A major priority for the institution is to streamline student application and registration procedures.
President De Poe has already emphasized recruitment and retention, as evidenced by the development of
an Enrollment Management Task Force. While a marketing and communications structure was in place
under President Ross, that system was stopped during the interim presidency, and will be revitalized
under the leadership of President DePoe.
Strategic Initiative 5: Increase Institutional Commitment to Achievement of Individual and Community
Capacity. (Core Theme)
Strategic Initiative Five targets SKC’s engagement on the Flathead Indian Reservation. SKC’s
community involvement is a critical role for the institution, as SKC contributes resources, expertise, and
planning/evaluation capacity to address the multiple needs of the Reservation. Through targeted activities,
SKC plans to increase its institutional commitment to individual and community capacity.
•

•
•

Life Long Learning (Continuing Education)Department has been moved and its work prioritized
in order to expand offerings for professional training and workforce development. For example,
in summer 2013, Life Long Learning offered a series of workforce development classes for the
tribal Department of Human Resource Development.
A counselor position was added and further focus on drug and alcohol awareness has been
recommended by Core Theme Team Four.
While a comprehensive plan for community service and research/education related to needs of
Flathead Residents has not been devised, research and service focuses on community needs.

There are several areas of Strategic Initiative 5 remaining to be addressed. Changes in costs of health
insurance emphasize the need for employee health/wellness; however, to date no responsibility for this
initiative has been assigned. Because retention and recruitment will be campus priorities under President
DePoe’s leadership, student life programming will be included in the discussion concerning student
supports and retention.
Strategic Initiative 6: Increase Institutional Financial Strength and Sustainability.
Through the goals of Strategic Initiative 6, the College plans to increase revenue and fiscal sustainability.
In 2011, the SKC Development Office was restructured to accomplish some of the goals of this initiative:
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•
•

An electronic database of alumni and a formal alumni association were started in Academic Year
2012-2013.
The Foundation Director has completed initial planning to seek funding for endowed chairs.

In addition to the above accomplishments, the College added a Grants Management position (in place of
an Office of Sponsored Programs) and reviewed department head access to primary and grants budgets.

3.A.5 Emergency Preparedness and Contingency Planning

3.A.5. SKC Policy 705.00 provides for continuation of essential functions for students, faculty and staff
through an effective and comprehensive program of incident management and recovery. The purpose of
this policy is to enable a rapid, coordinated, and effective response to an interruption of normal activities
and the recovery of SKC’s critical activities. The related procedure, Procedure 705.0, provides for
response to three levels of emergencies. The procedure also specifies an emergency chain-of-command
and specifies roles and responsibilities of members of SKC’s Campus Emergency Response Team
(CERT) during the initial incident and the follow-up period of recovery.
SKC has regular training and drills to test and improve incident management plans. The CERT team
meets regularly to plan and conduct both table-top and all-campus drills. For example, in spring 2013,
soft lock-down procedures were drilled. In summer 2013, SKC participated in an all-county emergency
drill that included all local emergency response systems. The drill allowed the CERT team to assess
strengths and areas for improvement in incident management and recovery, as the team responded to a
mock incident including cooperative management of an emergency shelter, followed by a mass shooting.
Following incident management, the CERT team conducted a table top exercise in which they planned for
incident recovery as if two campus buildings were crime scenes and not usable for a period of three
months.
The Emergency Response Plan (Site Exhibit 5) includes specific plans for fire, violent intruder, and other
potential disasters. The College also maintains additional specific plans: Information Technology
Services, the Library, the Student Housing Division, and the Business Office have separate, specific plans
for disaster recovery of related services. These plans are available as Site Exhibit 7.

Summary of Chapter Three

Chapter Three presented the institution’s structure for ongoing and participatory planning.
While changes in administration have delayed full implementation of the strategic plan, SKC has made
progress in enacting the plan, as evidenced by development of programs, refinement of services, and
allocation of resources to accomplish components of the plan. Under new leadership, the Board of
Directors and administrative team will review the strategic plan in Academic Year 2013-2014 to
determine the relevance of goals and indicators. The next five year strategic planning process will begin
in 2014, providing an opportunity for review of institutional goals in light of new presidential priorities
and changed external environment.
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The revised planning policy, Policy 131.0, provides for input by multiple stakeholders, through a twotiered process that includes long-term strategic planning and annual planning by all academic and nonacademic units. As the SKC Board of Directors implements the new planning and reporting cycle, the
institution will test and refine the model as needed to assure that the model provides an improved process
for planning to accomplish intended outcomes and the mission.
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Standard Four
Core Theme Planning, Assessment, and Improvement
Eligibility Requirements 22 and 23
ER 22: Student Achievement
Expected Student Learning Outcomes (SLO) for each degree and certificate program are published in the
SKC Catalog with each academic program’s catalog entry. SLOs are also published on each academic
department’s website, either on the main page or a separate assessment page linked from the department’s
home page.
Each academic department participates in an annual cycle of assessment, the Learning Outcomes
Assessment Process (LOAP). The LOAP includes review of objectives, collection and measurement of
data, analysis of the data, and recommendations for improvement of courses, curricula, or other strategies
as well as linkage to departmental and institutional strategic goals. The LOAP provides for regular and
ongoing assessment to validate student achievement of the stated learning outcomes, as well as a process
for continuous improvement of teaching and learning.
ER 23. Institutional Effectiveness
SKC Policy 131.00 provides an institutional planning process for long-term strategic planning as well as
annual planning and budgeting. The policy provides for annual, goal-driven planning as well as long-term
strategic planning that is centered on the Core Themes. By policy, academic and non-academic units
complete annual planning and assessment processes that are aligned with the Core Themes as well as unit
priorities. Environmental scans are completed every two to three years and project the potential impacts
of changing internal and external factors including social, technological, environmental, economic, and
political influences. The environmental scan and summaries of unit planning and assessment are shared
with administration and the Board of Directors, and as other constituencies appropriate for the type of
report.

Standards 3B, 4A, 4B: Planning, Effectiveness, and Improvement
Institutional Overview

This section provides SKC’s institutional-level response to Standards 3B, 4A, and 4B. These standards
discussed in further detail within each Core Theme section below. Each Core Theme subchapter contains
a review of planning and effectiveness, including specific data used to inform assessment and
improvement efforts. Each section also provides analysis and discussion of actions that have been taken in
response to the work of the Theme Teams.
3.B.1. Planning for each of SKC’s Core Themes occurs at two levels. Each Core Theme is tied to the
Strategic Plan 2010-2015, which contains long term objectives and sub-objectives to increase institutional
effectiveness. The SKC Board of Directors reviews and updates the Strategic Plan at Board Retreats.
A ‘Theme Team” is associated with each Core Theme and accomplishes annual planning and
coordination with the Strategic Plan. Theme Teams are comprised of administrators, faculty, and staff
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representing a diversity of campus areas that impact the Theme. Each team is tasked with determining and
reviewing an appropriate set of assessments and indicators for each Core Theme and then using
assessment results to determine actions to increase effectiveness in the Theme. Recommendations for
actions based on assessment data are provided to SKC Administration and the SKC Board of Directors.
Under the direction of President DePoe, recommendations will begin to include strategies and timelines to
provide further specification to the Team’s suggestions. Core Theme Monitoring Reports were
implemented during Winter Quarter 2013, and provide updates of assessments and recommended actions.
Core Theme Monitoring Reports provided to date are available as Online Exhibit 4.1.
As the Board of Directors implements a new reporting and planning cycle, the work of the Theme Teams
will feed directly into the annual Board Retreat. The last Board Retreat was held in April 2012. Following
revision of the Comprehensive Planning Model and drafting of a Reporting and Planning Cycle, the
Board retreat will be moved from spring to fall; therefore, the next Board Retreat will occur in fall 2013.
3.B.2. In preparation for the Year Seven Report, Theme Teams accomplished a great deal of work during
SKC’s compressed accreditation cycle. Tasks included setting indicators and benchmarks, determining
appropriate assessments, and reviewing initial assessment results. During the compressed accreditation
cycle between Year One and Year Seven, the Teams have only accomplished initial planning based on
assessment results. While each Team has prepared a set of recommendations to increase institutional
effectiveness in their respective Core Theme, with few exceptions, the Teams have not yet evaluated
programs and services for their contributions to the Core Themes. As the tasks of setting initial indicators
and benchmarks is completed, Teams will now further evaluate the areas in which SKC is not achieving
its benchmarks and the need for program and/or service revisions or creation of new services and/or
activities. However, the Teams have recommended specific actions that would provide further
coordination between programs and services. As an example, the Enrollment Management Task Force
was created partially in response to recommendations from Theme Team One.
3.B.3. Each Core Theme is assessed through a set of indicators using appropriately-defined data to
evaluate accomplishment of the objectives. Indicators and assessment results are discussed in the
subchapter for each Core Theme, below.
Each indicator is listed with benchmarks, a status indicator, data, and data source. Two benchmarks are
established for each indicator: a baseline and an aspirational benchmark. The baseline represents SKC’s
minimum expectation for performance, whereas the aspirational data point provides SKC’s ambitions for
achievement for each particular indicator. Indicators were set using factors such as internal historical
trends or external benchmarks such as IPEDS, the Community College Survey of Student Engagement
(CCSSE) or Noel Levitz data. If no previous data was available, the Theme Teams set benchmarks at
what they considered to be an appropriate level, to be revised in ongoing review of the appropriateness of
indicators and benchmarks.
Green, yellow, and red “lights” are used for status indicators. The key to the lights is consistent
throughout the core themes: red is below baseline benchmark; yellow is between baseline and
aspirational benchmarks, and green is at or above the aspirational benchmark. The status indicators are
provided as a dashboard, so individuals who are quickly reviewing Core Theme Monitoring Reports can
scan for a sense of whether or not the institution is achieving the benchmarks. The use of dashboard
indicators has already been effective in Theme Team meetings with senior administration, as the group
spoke of methods for “moving towards green” in specific indicators.
4.A.1. The Theme Teams, working with the Office of Institutional Effectiveness, are responsible for
ongoing systematic collection and analysis of meaningful, assessable, and verifiable data that provides
measures of accomplishment of core theme objectives. Core Theme Monitoring Reports provide updates
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on indicators, assessment results, and resulting recommendations for actions to the Board of Directors and
broader campus community.
4.A.2. Evaluation of programs and services occurs through a systematic set of campus processes.
Evaluation processes are utilized to improve effectiveness in a variety of ways. For example, survey
results are provided to academic and non-academic departments which include the data and steps for
improvement in their annual strategic plans. Senior administration uses survey data and other assessments
to determine specific areas for improvement. For example, the President determined the need for
improvement of customer service in specific areas, and arranged for a consultant who will work with
faculty and staff during the September 2013 Faculty/Staff In-Service. Another example is the use of
academic and non-academic unit strategic plans. While these plans provide department goals for the year,
they are used by the Office of Institutional Effectiveness and senior administration as a broad, aggregate
view of institutional priorities.
The following primary data sources are utilized in institution-wide evaluation of programs and services:
•
•
•
•
•
•
•
•
•

Enrollment and Persistence Reports
Learning Outcomes Assessment Process (LOAP)
General Education Assessment
Student, Faculty, and Staff Satisfaction Surveys
Graduate Surveys
Core Theme Monitoring Reports
Community College Survey of Student Engagement (CCSSE)
Academic Department Strategic Plans
Non Academic Unit Strategic Plans

Examples of assessment tools are available as exhibits. The CCSSE Executive Summary for 2012 and
2012 Staff Satisfaction Survey are available as Online Exhibits 4.2 and 4.3. A notebook of other surveys
and assessments is available as a Site Exhibit 8.
Other specialized assessment tools are utilized to provide meaningful, assessable, and verifiable data that
informs evaluation and planning for core theme objectives. This includes ad hoc reporting and surveys as
needed to evaluate specific programs and services per administration or department request.
The faculty maintains primary responsibility for evaluation of academic programs, including the Learning
Outcomes Assessment Process, General Education Assessment, and Academic Program Review. These
evaluation processes are reviewed in Curriculum Committee, the Assessment Council, and
subcommittees. Each evaluation process also has a built-in feedback loop to ensure that results are
utilized for program improvement. Processes are coordinated through the Office of Institutional
Effectiveness, which works with the Vice President for Academic and Student Affairs to ensure
compliance and completion of required evaluation activities.

4.A.3, 4.B.2. Use of Assessment of Student Learning to Inform Academic and
Learning-Support Planning and Practices
4.A.3. Aligned with its Mission and Core Theme Two, SKC prioritizes student learning and achievement.
Assessment is an important component of the routine processes of Salish Kootenai College. A regular and
effective system of assessment of student achievement includes multiple measures that provide a
comprehensive review of student learning. Each assessment strategy informs decisions for improvement
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at class, program, and/or institutional levels. Assessment results are also used to make decisions about
learning support systems, such as the Writing Lab, Math Lab, and Department of Academic Success. For
example, results of the 2013 General Education Assessment were discussed with the Writing Lab staff,
who will emphasize particular writing skills in tutoring efforts during Academic Year 2013-2014.
Course Assessment
Each course has a defined set of learning objectives that are included in the course syllabus. Course
objectives are primarily determined by the faculty member teaching that course, working with the
respective academic department to ensure that the course is leveled appropriately to prepare students for
the next courses in a particular sequence and is aligned with a program’s curriculum and/or course
alignment grid for outcomes assessment. When multiple sections of a course are taught (e.g. ENGL 101,
English Composition I), instructors work to make sure that each section includes similar learning
objectives. Assessment of course objectives is a responsibility of the individual faculty member or faculty
team. Faculty members document achievement of learning outcomes for their courses through assignment
grades and final course grades.
Learning Outcomes Assessment Plans (LOAP)
Assessment of Student Learning Outcomes by academic departments is accomplished via an annual cycle
that includes review of objectives, collection and measurement of data, analysis of the data, and
recommendations for improvement and linkages to departmental and institutional strategic goals.
Summary reports are compiled by the Office of Institutional Effectiveness and provided to the senior
administrative team for use in planning and budgeting.
At Salish Kootenai College, student outcomes assessment provides a structured process for improving
teaching and learning as well as a link between student learning outcomes and strategic planning.
Academic departments complete an annual assessment cycle based on their Learning Outcomes
Assessment Plan (LOAP). Each academic department has a published list of expected program outcomes
that are termed “Student Learning Outcomes” in the SKC Catalog. The Learning Outcomes are written as
terminal outcomes for each degree program. For example, catalog information for the Bachelor of Science
Degree in Hydrology states, “Upon completing a Bachelor of Science in Hydrology, students should …be
able to…[c]omplete hydrological research using appropriate design, field collection, data analysis
techniques and interpretation of hydrologic computer models.” Faculty members in each academic
department review desired learning outcomes and methods for determination of student achievement of
the outcomes.
A Course Alignment Grid (Online Exhibit 4.4) is used to align learning outcomes with specific courses in
which course objectives lead to the particular outcomes. Course Alignment Grids are updated with
changes in curricula. During the academic year, data is collected to measure student achievement of the
learning outcomes. Data primarily consists of direct evidence of student learning, such as analysis of
student portfolios, projects, presentations, internship evaluations, and testing, so multiple data points are
used as indicators for each outcome. Indirect evidence such as student self-reports in course evaluations,
input from departmental advisory committees, and program evaluations may also be utilized as
assessment data. Analysis and discussion of the data lead to identification of areas for continued
improvement and "next steps" that the faculty will take to improve student outcomes in desired areas.
Results of Learning Outcomes Assessment are utilized to make program changes including changes in
courses, syllabi, teaching methods, evaluation methods, and sequencing of courses. Annual department
meetings to review outcomes stimulate productive discussions about when, how, and what students are
learning in their respective curricula. A departmental report includes a summary of methods, data, “next
steps” to improve student learning, and implications for departmental and institutional planning. In turn,
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the Office of Institutional provides a summary report of all departments’ assessment activities and
implications for strategic planning to the Senior Administrative Team. This annual report is part of the
assessment information provided to the Board of Directors for its annual planning meeting.
The Assessment Council is a body of SKC faculty members who are responsible for Learning Outcome
Assessment within their departments. The Assessment Council was started in Academic Year 2011-2012
in response to faculty requests for further training and discussion of assessment occurring within different
academic departments. The Council meets twice per year, in fall and spring quarters, and provides faculty
with an opportunity to share assessment methods, issues, and solutions.
Information about assessment processes at SKC is provided to students in the SKC Catalog, page 20. A
sample academic department assessment report is available as Online Exhibit 4.5, and a full set of reports
is available as Site Exhibit 9.
General Education Assessment
General education assessment at SKC occurs through a structured process designed to inform the
Curriculum Committee, the General Education Subcommittee (GES) of the Curriculum Committee, and
the faculty as a whole about the effectiveness of the general education curriculum, as described in Chapter
Two, Standards 2.C.9. through 2.C.11.
In Academic Year (AY) 2010-2011, the GES explored various options for general education assessment,
such as student portfolios or department-embedded assessments. In AY 2011-2012, the subcommittee
piloted an essay process, taken by a pilot group of graduating associate degree students. Results of the
pilot study indicated the essay assessment would be effective at SKC, as it did not require additional
personnel, produced a stable and consistent set of measures between departments, and provided
information that could inform decision-making about the General Education Program. The Curriculum
Committee approved the final process in winter 2013.
The current process is an exit assessment consisting of an essay that is completed under controlled
conditions by students who are graduating from an associate degree program and students who are
continuing from sophomore to junior year. As almost all bachelor degree students have completed a 2+2
program at SKC or are rising Juniors, the GES believes assessment of graduating associate degree
students would provide the best overall indication of the extent to which SKC students are learning the 4
Cs.
For essay administration, the GES prepares a set of prompts which are distributed to departments, along
with samples of the scoring rubric and the administration guidelines. The prompts provide an overview of
a controversial topic, and students are asked to choose a position and support their response. Completed
essays are returned to the Office of Institutional Effectiveness and then scored by a cross-disciplinary
faculty team. The rubrics for the assessment are adapted from the American Association of College and
Universities’ (AACU) VALUE (Valid Assessment of Learning in Undergraduate Education) rubrics. In
spring 2013, the assessment focused on two of the 4 Cs: Critical Thinking and Communication. In spring
2014, the assessment will focus on the other two of the 4 Cs: Citizenship and Cultural Understanding.
Tabulated results provided areas of strength and areas for further development or emphasis in the general
education program. For example, the spring 2013 results for Critical Thinking indicated that students
were able to state a position on the issue, but not as successful in stating alternative or opposite positions
that might impact the issue. Results of the spring 2013 assessment were reviewed by the GES in summer
2013. Initial recommendations to improve the outcomes of Critical Thinking and Communication will be
presented to the full faculty during the September 2013 faculty in-service.
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An overview of the process, sample prompts, the rubric, and assessment results are available as Site
Exhibit 10.
Course Evaluation
Course evaluation at SKC gives students the opportunity to reflect on the learning that occurred as a result
of participation in the course being evaluated. The course evaluation process focuses attention on
students’ learning in the course, including the 4 Cs. There are two forms of the course evaluation (Form 1
and Form 2) with different Likert-type items and qualitative responses (See Online Exhibit 2.15). The
primary purpose of course evaluation is to provide a process for improvement of courses. By policy, all
SKC faculty members have course evaluations for two courses per year. Results of course evaluations are
provided to the faculty member, the Department Head, and the Vice President for Academic and Student
Affairs. In the 2013 faculty satisfaction survey, 83% of full time faculty strongly agreed or agreed with
the statement, “The student evaluations of the classes I teach have led me to make changes in my classes.”
Academic Program Review
SKC’s Academic Program Review (APR) process was piloted in Academic Year (AY) 2010-2011,
refined in AY 2011-2012, and then fully implemented in AY 2012-2013. The purpose of APR is to assess
program effectiveness for purposes of program improvement. The process is also designed to allow
academic departments to learn from the strategies and successes of other departments.
APR is a collegial process in which academic programs reflect upon, evaluate, and determine
improvements for the educational programming. APR consists of a departmental self-study that focuses
on department effectiveness related to the Core Themes. The Vice President for Academic and Student
Affairs selects three to four faculty members to review and critique the study and then present their
findings and any recommendations to the SKC Curriculum Committee. The APR template (Online
Exhibit 4.6) includes department self-assessment related to effectiveness in the four Core Themes, as well
as faculty and student data and other components.
Academic Program Review is conducted for each educational department/degree program every four
years on a rotating schedule. When possible, APR is timed to occur prior to an external accreditation
review by a specialty accrediting body. The Office of the Vice President for Academic Affairs and the
Office of Institutional Effectiveness work with academic departments to provide data and support for
departmental self-study.
Through 2012-2013, four academic departments (Psychology, Office Professions, Social Work, and
Education) have completed the APR process. The cycle for the review is published, and the process and
cycle are available from the website of the Office of Institutional Effectiveness. A sample Academic
Program Review is available as Online Exhibit 4.7 and a full set of the reviews completed to date is
available as Site Exhibit 11.
While APR is still relatively new to SKC, the process has already provided self-reflective and careful
reviews by the participating departments. Additionally, discussion in the presentations to Curriculum
Committee has been thoughtful and facilitated discussion of changes to support student success.
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Core Theme One
Access to Higher Education for American Indians

Overview
Core Theme One, Access, is an essential and critical function of the College. As explained in Chapter
One, SKC’s initial charter and subsequent mission revisions have emphasized the College’s major
function in providing access to higher education for American Indians. While the numbers of American
Indians (AI) enrolling in colleges and universities has increased over the last decades, the percentage of
AI who hold postsecondary certifications and degrees remains low. SKC maintains a historical
commitment to providing access for at-risk students and those who have been historically underrepresented in higher education. SKC’s open door policy, GED to college bridge (the Springboard
Program), developmental studies program, TRIO programs, and other services attest to the centrality of
Core Theme One.
The overarching goal for Core Theme One is to enroll, retain, and graduate American Indian students.
Access and persistence are important tandem objectives: once the College has admitted a student, there is
a responsibility to try to assist the student to achieve his or her educational goal. SKC serves a high risk
student population; about 70% of SKC students are first-generation college students. Between 50 and
70% are underprepared for college, therefore requiring developmental courses prior to enrollment in
college-level math and English. Many students are single parents, care for relatives, and/or have cultural
obligations within their communities. While these factors may present barriers to enrollment and
persistence, SKC faculty and staff work with individual students and strive to provide the support
students need to achieve success.

Salish Kootenai College

Year Seven Report

87

This subchapter includes Standards 3.B., 4.A., and 4.B. as they pertain to Core Theme One and its
objectives. Current planning and assessment for Objectives 1.1 and 1.2, are presented, followed by a
discussion of data and indicators for each objective. The subchapter then presents recommendations for
actions that have been or will be taken to increase institutional capacity for improvement.
3.B. Planning
Planning for Core Theme One occurs within two levels: the SKC Strategic Plan 2010-2015 and the work
of Theme Team One. The Strategic Plan, and particularly Strategic Initiative One, lay out general goals
for the institution over a five-year time frame, and contain specific, long-term actions and indicators
related to Access and Persistence.
Shorter term planning, including annual goal-setting, is accomplished by a Theme Team consisting of
faculty, staff, and administrators (See Appendix D for a list of the members). Theme Team One met
regularly throughout the year to discuss and review indicators, the assessment process, and determine
institutional effectiveness related to community and individual student development. It is the
responsibility of the Theme Team to holistically evaluate the integration of assessments, as well as
capacity, current practices, and available resources, and to provide recommendations to senior
administration concerning actions to improve institutional effectiveness in Core Theme One.
It is anticipated that the work of Theme Team One will dovetail with the Achieving the Dream Core
Team; while there is considerable overlap between the functions of the two teams, Theme Team One will
continue to be responsible for ensuring that assessment, planning, and dissemination are aligned with the
expectations of NWCCU and address both access and persistence.
Core Theme One is divided into two objectives:
1.1. Access: Serve American Indian students, particularly under-represented students including
economically-disadvantaged and first generation college students.
1.2. Persistence: American Indian and under-represented students including economicallydisadvantaged and first generation college students persist to educational goals.

Objective 1.1 Access: Serve American Indian Students and under-represented students
including economically-disadvantaged, academically-disadvantaged, and first generation
college students.
Alignment and Integration of Programs and Services
Programs and services offered in response to Objective 1.1 focus on ensuring that SKC fulfills its mission
of offering educational opportunities to American Indian students, with a particular focus on students who
are underprepared for college, who are economically disadvantaged, or who experience other barriers to
college success. Programs and services are aligned to ensure that students have initial services for college
preparation, and then are able to locate financial and other resources that assist them to enroll at SKC.
Coordination of programs and services for Objective 1.1 occurs through monthly administrator meetings
as well as the work of Theme Team One.
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Table 4.1. Alignment of Programs and Services for Objective 1.1
Programs and Services

Examples

Faculty and Academic
Departments

Faculty role as advisors

Department of Academic
Success

GED preparation,
Springboard program,
academic support courses

TRIO Programs (Upward
Bound)

Summer college tours and
academic year tutoring

SKC Recruiter

Individual student entrance
counseling

Financial Aid Office

Assistance with FAFSA
preparation

SKC Student Housing

Provides campus housing
and lists for area rentals and
campus housing
Montana Career Inventory
System (MCIS) assessments
New student orientation

Career Services
Student Activities
Registrar
Development Office

Assistance with enrollment
and registration
Scholarships

Contribution to Achievement
of Objectives
Offers individual curriculum
planning, transfer assistance, and
career awareness
Provides support for access to college
and skill-building for underprepared
students, as well as initial advising
based on TABE placement testing
Increases college-bound skills of
Flathead Reservation high school
students
Provides initial contact with potential
students and referrals to requested
services
Assists students to take initial steps
toward finding financial resources for
college
Supports students and their families in
locating housing and related resources
Assists students to determine initial
academic major
Assists students with initial overview
of campus services for students
Facilitates initial matriculation at
SKC
Provides financial resources
(scholarships) for economically
disadvantaged students

4.A. Assessment for Objective 1.1
Assessment and planning for Core Theme One is informed by a set of indicators that were chosen because
they are meaningful, assessable, verifiable, and collected through regular and systematic processes. The
indicators were chosen by Theme Team One, and represent actionable measures of effectiveness.
Indicators include both quantitative and qualitative measures, and rely on institutional data sources as
well as measures of student satisfaction obtained from in-house surveys as well as the Community
College Survey of Student Engagement (CCSSE).
Table 4.2. Indicators, benchmarks, status, and source of data for Objective 1.1, Core Theme 1
Access: Serve American Indian and under-represented students including economically-disadvantaged,
academically-disadvantaged, and first generation college students.
Indicators
Benchmarks
Status
Source
Baseline
Aspirational
1.1.a. Percentage of student >51%
>65%
2012: 74% AI/First
OIE Fall
body that is American Indian
Generation/Second
Census Files
Generation Descendants
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1.1.b. Percentage of student
body receiving PELL Grant
60%
1.1.c Student participation in
and satisfaction with student 4.0
support service programs
• Academic Advising
• Enrollment Services
• Financial Aid
4.0
Services

1.1.d. Student satisfaction
with support for learners, full
time and part time

4.5

4.5

4.0

4.5

Full Time:
50

Full Time:
65

Part Time:
50

Part Time:
65

65% of students, fall
2012, received PELL
grants
2011 Student Survey:
Academic Advising
Use of advisor: 1.9/3.0
Satisfaction: 4.0/5.0
Satisfaction with
Enrollment Services =
3.5/5.0 averaged
Satisfaction with
Financial Aid Services =
3.7/5.0
CCSSE 2011-2012
FT Satisfaction with
support for learners =
54.9

89

Annual
Financial Aid
Records
Participation:
CCSSE
Satisfaction:
Biannual
SKC Student
Satisfaction
Survey

CCSSE
2011-2012

PT Satisfaction with
support for learners =
39.4
Key: Green light indicates current status exceeds aspirational benchmark
Yellow light indicates current status falls between baseline and aspirational benchmarks
Red light indicates current status falls below baseline benchmark
Discussion of Indicators and Data for Objective 1.1
Assessment and planning for Core Theme One is informed by a set of indicators that were chosen because
they are meaningful, assessable, verifiable, and collected through regular and systematic processes.
1.1.a. SKC was chartered to serve American Indian (AI) students. Indicator 1.1.a. is of primary
importance to the institution because of its historical mission and because a large percentage of
institutional funding is derived from “Indian Student Count” or the number of tribal members and first
generation descendants who are enrolled at the College. While tribal colleges are required to maintain a
student body of at least 51% AI enrollment, SKC aspires to maintain a higher percentage. Recruitment
processes and academic programs target AI students. Therefore, the percentage of AI students who enroll
at the College provides an indicator of the effectiveness of programs and practices designed to promote
college access.
1.1.b. SKC serves a low-income student population, and many students are eligible for federal PELL
grants. In order to provide college access to American Indian students, the College works closely with
students to complete financial aid applications. While it is difficult to benchmark the percentage of
students who are PELL recipients, it is essential that the College tracks this population as one measure of
effectiveness in providing financial aid and thus access to college. Therefore, Theme Team One set a
baseline benchmark for this indicator, but an aspirational benchmark is not appropriate as the College
does not aspire to increase the percentage of PELL recipients. With changes to PELL eligibility criteria,
SKC’s financial aid officers work to compare financial need with PELL eligibility to ensure that students
who have financial need but no longer qualify for PELL are assisted to locate other financial resources.
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1.1.c. This indicator tracks student participation in various support services as well as satisfaction with
those services. Satisfaction ratings for several departments did not meet the established benchmarks.
Further assessment is indicated to understand which components of the services are not satisfactory to
students. Students were satisfied with academic advisors, but the Theme Team found it interesting that
students had a low rating for “use” of advisors, as all students are required to have a faculty signature on
their registration cards before turning the cards in to the registrar. The Theme Team has hypothesized
several possible reasons for this response, including the possibility that students do not recognize the
faculty member as an academic advisor. Further assessment will also be required to better understand this
finding.
1.1.d. Student satisfaction with support for full-time learners and part-time learners is derived from the
CCSSE survey. The indicator is a score compiled by CCSSE (not a percentage) and provides a measure of
overall satisfaction with support services as compared with other similarly-sized institutions in the
comparison cohort. SKC consistently scores well when compared with other institutions; the benchmark
score of 50 represents a normed average of SKC’s 2012 comparison cohort. However, in the 2012
CCSSE administration, there was a notable difference in scores between full-time and part-time students.
The Theme Team discussed this result, and as stated in the actions section below, plans to further assess
this finding through focus groups with part-time students.
4.B. Improvement for Objective 1.1
Results of the assessments indicate that SKC is achieving some of the benchmarks, but falls below
baseline benchmarks in several areas of student satisfaction. Data for the indicators was compiled in
spring 2013. Although the Theme Team One discussed particular results, the primary response from team
members was the need to further assess the issues. For example, of primary importance will be attempts
to understand the exact components of the listed services that are unsatisfactory to students and then
construct a plan for correction of those areas. The team has recommended actions to address these
changes, as discussed below.
As SKC has implemented a complete “bridge to college” with aligned GED completion, the Springboard
Program, Developmental Education, and planned revisions to new student orientation, Theme Team One
will begin to track additional indicators including the percentage of students who start in GED programs
with the goal of attending college, and then successfully transition to college coursework.
Actions Taken and Planned to Increase Effectiveness in Objective 1.1
Based on the data, Core Theme Team One has determined the following actions to increase effectiveness:
1. Conduct focus groups and implement strategies to assess the discrepancy between full-time and
part-time learners on the CCSSE Support for Learners item.
2. Recommend that the Vice President for Academic and Student Services further evaluate changes
in the Enrollment Services and Financial Aid to increase student satisfaction with those services.
3. Continue to evaluate changes to the PELL grant structure and related implications for student
access to college. Recommend that the College consider avenues for quality-based scholarships
for students who have no unmet need on their FAFSA.

Objective 1.2. Persistence: American Indian and under-represented students including
economically- disadvantaged and first generation college students persist to educational
goals.
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Alignment of and Integration Programs and Services
Multiple campus units contribute to this Objective 1.2 through coordinated services as well as individual
programs. SKC faculty members have a primary role in student persistence, offering 1:1 academic
advising and mentoring. SKC offers comprehensive support services to assist students to be successful in
meeting their educational goals. Programs are integrated through discussion at monthly administrative
meetings, where barriers to student access and persistence are reviewed and solutions are proposed or
developed. Programs and services that assist with student persistence will also be reviewed through the
work of the Achieving the Dream Core Team. The following table provides a sample of programs and
services, including specific activities and their contributions to achievement of Objective 1.2.
Table 4.3. Alignment of Programs and Services for Objective 1.2
Programs and Services

Examples

SKC Faculty

Individual Tutoring and
Academic Assistance

Department of Academic
Success

Workshops for academic skill
enhancement, such as Test
Anxiety, Study Skills.
Offers “Academic Fee
Waiver” program for students
on financial aid suspension
Free, walk-in math and science
tutoring

Math/Science Lab
Writing Lab

Free, walk-in or scheduled
writing tutoring and coaching

Career Services

Tutoring program

Student Support Services
(SSS)

Book loan programs and
mentoring through Friday
“Coffee Hour”
Student Senate and student
clubs
Drug and Alcohol Awareness
Programming

Student Activities Director
Counseling Office
Retention Coordinator

Provides intrusive retention
counseling

SKC Day Care

Low-cost day care services

Contribution to Achievement
of Objectives
Supports persistence through academic
advising, personal tutoring, and
mentoring
Assists students to become more
effective learners and gain personal
skills leading to academic success

Supports needs of academically
underprepared students or students
needing academic assistance
Supports needs of underprepared
students or students wanting additional
writing coaching
Provides free tutoring in all academic
areas
Offers academic and personal supports
for qualifying students
Provides activities to engage and
involve students
Offers short-term personal counseling,
counseling referrals, and campus-wide
drug and alcohol awareness campaigns
Assists with persistence by counseling
and providing resources available to
assist students to persist
Provides safe and convenient day care
services for students with children

4.A. Assessment for Objective 1.2
Indicators were chosen by Theme Team One, and represent actionable measures of effectiveness.
Indicators include both quantitative and qualitative measures, and rely on institutional data from Census
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files and the Department of Education’s Integrated Postsecondary Education Data System (IPEDS)
reporting.
Table 4.4. Indicators, benchmarks, status, and source of data for Objective 1.2
Persistence: American Indian and under-represented students, including economically-disadvantaged,
academically-disadvantaged, and first generation college students, persist to educational goals.
Indicators
Benchmark
Status
Source
Baseline
Aspirational
1.2.a. Percentage of eligible
Fall 2011-Fall 2012
OIE Census
students that continue from
Files
associate degree to bachelor
30%
25%
50%
degree at SKC
1.2.b. Fall-to-fall persistence
rates of students that continue
from associate degree to
bachelor degree at SKC
1.2.c. Fall-to-fall persistence
rates for:

1-year: 65%

1-year: 75%

Fall 2011-Fall 2012
1 year persistence:
85%
Fall 2011-Fall 2012
AI Students:
1-year: 60%
2-year: 47%

American Indian Students

1-year: 65%
2-year: 50%

1-year: 65%
2-year: 65%

First Generation College
Students

1-year: 65%
2-year: 50%

1-year: 65%
2-year 65%

PELL Recipients

1-year: 65%
2-year: 60%

1-year: 65%
2-year: 65%

PELL Recipients:
1-year: 64%
2 year 57%

Academically Disadvantaged

1-year: 65%
2-year: 50%

1-year: 65%
2-year: 65%

Academically
Disadvantaged
1-year : 53%
2-year: 44%

150% : 50%

150%: 65%

1.2.d. Graduation Rates of
full-time associate degree
students at 150% of estimated
time to completion

2010:
graduation IPEDS
rate at 150%= 47% reports

Key:
Green light indicates current status exceeds aspirational benchmark
Yellow light indicates current status falls between baseline and aspirational benchmarks
Red light indicates current status falls below baseline benchmark
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OIE Census
Files

First Generation
College Students: 1
year: 63%
2 year: 48%

2011:
graduation
rate at 150% = 55%

Discussion of Indicators and Data for Objective 1.2

OIE Census
Files
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Indicators for Objective 1.1 represent readily collected data concerning student persistence. National
norms for graduation rates of American Indian students average 39% (National Council for Educational
Statistics, http://nces.ed.gov) at mainstream or predominantly white institutions (PWI). While SKC’s
persistence and graduation rates are above national norms, the College has set baseline and aspirational
benchmarks that challenge the institution to fulfill its mission by ensuring that students achieve their
educational goals.
1.2.a. SKC’s associate to bachelor degree programs were designed to promote educational mobility.
Although a bachelor degree provides better educational preparation for many available employment
positions or for transfer for graduate studies, many students “stop out” or take a break from college after
earning an associate degree. The College strives to provide mentoring by faculty, financial resources, and
other services to assist students to continue their education. The percentage of eligible students who
continued was calculated by determining the number of sophomores in academic programs that have
bachelor degrees (e.g., 2+2 programs) and then calculating the percentage of these eligible students who
continued to a bachelor degree either with or without earning the actual associate degree. This number
provides an indication of the adequacy of financial and other supports that allow students to continue their
education.
1.2.b. While the college tracks persistence rates for different student groups, the number of student who
persist in bachelor degree programs is of particular interest. Many of the bachelor degree programs are
among the newest programs at the College. This indicator provides evidence of the adequacy of financial
and other resources for students, as well as the effectiveness of overall program design.
1.2.c. The persistence rates of target student subpopulations are a key indicator for the College. The
College takes seriously the responsibility to retain students who choose to pursue educational
opportunities at SKC. For this indicator, target subpopulations include American Indian students,
including tribal members and first generation descendants of members of federally recognized American
Indian tribes. Students who receive PELL grants represent economically disadvantaged students, and
thus is an indicator of the effectiveness of the College’s financial aid system and other supports. SKC
does not have specific programs for first generation college students, as each year approximately 70% of
students at the College are first generation students. SKC tracks this indicator as a measure of
effectiveness of supports for students with less social capital and fewer college-bound resources. Lastly,
many SKC students start in developmental education, and are termed “academically disadvantaged”. SKC
has conducted a nationally-recognized effort to improve the success rates of academically disadvantaged
students, and tracks persistence of this subpopulation to ensure that underprepared students persist toward
their educational goals. For Academic Year 2011-2013, 1-year persistence rates for target groups met the
baseline indicator for first generation college students and were below the baseline indicator for American
Indian students, PELL recipients, and academically disadvantaged students.
1.2.d. SKC strives to maintain graduation rates significantly higher than the national average. While
students choose to drop out of college for many reasons, SKC tries to provide coordinated programs and
services that help students persist and meet their educational goals. This indicator is an important
benchmark of the effectiveness of academic and student services. Graduation rates of full-time associate
degree Students at 150% of Estimated Time to Completion were below baseline for 2010 and slightly
above baseline for 2011.
4.B. Improvement for Objective 1.2
There are three main components of Objective 1.2.: 1) the particular target demographic groups of
students, 2) the term persistence, and 3) the words “educational goals.” The College defines persistence
as the students’ decision to remain enrolled in College until educational goals are met. This definition
allows for the varied educational goals of SKC students, which may include short-term training,
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Certificates of Completion, or degree completion. While actual persistence rates are readily obtained
through current institutional census files, Theme Team One recognizes the lack of assessable and
verifiable indicators for determining persistence to students’ educational goals. To date, the College has
not collected or tracked information regarding students’ reported educational goals upon entry.
Therefore, the College lacks important baseline data about the number of students entering only to take
classes prior to transfer or to increase work skills through certifications or specific classes. In other
persistence
studies
(e.g.
Gary
Rice,
Student
Learning
Progress
Model,
http://www.uaa.alaska.edu/ir/reports/success/index.cfm), tracking includes other enrollment outcomes
such as transfer and intermediate certificates.
A persistence report (Online Exhibit 4.8) completed by the OIE in winter 2013 disaggregated students to
examine persistence rates by cohorts. The resulting data was disappointing to campus administration and
the Board of Directors. For example, the persistence rate for American Indian men under the age of 26
was 24%. Numerous factors impact the persistence and ultimate educational success of American Indian
students, and many of those factors are outside institutional control. However, SKC strives to provide
programming that leads to persistence, academic success, and ultimately degree or certificate attainment.
To address persistence rates that are below institutional benchmarks, SKC joined Achieving the Dream in
spring 2013. Achieving the Dream is a national reform network dedicated to increasing community
college student success through evidence-based institutional improvement, knowledge generation, policy
changes, and public engagement. Through Achieving the Dream, SKC has been assigned both a
Leadership Coach and a Data Coach. Additionally, a Data Team is charged with providing and analyzing
established measures of student success and a Core Team is charged with using the data to create
institutional change that will increase persistence rates and degree attainment. Through Achieving the
Dream, SKC will engage in a campus-wide effort to create a data-driven, action-based plan to improve
student success. SKC’s Achieving the Dream Kick-Off will occur in mid-October following the NWCCU
site visit, and is expected to catalyze institutional changes that will improve data in the indicators of
persistence.
Actions Taken and Planned to Increase Effectiveness in Objective 1.2
Based on the data from indicators for Objective 4.2, Core Theme Team One has recommended the
following actions to increase institutional effectiveness in this area:
1. Collect data on educational goals from all new students to allow improved tracking of student
persistence.
2. Monitor the effectiveness of having a ‘Core Team’ for the Achieving the Dream project and a
Team to monitor Core Theme One, Access.
3. Evaluate roles of academic advisors and the retention coordinator, and analyze the possibility
of revised retention system with “success coaches” or other means of proactive retention
assistance.
Summary of Core Theme One
Through Core Theme One, SKC strives to monitor and improve institutional effectiveness in overarching
goal of enrolling, retaining, and graduating American Indian students. Planning, assessment, and
improvement processes are coordinated through a Theme Team. During the condensed accreditation cycle
from Year One to Year Seven, the Team moved rapidly to determine appropriate, measurable, and
actionable indicators, collect assessment data, and then determine recommendations for improving the
access and persistence of American Indian students at the College. The Team anticipates that its work,
combined with the efforts of the Achieving the Dream teams, will positively impact student success at
SKC.
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Core Theme Two
Quality Education for Workforce or Transfer

Overview
Over the last 36 years, 2,834 individuals have received degrees or certificates of completion from SKC.
This is particularly remarkable given that approximately SKC’s educational programs are designed to
ensure that graduates gain the competencies required to enter the workforce or transfer to other colleges to
finish degrees or professional training.
The overarching goal for Core Theme Two is to deliver relevant, quality educational programs that
provide students with competencies needed for entry in the workforce or transfer for further education. To
meet this goal, SKC strives to offer students a quality education by providing quality curricula and quality
faculty and ensuring that students have learning outcomes that prepare them to meet their educational
and/or career goals.
Core Theme Two is divided into three objectives:

2.1 Promote Quality Curricula
2.2 Provide Quality Faculty
2.3 Promote Quality Student Outcomes
Together, these three objectives provide the backbone for educational programs that provide students with
a quality, relevant education.
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This subchapter presents current planning and assessment for Objectives 2.1, 2.2, and 2.3, followed by a
discussion of data and indicators for each objective. The section then presents actions that will be taken to
improve institutional capacity for improvement.
3.B. Planning for Core Theme Two
Planning for Core Theme Two occurs within two levels: the SKC Strategic Plan 2010-2015 and the work
of Theme Team Two. SKC’s Curriculum Committee also provides a forum for discussion and planning
related to the theme of Quality Education. The Strategic Plan, particularly Strategic Initiative One, lays
out general goals for the institution over a five-year time frame, and contains specific, long-term actions
and indicators related to Quality Education. Shorter term planning, including annual goal-setting, is
accomplished by a Core Theme Team consisting primarily of faculty and administrators (See Appendix D
for list of team members.)
During Academic Year 2012-2013, Theme Team Two met less frequently than the other Core Theme
Teams, primarily because of changes in academic administration. The Team established objectives and
indicators, reviewed assessment data, and discussed potential actions. Regular meetings will restart in
September when faculty members return to campus. At that time, the team will evaluate the integration of
assessments as well as capacity, current practices, and available resources. The Team will also provide
further recommendations to senior administration concerning actions to improve institutional
effectiveness in Core Theme Two.
Alignment and Integration of Programs and Services
The majority of the programs and services designed to improve the quality of students’ education are
aligned and integrated, impacting all three objectives (curriculum, faculty, outcomes). Coordination of
programs and services occurs through the Curriculum Committee and through the work of Theme Team
Two. The Curriculum Committee serves as the primary body for improvement of curricula and teaching
practice, while Theme Team Two reviews the entire range of services for gaps, overlaps, and monitoring
effectiveness.
Table 4.5. Alignment of Programs and Services for Objective 2
Programs and Services

Examples

Academic Departments and
Faculty

Learning outcomes
assessment reports

Office of the Vice President of
Academic and Student Services
Curriculum Committee

Academic program planning

Assessment Council

Academic program review;
Approval of curriculum
changes
Review of general education
outcomes

Academic Department
Advisory Boards

Review and critique of
curricula

Office of Institutional
Effectiveness

Faculty and student
satisfaction surveys
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Contribution to Achievement
of Objectives
Monitor quality of educational
programs and revise as needed to
improve learning outcomes
Provides oversight of academic
programs and priorities
Acts as gatekeeper for curriculum
changes; monitors curricula for
quality
Provides faculty development to
enhance learning outcomes
assessment
Provides outside review of curricula
for currency and appropriateness;
Advisory Boards are organized by the
academic departments
Analyzes data for implications related
to faculty development and student
learning
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Annual Faculty In Services

Faculty development in
areas such as teaching
underprepared students
Study Skills Courses

Department of Academic
Success
Career Services Department

Assistance with resume
preparation
Tours of University of
Montana for students
planning to transfer

Student Support Services
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Offers opportunities to strengthen
faculty cultural literacy and
knowledge and skills in teaching
Enhances student learning skills,
increasing strength of the overall
curriculum
Provides students opportunities to
increase job-seeking skills
Improves student’s process of transfer
to seek further education

Objective 2.1 Promote Quality Curricula
4.A. Assessment for Objective 2.1
Assessment and planning for Core Theme Two are informed by a set of indicators that were chosen
because they are meaningful, assessable, verifiable, and collected through regular and systematic
processes. The indicators were chosen by Theme Team Two and represent actionable measures of
effectiveness. Indicators include both quantitative and qualitative measures and rely on institutional data
sources as well as measures of student satisfaction obtained from the following data sources:
•
•
•

Records from the Academic Program Review
Results of the Community College Survey of Student Engagement (CCSSE)
Advisory Board minutes from academic departments.

Table 4.6. Indicators, benchmarks, status, and source of data for Objective 2.1
2.1 Promote Quality Curricula
Indicators
Benchmark
Status
Baseline
Aspirational
2.1.a. Results of Academic
2012: Scored
Program Review demonstrate
average was 33
21 points
30 points
quality, relevant curricula
points (scale 735)
2.1.b. Community College
Survey of Student
Engagement results indicate
SE: 50.0
SE: 60
SE: SKC 59.2
students are engaged in
Comp. 50.0
learning at levels greater or
equal to comparison
AC: 50.0
AC: 60
AC: SKC 54.5
institutions:
Comp. 50.0
Student Effort (SE)
Academic Challenge (AC)
SFI: 50.0
SFI: 60
SFI: SKC 61.1
Student-Faculty Interaction
Comp. 50.0
(SFI)
2.1.c. Department Advisory
Board review of curricula

50%

100%

Salish Kootenai College

2012-2013:
10 out of 17
(60%) of degree
programs had

Source
Curriculum
Committee/
OIE records
CCSSE
scores: SKC
and national
normed
comparison
score

Advisory
Board
minutes kept
by Academic
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advisory boards
that provided
feedback on the
quality of
curricula

Departments
and
aggregated
by OIE

Key:
Green light indicates current status exceeds aspirational benchmark
Yellow light indicates current status falls between baseline and aspirational benchmarks
Red light indicates current status falls below baseline benchmark
Discussion of Indicators and Data for Objective 2.1

2.1.a. SKC’s Academic Program Review process concludes with a scored appraisal and feedback,
yielding a compiled average for the overall score as well as qualitative data. The review sheet contains
seven criteria related to the Core Themes, and each criterion is scored between 1 (low) and 5 (high); the
total possible score is 35. The total score provides an indicator of whether or not academic programs meet
SKC’s criteria for quality, including aspects such as engagement in recruitment and retention, effective
assessment of student learning, current and relevant curricula, and community engagement. Final scores
are provided to the Vice President for Academic and Student Services and the Department Head to be
used for program improvement.
2.1.b. Objective 2.1.b. provides an appraisal of student perceptions of the level of Student Effort,
Academic Challenge, and Student-Faculty Interaction at SKC, as compared with national norms and a
cohort of comparable institutions. This indicator could be used for Objective 2.3, Quality Student
Outcomes, but Theme Team Two believes this is a process indicator, demonstrating effectiveness of the
curricula in challenging and engaging students. SKC’s CCSSE scores were above baseline

benchmarks in SE and AC, and above the aspirational benchmark in SFI.2.1.d.

2.1.c. The majority of SKC degree programs have advisory boards consisting of employers,
graduates, faculty members at other colleges, and/or professionals in the field. Advisory boards
provide important feedback on the relevance and currency of academic curricula. The feedback
is used to ensure that curricula are aligned with current workforce trends and provide graduates
with appropriate knowledge and skills. Theme Team Two will track this metric and the
usefulness of advisory board recommendations for improving the quality of curricula.
4.B. Improvement for Objective 2.1
Actions Taken and Planned to Increase Effectiveness in Objective 2.1
Overall, SKC is meeting established benchmarks for the quality of curricula. Based on the data, Core
Theme Team Two recommended the following further assessments or actions to increase effectiveness in
Objective 2.1:
1. Each degree program or department should have an advisory board that provides feedback on
the quality of the curricula and graduates.
2. The College could determine a more systematic method for use CCSSE data to improve both
the curriculum and the quality of teaching.
3. Theme Team Two and the Curriculum Committee should consider formulating a rating scale
that would allow advisory boards to provide quantitative as well as qualitative data
concerning the quality of curricula.
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Objective 2.2 Quality Faculty
4.A. Assessment for Objective 2.2
Indicators for Objective 2.2 were chosen because they are meaningful, assessable, verifiable, and
collected through regular and systematic processes. However, Team Theme Three recognizes a lack of
some type of direct measure of faculty effectiveness and quality. In the absence of tenure systems or
other forms of faculty review, current indicators include:
•
•

Audit of faculty personnel files
Student Satisfaction Survey and CCSSE data.

Table 4.7. Indicators, benchmarks, status, and source of data for Objective 2.2
2.2. Provide Quality Faculty
Indicators
Benchmark
Status
Baseline
Aspirational
2.2.a. Faculty members have
2012:
appropriate experiential
95% of full time
and/or educational
faculty have
qualifications
100%
appropriate credentials
and experience for
their area of teaching
2.2.b. Part Time Faculty are
approved by the VPASA and
have credentials and
experience on file.
2.2.c. Students perceive that
faculty provide quality
education.
- quality of relationship with
instructors (CCSSE)
- instructor expertise (SSS)
- academic advising (SSS)
- quality of teaching (SSS)

100%

Fall 2012:
92% of part time
faculty files met
criteria
2012 CCSSE Score:
Quality of
Relationships with
Instructors: 5.61

5.00

6.00

3.5

4.2

- instructor expertise :
4.2 (scale 1-5)

3.5

4.2

- academic advising:
4.0 (scale 1-5)

3.5

4.2

- quality of teaching:
4.1 (scale 1-5)

Source
Human
Resources
and
Department
Head Survey
Records of
VPASA
CCSSE data
and Student
Satisfaction
Survey (SSS)

Key:
Green light indicates current status exceeds aspirational benchmark
Yellow light indicates current status falls between baseline and aspirational benchmarks
Red light indicates current status falls below baseline benchmark
Discussion of Indicators and Data for Objective 2.2
2.2.a. The qualifications of full time faculty are determined through a comparison of job descriptions and
the degree/experiential qualifications of the individual in that position. As SKC offers different levels of
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certificates and degrees (certificates of completion, associate degrees, bachelor degrees), different criteria
for qualifications are applicable to different positions. SKC does not have a tenure system or other meritbased assessment structure. Therefore, faculty qualifications represent the best current measure that
faculty members have the appropriate qualifications.
2.2.c. As SKC employs up to 40 part-time faculty per quarter, it is important to verify that these
individuals have appropriate educational and/or experiential qualifications for their teaching assignments.
Some part-time faculty members are CSKT elders, and have taught at the College for many years,
providing students with their expertise and cultural wisdom. These individuals are qualified by
experience, but often have no formal educational qualifications. Part-time faculty teaching courses in
departments other than Native American Studies and Art are required to provide credentials,
documentation of appropriate experience, and have a contract approve by the Vice President for
Academic and Student Affairs. In a file audit for fall 2012, 92% of part time faculty were approved

by the VPASA and had appropriate credentials and documentation of experience on file.

2.2.c. Student perceptions of faculty expertise, advising, teaching, and the quality of the teacher-student
relationship are important indicators for Objective 2.2. Regardless of faculty qualifications or expertise, if
students perceive that faculty members are unapproachable, provide poor academic advising, or are poor
teachers, SKC will not be able to reach the goal of retaining and graduating American Indian students.
Student satisfaction data is collected from a large purposeful sample to include students from every
academic program and various levels of education. Student ratings of faculty expertise, advising,

teaching and the quality of teacher-student relationships met or exceeded baseline expectations.
4.B. Improvement for Objective 2.2

Data from the indicators for Objective 2.2 suggest that SKC is meeting its benchmarks in the educational
and experiential qualifications of its faculty. Students perceive faculty to have expertise in their
disciplines and to have attributes that are demonstrated to provide quality education, including frequent
and engaging professional interaction.
In the search process, the search team and Vice President for Academic and Student Affairs attempt to
locate the best qualified candidate with appropriate teaching and experiential background. While SKC’s
aspirational benchmark for having all faculty have appropriate educational and experiential qualifications
is 100%, the reality of SKC’s rural location and low pay scale preclude hiring candidates with Master’s
and Doctoral Degrees for all faculty positions.
Actions Taken and Planned to Increase Effectiveness in Objective 2.2
Based on the data, Core Theme Team Two recommends the following actions to increase effectiveness:
1. Consider implementation of an annual faculty review process which is expedient and provides a
summary of faculty activities to enhance educational and experiential qualifications. Such a
review process might also provide evidence for determining a longer term plan for faculty
development in areas of indicated need.
Objective 2.3 Quality Student Outcomes
Indicators and Data for Objective 2.3
Data for Objective 2.3 is obtained from a variety of sources, and includes indirect measures (graduate
surveys) as well as direct measures (pass rates for licensure examinations, general education assessment
outcomes.) The indicators were chosen because they are verifiable, meaningful, and actionable.
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Table 4.8. Indicators, benchmarks, status, and source of data for Objective 2.3
2.3 Promote Quality Student Outcomes
Indicators
Benchmark
Status
Baseline
Target
2.3.a. Graduate surveys of
2013: Preparation
student perceptions of the
for employment:
degree to which curricula
Average:
Average:
3.05 (Scale 1-4)
prepared them for employment 3.0
3.6
Preparation for
or transfer
further education:
3.4 (Scale 1-4)
2.3.b. Percentage of
2011-2012: 90.3%
students/graduates in eligible
of students with
programs that pass certification
80%
90%
qualifying
exams
certification exams
passed the exam
2.3.c. Annual Learning
34 of 37 degree
Outcome Assessment Reports
programs (92%)
indicate that 100% of academic
reported activities
departments utilize assessment
88%
100%
to improve
to improve student learning
learning based on
LOAP for 20112012.
2.3.d. General Education
Composite Composite
AY 2012-2013
assessment indicates that
Score on
Score on
Composite
students achieve desired
each “C”:
each “C”:
Average Score:
competencies in Critical
8.5
12
Critical Thinking:
Thinking, Communication,
9.70
Citizenship, and Cultural
Communication:
Understanding (the ‘4 Cs’).
9.63
Key:
Green light indicates current status exceeds aspirational benchmark
Yellow light indicates current status falls between baseline and aspirational benchmarks
Red light indicates current status falls below baseline benchmark

Source

Graduate
Survey
Education,
Dental
Assisting,
Nursing Dept
Heads
OIE

General
Education
Subcommittee
and OIE

Discussion of Indicators and Data for Objective 2.3
2.3.a. In winter 2013, SKC’s Career Service Department and the Office of Institutional Effectiveness
implemented a survey to determine graduates’ perceptions of their education six months after graduation.
The survey asked graduates about their perceptions of their educational experience, as well as whether or
not they felt prepared for entry to the workforce or continuing their educations. While the survey will be
revised prior to the next administration, it provided a great deal of useful quantitative and qualitative data
for institutional review and planning. SKC met baseline indicators for graduate perceptions of

preparation for employment (3.05) and further education (3.4).

2.3.b. Graduates of nursing, dental assisting, and education departments must pass qualifying
examinations in order to enter their respective professions. This indicator tracks pass rates for those
programs. While graduates of the Social Work program must pass a licensing examination that
examination does not occur until graduates have completed a lengthy practicum, so pass rates are not
tracked. Over the three programs, 93% of graduates passed their qualifying examinations.
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2.3.c. Each degree program is responsible for completing an annual Learning Outcomes Assessment
Report. The reports detail the departments’ work in assessing student achievement of stated learning
outcomes for the degree and actions the department will take to improve student learning. The
participation of each department is critical to overall institutional progress in improving student learning,
so the percentage of departments that complete the reporting process provides a means of monitoring
whether a continuous process of curricular improvement is occurring.
2.3.d. The General Education Assessment process is described above in Standard 4.A.3. Results of the
Assessment inform institutional planning and allocation of resources for improvement of student learning
in SKC’s general education outcomes, the 4 Cs. Scoring of the essay assessments yields scores of 1 to 3
for individual items on the rubric (e.g. Organization, Word Choice for Communication). A sum of the
scores for each “C” yields a total composite score for that outcome. The General Education Subcommittee
reviews scores for individual rubric items as well as overall student performance; however, for Core
Theme Monitoring purposes, composite scores are reported.
4.B. Improvement for Objective 2.3
Overall, SKC met baseline benchmarks for Objective 2.3. However, assessment results suggest areas for
improvement. The data indicate SKC would benefit from a broader base of feedback from employers
regarding the adequacy of educational preparation of SKC graduates. Further, SKC lacks sufficient data
regarding the outcomes of SKC students who transfer to other institutions. Finally, efforts need to be
made to ensure that the remaining 12% of academic departments not utilizing learning outcomes
assessment integrate the Learning Outcomes Assessment Process into their plans to improve student
learning.
Actions Taken and Planned to Increase Effectiveness in Objective 2.3
Based on the data, Core Theme Team Two has recommended the following actions to increase
effectiveness:
1. Consider additional means of acquiring employer feedback about the adequacy of educational
preparation of SKC graduates.
2. Currently, data about the outcomes of SKC students who transfer to other institutions is not
available. The Team recommends that SKC join the National Student Clearinghouse in order to
track transfer students.
3. Add learning outcomes assessment to the job descriptions of department heads and instructors.
Summary of Core Theme Two
With Core Theme Two, SKC strives to provide quality educational programs that provide students with
the competencies needed for entry into the workforce or transfer for further education. Core Theme Two
is divided into three objectives: 1) Promote quality curricula, 2) Provide quality faculty, and 3) Promote
quality student outcomes. Assessment and planning are accomplished through long-term strategic
planning and ongoing monitoring by a Theme Team. The Theme Team devised a set of indicators for
each objective that are assessable, verifiable, and actionable. Within a compressed accreditation cycle, the
Theme Team was able to gather sufficient assessment data to provide initial recommendations for
improving the College’s effectiveness in Core Theme Two. As the work of the Team continues over the
next accreditation cycle, review of coordination of services, indicators, and assessment strategies will
continue as the college continues an iterative cycle leading to improvement in Core Theme Two.
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Core Theme Three
Perpetuate the Cultures of the Confederated Tribes
of the Flathead Nation

Overview
As described in Chapter One, the overarching goal for Core Theme Three is to provide place-based,
culturally-relevant education that increases students’ cultural literacy and assists in perpetuation of the
cultures of the Confederated Salish & Kootenai Tribes. The theme of Cultural Perpetuation is derived
from both the mission statement and the original charter of the institution. However, assessment and
planning for Core Theme Three Cultural Perpetuation is complicated by a lack of consensus among the
community members of the Confederated Salish and Kootenai Tribes concerning what components of
culture should be included as college curricula or extracurricular activities and what the involvement of
the college should be in perpetuation of language and culture. While Theme Team Three implemented
objectives, indicators, and assessment strategies for the Theme, this subchapter reflects the continuing
process of determining the College’s role and actions to support the cultural knowledge of the CSKT
community.
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3.B. Planning for Core Theme Three
Similar to planning processes for the other core themes, planning for Core Theme Three occurs at two
levels: annual planning cycles and institutional long-range planning. The related Strategic Plan Goals
primarily address Objective 3.1, supporting the cultural knowledge of students, faculty, and staff
members. All academic and support departments at SKC include attention to Core Theme Three in
annual planning processes, as evidenced by the academic department and non-academic unit strategic
planning templates. These planning templates create an intentional cycle assessment/planning/action
which will lead to increased institutional effectiveness in Core Theme Three.
Assessment and planning for Core Theme Three are primarily conducted by a Theme Team consisting of
faculty, staff, administrators, and a representative from the Board of Directors. The Team met regularly
throughout Academic Year 2012-2013 and will continue their work during the next accreditation cycle. A
list of team members is included as Appendix D.
Over the last year, the Team has been challenged to think more critically about the institution’s actual role
and goals in cultural perpetuation. As the team considered possible indicators, substantial and reflective
discussion occurred concerning the College’s actual roles and outcomes in this Core Theme. Through
ongoing discussions, it appears that all SKC employees strongly value the cultural perpetuation
component of the institution’s mission, but few employees or community members are able to articulate
tangible objectives or indicators. Over the year, Theme Team Three began to consolidated preliminary
indicators, completed initial assessments, and presented initial recommendations to the President.
While the two objectives for this Theme describe current goals for the Theme, further discussion
concerning indicators is required. SKC Board Chair Jim Durglo regularly joined the Team for meetings.
Under the leadership of Board Chair Durglo, the Team is conducting further discussions with the Salish
and Kootenai Culture Committees and other community entities that may assist the College in creating
more tangible measure of effectiveness in this Core Theme.
Overall, two objectives frame the planning and assessment for Core Theme Three:
3.1 Support Cultural Literacy of Students, Faculty, and Staff Members
3.2 Support Community Cultural Knowledge
As the work of Theme Team Three continues to expand the College’s objectives related to the work of
cultural perpetuation in the community, it is anticipated that the next strategic planning process will
encompass more long-term goals related to this Theme.
Alignment of and Integration Programs and Services
4.A.4. Multiple campus units contribute to this objective of increasing faculty, staff, and student
awareness and knowledge of the languages, traditions, and world views of the Salish, Kootenai, and Pend
d’Oreille. Activities demonstrate investment of institutional resources including financial, human, and
material resources. For the most part, these same activities also support cultural perpetuation of the CSKT
history and traditions. For example, virtually all SKC classes and curricula contain components of placebased education and Native American perspectives or concepts; classes are taken by students, faculty,
staff, and community members. The SKC classes sustain culture by passing on the knowledge and
providing a venue for Elders to teach and work with students. Annual faculty in-service contains a
component of cultural content such as Coyote Stories, traditional art projects, or examples of pedagogy
using traditional storytelling or other culturally appropriate methods; cultural perpetuation occurs through
education of SKC employees. The SKC Day Care incorporates drumming and singing, storytelling, and
other traditions into the children’s activities; this perpetuates CSKT culture by teaching the children, their
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families, and their extended families. These and the other programs listed below provide reinforcement of
cultural literacy by increasing awareness, supporting the transmission of cultural knowledge, direct
education of students and employees, and bringing in elders and other tribal members who sustain cultural
knowledge.
Coordination of programs and services to ensure achievement of the objectives of Core Theme Three is
accomplished through monthly administrative meetings as well as the work of Theme Team Three. As the
institution moves into a regular cycle of reporting and planning that includes Core Theme Monitoring
Reports, the SKC Board of Directors will increasingly become a part of the planning for this Core Theme.
The following table provides a sample of programs and services, with examples of specific activities and
their contributions to achievement of Core Theme Three.
Table 4.9. Alignment of Programs and Services for Core Theme Three
Programs and Services

Examples

D’Arcy McNickle Library

Native American Collection;
CSKT Archives

Academic Programs

Classes in Native American
History, Art, Culture

General Education Program

Requirement for Native
American Studies courses in
all SKC curricula

Tribal Historic Preservation
Program

Tribal Historic Preservation
courses

Department of Academic
Success
SKC TV

Tribal Leaders Seminar and
Story Mapping
Films and programming
such as ‘Sacred Salmon’, a
program about the loss of
salmon in the Columbia
River system
Heartlines Project

Center for American Indian
Policy and Research Institute
Faculty/Staff In-Service Days
Student Council
Spirit of the Bison Club
Annual events

Cultural activities such as
stick game, shinny
SKC Powwow, Round
Dances
Round Dances, Stick Games
Assistance with River
Honoring, Bear Honoring,
Salish Kootenai College

Contribution to Achievement
of Objectives
Preserves a comprehensive collection
of items about the Confederated Salish
and Kootenai Tribes and Flathead
Indian Reservation history
Increases cultural literacy of students
and employees and employs elders and
other Native teachers who possess
traditional knowledge
Provides baseline or further
development of knowledge/skills of
American Indian history, arts, and
other coursework for individual
students and the community
Teaches students the knowledge and
skills necessary to preserve Native
American artifacts and life ways
Exposes SKC students to role models
and traditional strategies for success
Provides local programming of tribal
council meetings and other tribal
events; consults and films programs of
local and national American Indian
issues
Perpetuates culture through
researching, developing, and
publishing tribally-specific stories,
histories, and place based knowledge
Promotes individual cultural literacy of
administrators, faculty, and staff
Promotes student cultural literacy and
social engagement
Promotes student cultural literacy and
social engagement
Engages faculty, staff, and students in
cultural events, working with elders
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and other events
Local or regional events hosted Traditional Native Games
on SKC campus
Conference
SKC Day Care
Language and activities such
as drumming

and cultural leaders
Provides venue and support for
multiple conferences and workshops
Teaches traditional activities to young
children

Objective 3.1. Support Cultural Literacy of Students, Faculty, and Staff Members
4.A. Assessment for Objective 3.1
SKC evaluates its achievement in Core Theme Three through a set of objectives and indicators that allow
tracking of improvement. Determination of appropriate outcomes, indicators, and benchmarks is
confounded by several factors, including the intangible nature of cultural perpetuation and lack of
consensus concerning the role of the College in cultural perpetuation. That lack of consensus became
clearer following a survey of tribal government administrators, as discussed below. However, Theme
Team Three conducted lengthy and serious discussions with college administration, the SKC Board of
Directors, and others in an attempt to further define indicators that would inform planning and allocation
of resources. It is anticipated that continuing discussion will occur over time, as the Team works with
tribal groups and the new SKC administration to refine objectives and indicators.
At this time, data for Core Theme Three are derived from the following sources:
•
•
•
•

Faculty, Staff, and Student Satisfaction Surveys
Course Evaluations
The “Five Key Concepts” Assessment
A survey of CSKT Community Members.

Data for each of these objectives and indicators is summarized in the tables below, followed by a
discussion of actions taken to maintain or improve progress toward core theme objectives.
Table 4.10. Indicators, benchmarks, status, and source of data for Objective 3.1
3.1 Support Cultural Literacy of Students, Faculty, and Staff Members
Indicators
Benchmark
Status
Baseline Aspirational
3.1.a. Student satisfaction
with incorporation of culture
2013: 3.8/5.0
into classes and curricula –
2011: 3.9/5.0
3.5
4.0
“The College provides Native
2009: 4.4/5.0
American cultural content in
most classes”
3.1.b. Student responses to
course evaluation item, “This
2012: 2.74/4.0
course helped improve my
understanding of Native
3.0
3.5
American culture and the
local reservation
community.”
3.1.c. Student statement, “I
2013: 4.1/5.0
increased my
2011: 3.8/5.0
3.5
4.0
knowledge/skills this year in
2009: 4.2/5.0
“Cultural Understanding”
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Source
Student
Satisfaction
Survey

Course
Evaluation
Winter Quarter
(Form 2)

Student
Satisfaction
Survey
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3.1.d. Faculty and staff
satisfaction with
opportunities to increase
knowledge of CSKT culture,
language, and current issues

4.0

4.5

2013 Faculty
Satisfaction Survey:
3.84/5.0
2012 Staff Survey:
3.79/5.0

3.1.e. Faculty and Staff
2013 Faculty/Staff:
2.0
2.5
knowledge of “5 Key
Average 2.01/3.0
Concepts.”
Key to Status indicators
Green – status meets or exceeds aspirational benchmark
Yellow – status is between baseline and aspirational benchmarks
Red – status is below baseline benchmark

Faculty and Staff
Satisfaction
Surveys

5 Key Concepts
Survey

Discussion of Indicators and Data for Objective 3.1
Indicators for Objective 3.1 represent the best available measurements and are meaningful, assessable,
and verifiable. At this time, indicators are generally indirect measures and, to some extent, proxy
measures for what may develop as more direct measures of effectiveness in this Core Theme.
Additionally, in Academic Year 2013-2014, the general education assessment process will include the
college general education competency of “Cultural Understanding,” and provide another direct measure
of individual cultural knowledge.
Core Theme Team Three interpreted the results from the objectives and indicators to be lower than
anticipated, as results were below baseline benchmarks in two objectives and at baseline in the others.
3.1.a. Almost all SKC classes and curricula contain some component of cultural material that has two
purposes. First, including the cultural content increases the engagement of American Indian students by
providing topics that are relevant to their lives of students and communities. Second, the cultural material
increases the cultural literacy of individual students by helping them further explore their identities as
American Indians or learn new content about the traditions of the CSKT or other tribes. As SKC becomes
more intentional about specific outcomes for cultural understanding that each student is expected to
attain, it is anticipated that indicators will move to more direct measures of student learning.
Theme Team Three also discussed the wording of the course evaluation item. As virtually every SKC
course includes some component of place-based education, the Team was unclear about whether students
didn’t perceive the content as contributing to their cultural literacy, or whether courses didn’t clearly state
expectations for cultural literacy content. The Team intends to pursue this question over the next year as
a means of further understanding the effectiveness of SKC courses and curricula as they contribute to
students’ cultural literacy.
3.1.b. This indicator provides student responses to the course evaluation item, “This course helped
improve my understanding of Native American culture and the local reservation community.” Students’
responses to this question suggest that students may not perceive that place-based, “cultural” content is
included in courses. This result will be taken to Curriculum Committee for further discussion.
3.1.c. This indicator is another indirect measure of student learning, asking students to rate the extent to
which they increased their knowledge and skills related to one of the 4 Cs, “Cultural Understanding.”
The 2013-2014 General Education assessment will include Cultural Understanding as one of the 4 Cs to
be assessed; therefore, a direct measure of learning related to this outcome will be available for
longitudinal tracking starting in 2014.
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3.1.d. The SKC Strategic Plan 2010-2015 and Core Theme Three call for providing opportunities for
faculty and staff to increase their cultural knowledge and skills. SKC allows faculty and staff to take up
to 6 credits per quarter, free of tuition. Each quarter, ten or more employees take advantage of this
opportunity, enrolling in SKC classes in Native American Studies or Language. However, comments on
both the 2012 Staff Satisfaction Survey and the 2013 Faculty Satisfaction Survey suggest that many
individuals do not find the time to enroll in coursework. Recommended actions are discussed below.

Both faculty and staff responses to the question, “…”, were below the baseline benchmark.

3.1.e. To be effective in working with American Indian students and representing both the College and
the reservation community to external stakeholders, it is critical that SKC employees are knowledgeable
about key aspects of tribal history and law. As an initial assessment of employee knowledge, Theme
Team Three designed a quick assessment of the “Five Key Concepts.” The five concepts were
determined by the Team to be essential knowledge for any SKC employee, and included: 1) a definition
of tribal sovereignty, 2) an understanding of the Hellgate Treaty which created the Flathead Indian
Reservation, 3) the definition of a Tribal College and ways tribal colleges are funded, 4) an explanation of
at least one current issue impacting the CSKT, and 5) simple greetings in the Salish and/or Kootenai
languages. The assessment was given during an SKC staff meeting, and was completed by 65 faculty and
staff members. To the consternation of Theme Team Three, the results showed that many employees do
not have a basic level of understanding of these five components.
4.B. Improvement for Objective 3.1
Based on the data, Theme Team Three recommended the following actions to increase achievement of the
objectives of Core Theme Three. Some of the recommendations were enacted in Academic Year 20122013, while others will be a focus of the Team in the upcoming year.
Completed:
1. Prioritized the move of the Native American Studies Department (NASD) into more spacious
department facilities. NASD was previously housed in the Woodcock Building with the Art
Department. NASD moved to its own facilities in the B. Mathias Building to provide space and a
central campus location, hoping to enhance the department’s capacity to provide leadership in the
area of cultural perpetuation.
2. Completed a new section of the SKC Faculty Handbook which contains information for nonIndian faculty who are new to the reservation, such as how to interact at powwows and jump
dances, and implemented a cultural component of new faculty orientation.
Planned:
1. Implement revised orientation processes for new students, faculty, and staff, to include “5 Key
Concepts” and other understanding of the unique status and location of SKC.
2. Align NASD101 (History of Indian in U.S.) courses to ensure that all students have a baseline
knowledge of concepts of sovereignty, treat rights, and other core concepts.
3. Include a cultural component at each biweekly staff meeting, such as a Salish or Kootenai phrase,
a speaker from the CSKT tribal government to introduce a current issue, or a brief review of key
historical events.

Objective 3.2. Support Community Cultural Knowledge
As explained above, programs and services designed to promote Objective 3.2 are primarily the same as
those designed to promote Objective 3.1. Planning for both objectives currently occurs at the institutional
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level through the SKC Strategic Plan and Theme Team Three, as well as at the unit level through
department strategic planning and the Native American Studies Department.
4.A. Assessment for Objective 3.2
As noted above, determination of objectives and indicators for Objective 3.2 have been the subject of
lengthy discussion. Indicators were chosen by Theme Team Three because they are meaningful,
assessable, verifiable, and actionable. Further indicators will develop
Refinement of indicators will occur with further efforts of Team Theme Three, working directly with
Board Chair Durglo and President DePoe.
Table 4.11. Indicators, benchmarks, status, and source of data for Objective 3.2
3.2. Support Community Cultural Knowledge
Indicators
Benchmark
Status
Baseline
Aspirational
3.2.a. Number of classes,
Fall 2012: 46
seminars, events, and
courses, 1 non
trainings with a focus on
declared CSKT
40 courses
cultural perpetuation
student
2012-2013: 18
events/trainings
3.2.b. Results of Community
Perception Survey question:
“College provides
3.0
3.5
3.4/4.0
opportunities for learning
more about CSKT culture…”
3.2.c. User satisfaction with
access and use of Library
(In process)
Cultural holdings
Key to Status indicators
Green – status meets or exceeds aspirational benchmark
Yellow – status is between baseline and aspirational benchmarks
Red – status is below baseline benchmarks

Source
Enrollment
records; staff
survey

Spring 2013
Survey
Library
Survey

Discussion of Indicators and Data for Objective 3.2
3.2.a. SKC provides numerous credit-bearing courses that are taken by SKC students, employees, and
also by community members. For example, in fall 2012, the SKC Schedule of Classes listed thirty-seven
courses offered through the Native American Studies Department and two courses listed through the Art
Department, as well as seven department-specific courses that also focus primarily on cultural content
such as Indigenous Science or American Indian Health Issues. SKC offers this large number of courses
because the content areas are important to include and maintain, even though some courses may be
significantly under enrolled from quarter to quarter. While about 70% SKC students are American Indian
by ethnicity, many do not have a strong understanding of themselves as American Indian people. They
may also not have practiced traditional arts or understand tribal history. SKC courses contribute to
cultural perpetuation in two ways: 1) through contact with of tribal elders or cultural experts who work as
adjunct faculty, and 2) students gain knowledge, skills, and understanding related to tribal history,
languages, government, and arts. Other courses, such as the Tribal Leaders Seminar, expose students to
role models and motivational stories from CSKT tribal members. The College intends to track number
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and types of cultural classes as well as course enrollments to ensure that courses have the depth, breadth,
enrollment, and contact with elders considered to be important to effectiveness in Core Theme Three.
Theme Team Three also noted that only one CSKT member listing a non-declared major enrolled in a
Native American Studies (NAS) course. This suggests that classes may not be accessible to community
members who wish to enroll in a course to enhance their own cultural literacy. Further exploration of
factors such as timing, cost, and content of NAS courses is needed to determine whether courses could
attract more community members who wish to increase their cultural literacy.
3.2.b. In early spring, 2013, Theme Team Three created a short survey designed to elicit perceptions
concerning SKC’s effectiveness in Core Theme Three. The survey was administered to department heads
working with the Confederated Salish & Kootenai Tribal Government and allied businesses. While there
were a limited number of responses (14 in total), the survey results provoked thought and concern among
the members of Team Three. Survey results suggest that many department heads are not aware of the
numbers and types of cultural offerings and the other culturally related activities available at the College.
Survey results also create awareness of the difficulty of establishing metrics for institutional effectiveness
in the mission-central goal of cultural perpetuation, as each respondent had different ideas and values
related to cultural perpetuation. However, the overall rating fell within predefined institutional
benchmarks.
3.2.c. One of the College’s important roles in cultural perpetuation includes the tribal archives stored in
the D’Arcy McNickle Library. The Library developed a survey asking library patrons about their use of
the archives. As of the time of preparation of this document, the survey is in process and results are not
complete. Results will inform library practices concerning access to and availability of the archives.
4.B. Improvement for Objective 3.2
Based on the indicators, “next steps” will consist of further dialogue and design of additional assessment
strategies. However, Theme Team Three has determined that some potential responses include the
following:
1. Increase use of Salish and Kootenai language in signage, incorporate language in more
institutional activities.
2. Investigate the possibility of changing the fee structure, timing, and length of Native American
Studies courses to increase the possibility that community members are able to access these
courses. Increase community awareness of these courses through advertising through media such
as the CSKT tribal government email notices.
3. Continue to meet with members of the Salish and Kootenai Culture Committees and other
individuals to define college objectives for supporting community cultural knowledge.
4. Core Theme Team Three has also initiated discussions concerning less tangible/measurable
concepts related to cultural perpetuation, such as relationships and traditional values. For
example, Board Chairman Durglo is convening representatives from the culture committees and
others to discuss the concept of traditional values and how to further integrate these into the
campus environment.
Summary of Core Theme Three
Over the last year, the work to define SKC’s role in promoting cultural literacy and perpetuating the
cultures of the Salish, Kootenai, and Pend d’Oreille peoples promoted dialogue on campus and among the
larger CSKT membership. The Team established initial objectives and indicators, and then moved
forward with assessment and planning efforts while engaged in an exploration of the nature of cultural
perpetuation and the College’s role in that effort.
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Theme Team Three believes that its work is of vital importance to the College and the Confederated
Salish & Kootenai Tribes. The Team is enthusiastic about continuing this effort. Through work with
tribal elders, the Culture Committees, SKC faculty and staff, and other interested community members,
SKC administration and the Theme Team will continue the cycle of assessment, planning, and actions.
Taking the first steps of assessment and planning have already impacted the achievement of the objectives
of Core Theme Three. Through the efforts of Theme Team Three, the College moved several steps
forward on the path toward engaging with the community in the effort to promote cultural literacy and
perpetuate the cultures of the Salish, Kootenai, and Pend d’Oreille. As stated by Steven Small Salmon,
Pend O’Reille elder, “Once you put this on paper, you have to do it. If you’re going to do it, just jump in.”
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Core Theme Four
Community and Individual Development

Overview
As explained in Chapter One, inherent in the purposes of any tribal college is the goal of increasing
individual and community capacity for self-reliance and sustainability, as well as to improve individual,
family, and community well-being. It is believed that assisting students to achieve the knowledge and
skills to care for themselves, their families, and their communities will lead to civic transformation and
reinforce tribal sovereignty. The SKC Board of Directors, administration, faculty, and staff attend
carefully to this goal and its relationship to the transformation of American Indian communities.
Programs, policies, and resources are directed toward improving institutional capacity to create students
who are catalysts for change in Indian communities, as well as institutional involvement in community
development.
Like Core Theme Three, Core Theme Four is by nature difficult to define and assess. Theme Team Four
conducted spirited and lengthy discussions concerning the institution’s roles and goals related to
individual and community development, but struggled to define objectives and indicators that are
assessable, obtainable, and verifiable. The discussions have proven fruitful, as the Theme Team moved
toward a new understanding of the Core Theme Four and shared this vision with the Board of Directors
and college administration. Changes in administration resulted in a delay in enactment of particular
strategies and actions; nevertheless, the Theme Team and college administration is ready to move forward
with refinement of assessments and planning that will result in increased effectiveness in Core Theme
Four.
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This subchapter presents current planning and assessment for Objectives 4.1 and 4.2, followed by a
discussion of data and indicators for each objective. The section then presents actions that will be taken to
advance institutional capacity for improvement.
3.B. Planning
Planning for Core Theme Four occurs within two levels: the SKC Strategic Plan 2010-2015 and the work
of Theme Team Four. The Strategic Plan lays out general goals for the institution over a five-year time
frame, and contains specific, long-term actions and indicators related to Individual and Community
Development. Shorter term planning, including annual goal-setting, is accomplished by a Theme Team
consisting of faculty, staff, and administrators. Core Theme Team Four meets regularly to discuss and
review indicators, the assessment process, and determine institutional effectiveness related to community
and individual development. It is the responsibility of the Theme Team to holistically evaluate the
integration of assessments as well as capacity, current practices, and available resources, and to provide
recommendations to senior administration concerning actions to improve institutional effectiveness in
Core Theme Four.
Core Theme Four is divided into two objectives:
4.1. Increase student capacity for self-reliance and meaningful contribution to one’s community.
4.2. Increase community capacity and promote community development.
Assessment and planning for Core Theme Four is informed by a set of indicators that were chosen
because they are meaningful, assessable, verifiable, and collected through regular and systematic
processes. The indicators were determined through discussion by the members of Core Theme Team
Four. Indicators include quantitative and qualitative measures. Like the other Core Themes, Core Theme
Monitoring Reports are now provided to stakeholders including the Board of Directors and
administration, and are available on the SKC website with accreditation materials.

Objective 4.1 Increase student capacity for self-reliance and meaningful contribution to
one’s community
Alignment and Integration of Programs and Services
Programs and services offered in response to Objective 4.1 focus on assisting students to increase their
capacity for self-reliance and meaningful contributions to their communities. Programs are designed to
respond to factors that impact student persistence in college, such as financial literacy and childcare.
Other programs, such as workshops offered by the D’Arcy McNickle Library and the Department of
Academic Success, facilitate student development of effective college and life-long learning skills. Other
services promote student skills for meaningful engagement in the community, including opportunities for
service learning and leadership skill attainment.
Programs and services are coordinated through monthly Administrator Meetings as well as the work of
Theme Team Four.
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Table 4.12. Alignment of Programs and Services for Objective 4.1
Programs and Services
Examples
Faculty and Academic
Departments

Financial Aid Office

Coursework in general
education competency of
“Citizenship”
Specific coursework in
effective study habits, testtaking, and other study skills
Financial literacy training

Counseling Services

Personal short-term counseling

Child Care Center
SKC Student Housing

Family Nights
Single and family housing
units

SKC Extension Office

Community service
opportunities; health cooking
and nutrition education
Information literacy training

Department of Academic
Success

D’Arcy McNickle Library
Community Health and
Development

Summer youth programs

Career Services

Career fair

Student Support Services

Student mentor program

Annual events

Examples include tax
preparation assistance,
political forums, assistance
with annual River Honoring

Contribution to Achievement
of Objectives
Increases students’ skills related to
citizenship and becoming effective
member s of their communities
Offers coursework and problemfocused counseling related to
becoming an effective student
Increases student skills in personal
finance management leading to
financial self-reliance
Increases students’ problem solving
skills and self-reliance
Offers parenting classes and support
Provides stable living situations for
students and helps them develop
applications for rental properties
Provides opportunities for supervised
service learning and learning nutrition
and cooking skills
Teaches students information literacy
skills needed to be an effective student
and for life-long learning
Nutrition and Fitness education for
youth, families, and Head Start
facilities
Creates opportunities for community
members to meet with potential
employers and gain job skills
Allows students to gain skills in
communication and leadership
Provides meeting space and/or direct
assistance with multiple annual events

4.A. Assessment for Objective 4.1
SKC attempts to impact student capacity for self-reliance and contribution to their communities in two
areas: to provide “life skills” such as financial literacy, and to engage students in service learning and
other educational strategies that lead students to a broader understanding of their role in their
communities. Indicators for Objective 4.1 are inclusive of both of those areas of focus.
Indicators for Objective 4.1 are meaningful, assessable, and verifiable. The indicators were determined
through discussion by the members of Theme Team Four. Indicators include quantitative and qualitative
measures. While current indicators are primarily indirect measures of increasing student capacity and
self-reliance, Theme Team Four discussed other potential measures that would provide an assessment of
the effectiveness of programs and services that are designed to impact student development.
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Table 4.13. Indicators, benchmarks, status, and source of data for Objective 4.1
Individual Impact: Increase student capacity for self-reliance and meaningful contribution to one’s
community.
Indicators
Benchmark
Status
Source
Baseline
Aspirational
4.1.a. Percentage of eligible
2012-2013: 177
Annual
students completing service
(79%) of eligible
faculty/staff
75
90
learning activities
students completed
survey
service learning
4.1.b. Number of students
who provide responses within
90% of students in
General
defined qualitative themes
pilot assessment
Education
concerning graduate
provided responses
Assessment
perceptions of impact on their 75%
90%
within qualitative
communities and role as a
benchmark themes
citizen
4.1.c. Number (percentage) of
first time students completing
100% of students
Financial Aid
financial literacy training
receiving student
Office
90%
100%
loans completed
records,
financial literacy
enrollment
training
records
4.1.d. Graduate satisfaction
with the extent to which SKC
3.0
3.5
prepared them to care for
themselves and their families
Key to Status indicators
Green – status meets or exceeds aspirational benchmark
Yellow – status is between baseline and aspirational benchmarks
Red – status is below baseline benchmark

2013: 3.3 on scale
of 1-4

Graduate
Survey

Discussion of Indicators and Data for Objective 4.1
4.1.a. Associate degree students complete a Service Learning component of 30 hours of service outside of
regularly scheduled class time. The requirement is designed to promote student skills in making
meaningful contributions to their communities. Service Learning is also designated by the American
Association of Colleges and Universities (AACU) as a “high impact” educational practice that increases
student engagement in learning. The Theme Team decided to measure the number of departments and
students that actually fulfill this requirement. Eligible students were determined to be those who were in
an Associate Degree program and were in the year (freshman/sophomore) of the program that includes
Service Learning. Findings demonstrate that not every department is including service learning and many
departments are not utilizing the requirement to assist students with learning more about their civic
responsibilities as members of their communities.
4.1.b. The Theme Team piloted a process to determine whether students perceive that they are increasing
their skills in citizenship and increasing their understanding of their roles as a citizen and a member of a
community. A pilot group of students was asked to respond in writing to the question, “Overall, how well
did your experiences in this program help you develop skills in the citizenship?” Responses were coded
into three major themes: establishing connections, learning more about self and one’s place in the
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community, and understanding the impact of one’s actions as a representative of SKC and the
community. Ninety percent (90%) of students in the pilot group provided at least one comment

that related to these themes. Student responses included comments such as the following:
-

I have gained an awareness of who I am as a person and in connection with my culture and
my community.
I see the world in a global sense and how my reactions and presence may affect issues.
I am more focused on my actions and how the community is looking at me.

4.1.c. Previous student surveys and literature on Native American students suggest that factors that impact
the ability of students to be self-reliant includes financial literacy and drug/alcohol awareness. The Theme
Team also perceives that career readiness is an important component of the capacity for self-reliance. As
a first step toward improvement in this area, the Team established an indicator related to the number of
students who complete financial literacy training, which is conducted by the Financial Aid Office and also
offered as a 1-credit course.
4.1.d. A revised graduate survey was implemented in 2012-2013. All graduates of the last two years were
surveyed. A total of 99 graduates completed the survey, for a response rate of 34%. Among the questions
on the survey, graduates were asked to express their satisfaction with the extent to which the college
assisted them to develop “skills that help me take care of myself and my family.” Survey respondents

rated their satisfaction with the extent to which SKC prepared them to care for themselves and
their families at 3.3 on a scale of 1-4.

4.B. Improvement for Objective 4.1
With the measures above, SKC data informs planning for Objective 4.1. SKC monitors student
satisfaction with services designed to improve individual student development. For example, the 2011
Student Satisfaction Survey indicated that students were unhappy with access to counseling services. In
response, SKC added an additional counselor and improved tracking of disabilities and counseling
services to ensure that students are able to access desired short-term counseling services. Unit strategic
plans also provide data used to inform decisions concerning campus programs and services.
Results of the assessments indicate that SKC is achieving the baseline benchmarks in all indicators.
However, initial attempts to document effectiveness and review assessment results suggest the need to
expand assessment strategies to include further direct measures of student achievement in specific areas
and to refine goals and objectives for particular programs which lead to individual student development.
These areas are discussed further below.
The percentage of students who complete financial literacy training is an initial measure of the College’s
work to assist students in achieving life skills necessary for self-reliance. While all students who received
student loans completed financial literacy training, Core Theme Team Four believes all SKC students
should receive such training, as well as other components of life skills education. For example,
recognizing the significant presence of debilitating chronic illnesses such as diabetes in Indian
communities, Core Theme Team Four discussed the importance of providing health and nutrition
information to SKC students. The Team also discussed the impact of drug and alcohol use on both student
retention and community issues such as violence. In discussions concerning institutional effectiveness in
this area, the Team recognized the need to further define specific objectives and activities, as well as
assessment strategies that would increase institutional effectiveness in Objective 4.1.
While all students are required to fulfill a service learning requirement - primarily conducted in the
freshman and sophomore years - the service learning component is not consistently designed to lead to a
particular set of outcomes related to students’ capacity for contribution to their communities. Theme
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Team Four will bring this discussion to administration and the Curriculum Committee. While students in
the pilot group for indicator 4.1.b. provided qualitative responses that met the baseline benchmark, it is
unclear what educational components lead to that result. Indicators 4.1.a. and 4.1.b overlap with the
“Citizenship” component of SKC’s general education outcomes, the “4 Cs.” In the second full year of
general education assessment (2013-2014), the two “Cs” of Cultural Competency and Citizenship will be
the focus of the assessment. It is expected that use of the AACU Value Rubric related to citizenship will
provide additional data related to student perceptions of their skills in making meaningful contributions to
their communities.
Actions Taken and Planned to Increase Effectiveness in Objective 4.1
Core Theme Team Four has determined the following actions to increase effectiveness:
•

•
•
•

Establish a Student Development Subcommittee of faculty, staff, and students to define
expected outcomes for “Student Achievement of Life Skills” and determine expected
objectives, activities, an implementation plan, and assessment methodologies for life skills
that include financial literacy, health education, and drug and alcohol awareness.
Further evaluate the Service Learning Requirement and its effectiveness in increasing student
achievement in the area of “citizenship” and ability to meaningfully contribute to their
communities.
Pilot an addition to the Graduate Survey that asks graduates about their community service
activities.
Initiate discussions with the Curriculum Committee, the Vice President for Academic and
Student Affairs, and other stakeholders concerning recommendations to improve the
effectiveness of the Service Learning requirement.

Objective 4.2. Increase community capacity and promote community development.
SKC has historically responded to the economic and social concerns of the Flathead Indian Reservation
through creation of programs and services that promote community capacity and community
development. While current programs influence outcomes related to community development, SKC
recognizes that the goal is to have a long-term impact on issues influencing the quality of life of American
Indians on the Flathead Indian Reservation and other reservation communities.
SKC defines community development as, “Empowering youth, parents, individuals, and groups of people
to effect positive community change by providing them with skills and knowledge to improve quality of
life, environmental conditions, and economic well-being.”
SKC aims to impact the following focal areas of community development:
•
•
•
•
•
•
•

Environmentally sustainable resource use, research, and development
Community-based, participatory program development
Development of economic opportunities and workforce skills
Cultural literacy
Community needs surveys
Childhood education and library services
Health, nutrition, and physical education.

Alignment of and Integration Programs and Services
Multiple campus units contribute to this Objective 4.2 through coordinated services as well as individual
unit activities. These services respond to the focal areas described above in an effort to provide
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community development that leads to increased health and well-being of tribal communities. The
following table provides a sample of programs and services, including specific activities and their
contributions to achievement of Objective 4.2.
Programs and services for Objective 4.2 are coordinated through the monthly Administrative Meetings
and the work of Theme Team Four.
Table 4.14. Alignment of Programs and Services for Objective 4.2
Programs and Services
Examples
Faculty and Academic
Departments

SKC Extension Office

Center for Prevention &
Wellness
D’Arcy McNickle Library

Community-based Research
Direct community service
activities
Service learning in academic
programs
Noxious weed education,
management, and research
Community gardens
Nutrition education
STD prevention education
Summer reading program

Child Care Center
SKC TV

Family nights
Good Medicine Show

Department of Academic
Success
Upward Bound

GED and adult literacy
education
Tutoring in reservation high
schools
Youth fitness camps

Community Health and
Development
Career Services

Annual career fair

Student Support Services

Veterans services coordination

Annual events

Examples include tax
preparation assistance,
political forums, assistance
with annual River Honoring
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Contribution to Achievement
of Objectives
Provides direct and targeted research
and community service in areas such
as environmental sustainability and
health
Focuses on environmental
sustainability and food sovereignty
Provides community health education
and annual Women’s Health Fair
Increases youth literacy and school
readiness
Provides parenting education
Provides local health and fitness
programming
Improves college readiness and
community literacy rates
Increases college readiness
Nutrition and Fitness education for
youth, families, and Head Start
facilities
Creates opportunities for community
members to meet with potential
employers and gain job skills
Provides space and coordination for
community veteran’s services
including Veterans Warrior Society,
Veteran Stand-Down, Veterans
Support Group
Provides meeting space and/or direct
assistance with multiple annual events
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4.A. Assessment for Objective 4.2
Indicators for Objective 4.2 were chosen by Theme Team Four because they are meaningful, assessable,
and verifiable. While these indicators provide actionable data, the Team recognizes that they do not
provide actual measures of increasing community capacity. Other possible indicators were suggested, but
most require long-term tracking of community status. For example, Theme Team Four is interested in
the number and percentage of CSKT tribal members who have credentials or degrees and whether that
data changes over time; that data is currently not available from CSKT tribal government offices. During
the compressed time cycle from Year One to Year Seven Reports, the Team anticipates that over the
ensuing years, indicators may expand or change to reflect institutional capacity to engage with the
community in long-term tracking of community development data.
Table 4.15. Indicators, benchmarks, status, and source of data for Objective 4.2
Community Impact: Increase community capacity and promote community development.
Indicators
Benchmark
Status
Baseline
Aspirational
4.2.a. Number of SKC
2012-2013: 63% of
graduates working on the
graduates reporting
Flathead Indian Reservation
employment were
50%
70%
or other reservations or in
working on the
other settings working with
Flathead IR or with
AI people
AI people
4.2.b. Number and dollar
amount of NEW grants,
2011-2012:
research, and funded projects
$774,319
$500,000
$1,000,000
that directly impact individual
2012-2013:
and community well-being
$1,166,246
and the natural resource base
4.2.c. Percentage of faculty
and staff participating in
75%
90%
2012-2013: 77%
community service outside of
regular work activities
4.2.d. Number of events and
attendees that focus on
414 Workshops,
individual/community
100
200
seminars, trainings,
development and impact the
and events
well-being of tribal
communities

Key to Status indicators
Green – status meets or exceeds aspirational benchmark
Yellow – status is between baseline and aspirational benchmarks
Red – status is below baseline benchmark
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Source
Career
Services
Employment
Report
Grants
Management
Office

Annual
faculty/staff
survey
Records of
The D’Arcy
McNickle
Library, the
Joe McDonald
Health
Facility, and
the SKC
Scheduler

120 Year Seven Report
Discussion of Indicators and Data for Objective 4.2
Theme Team Four had long and lengthy discussions about ways to measure institutional effectiveness in
Objective 4.2. While community development in areas such as health and sustainable resource utilization
is an essential function of the College, measurement of the College’s impact in this area requires longterm data tracking. Current indicators reflect process measures, or proxy measures for the real measures
of longer-term community development that are the intent of this objective. The indicators that were
chosen provide the best available measures of SKC’s efforts at community development. The Team
continues to search for indicators that may provide other measures of institutional effectiveness related to
community development. For instance, data concerning the number of CSKT tribal members with
certificates or degrees is unavailable, although that number might provide an indication of educational
attainment, and therefore improved access to higher paying jobs and related economic improvement. The
Team also plans to add a question to the annual graduate survey that asks graduates for the number of
activities and/or hours each graduate provides in community or related service.
4.2.a. The number of SKC graduates working on the Flathead Indian Reservation, or other settings with
American Indian people, is important for two reasons. First, SKC students are prepared through service
learning, general education content related to citizenship, and specific departmental learning objectives to
“give back to their communities.” Second, SKC graduates who work in reservation communities provide
both economic development and are able to fill positions that increase community capacity to maintain
sovereignty and care for their own membership. Particular actions would be triggered if benchmarks are
not met and SKC graduates are not working on reservations or other settings with American Indian
people. For example, one action could entail a review of labor market data to ensure that academic
programs are aligned with needs in American Indian communities. Assessment results for graduates from
AY 2011-2012 show that sixty three percent (63%) of graduates in 2012 were working in positions that
directly benefitted American Indian communities, including nursing, education, positions working in
CSKT tribal government, mental health facilities, and related occupations.
4.2.b. Multiple grants and initiatives support Objective 4.2. Theme Team Four included the number and
dollar value of these grants to ensure that the college continues to seek and obtain grants and funded
projects that are focused on achievement of this Core Theme as an important component of the college
mission. This data point is actionable; if the number and dollar value of grants supporting community
development were to fall below the baseline threshold, grant writers would be instructed to seek further
funding in support of community development projects. In 2011-2012, 21% of new grants, or a total of
$774,319, provided funding for projects with direct impact on community development. These projects
included HIV education, research into methylmercury risk from fish in Flathead Lake, nutrition and
physical education for reservation families, and research into suppression of flowering rush, a noxious
aquatic weed.
4.2.c. SKC administration, faculty, and staff support Objective 4.2 by donating countless hours of
community service each year. SKC has an annual Community Service Day each spring, during which all
employees provide community service, while SKC provides equipment and meals for the day. Examples
of annual Community Service Day activities include work at the Mission Valley Humane Society, starting
the community garden in Elmo, providing annual clean-up at the Jocko Cemetery - where many tribal
elders are buried - and picking up trash at river launch sites along the Flathead River. In addition to the
service day, the majority of SKC faculty and staff are involved in various community activities, such as
participating on community Boards, working at annual health fairs, or volunteering in community
schools. College administration continues to support community engagement, both to role model the
campus competency of Citizenship and to promote community well-being.
4.2.d. In addition to the individual actions of SKC faculty and staff, the campus provides numerous
activities, forums, and events that support increasing community capacity. Most academic and nonSalish Kootenai College
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academic units are engaged in some type of community service or community development that directly
relate to their functions. Academic departments account for their activities related to Core Theme Four in
the Academic Program Review process. Examples of academic unit activities include science fairs
sponsored by the Life Science and National Resources Departments, Tax Preparation Assistance
sponsored by the Business Department, and assistance with the annual CSKT River Honoring provided
by the Natural Resources Department. The annual Women for Wellness (W4W) Health Fair provides
direct free health screening and health education for over 1,350 women from the surrounding
communities and as far away as Missoula and Kalispell. SKC also uses institutional resources to support
community activities such as the All-County Emergency/Disaster Drill held on the SKC campus in July
2013.
4.B. Improvement for Objective 4.2
Based on the data from indicators for Objective 4.2, Core Theme Team Four has recommended the
following actions to increase institutional effectiveness in this area:
1. Develop better evaluation capacity. Provide short-term training for faculty and staff who write
and manage grants to enhance evaluative planning and thinking and improve applications for
grants that contribute to community development. Writing effective evaluation plans and then
providing effective program evaluation is perceived as important to continued successful grant
writing and management.
2. Work to further quantify the impacts of faculty and staff community service at the annual college
Community Service Day as well as the service activities of individual faculty and staff.
3. Expand Continuing Education to further support community development, conducting a needs
survey and follow-up data collection.
Summary of Core Theme Four
Core Theme Four is critical to the mission of the institution and the Flathead Indian Reservation. Over the
last year, Theme Team Four and the Board of Directors have defined objectives, indicators, and data
collection methods that will provide a continuing process of evaluation related to institutional
effectiveness in individual and community development. Long and thoughtful discussion over the last
year have resulted in extensive conversation of institution’s role in community development and the
extent to which short-term v. long-term development should be represented in institutional assessment
and planning. Team Four will continue to consider long-term indicators of institutional effectiveness in
the area of community development. However, current assessment and planning structures create a
vehicle for ongoing improvement through integration resource utilization, assessment of capacity, and
evaluation of practices, and planning. The new SKC administration supports the use of data and the work
of the Theme Team in providing data-informed recommendations to improve institutional effectiveness in
this Theme. When combined with the new planning policy, SKC Policy 131.0, and the enthusiasm of the
members of Theme Team Four, the Team anticipates ongoing efforts to create community transformation
through attention to Core Theme Four, Individual and Community Capacity.
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Chapter Five
Mission Fulfillment, Adaptation, and Sustainability

ER 24: Scale and Sustainability
As demonstrated throughout this self-evaluation report, SKC maintains sufficient institutional
infrastructure to meet its mission and core themes. The College monitors its external environment and
internal resources to ensure its operations remain effective and efficient. Despite a drop in enrollment in
Academic Year 2012-2013, SKC’s revenue was adequate to maintain adequate facilities, employee
numbers, and operational structures. The College retains a dedicated and well-qualified faculty and staff
to serve students. The student to faculty ratio is low, with small class sizes that enhance students’
educational experience. Infrastructure, including facilities and technology, is maintained and updated
regularly. While financial resources have become more limited over the last two years, budget forecasts
remain stable. An Enrollment Management Task Force and senior administration will work together to
define enrollment goals that will ensure continuing stability of student numbers and revenues.

Standard Five – Mission Fulfillment, Adaptation, and
Sustainability
Based on its definition of mission fulfillment and informed by the results of its analysis of
accomplishment of its core theme objectives, the institution develops and publishes evidence-based
evaluations regarding the extent to which it is fulfilling its mission. The institution regularly monitors its
internal and external environments to determine how and to what degree changing circumstances may
impact its mission and its ability to fulfill that mission. It demonstrates that it is capable of adapting,
when necessary, its mission, core themes, programs, and services to accommodate changing and
emerging needs, trends, and influences to ensure enduring institutional relevancy, productivity, viability,
and sustainability.

5.A.1 The institution engages in regular, systematic, participatory, self-reflective, and evidence-based
assessment of its accomplishments.
5.A.2 Based on its definition of mission fulfillment, the institution uses assessment results to make
determinations of quality, effectiveness, and mission fulfillment and communicates its conclusions to
appropriate constituencies and the public.
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5.A Mission Fulfillment
5.A.1. SKC has regular, systematic, and participatory assessment processes as outlined in Chapter 3,
Table 3.1. Multiple measures of institutional effectiveness allow for analyses of trended data indicating
areas of strengths and weaknesses in practices, policies, and programs. Data is used at multiple levels to
assess accomplishments, to identify areas of weakness, and to plan new interventions and approaches.
Individual departments use survey data and other measures to assess effectiveness of services. SKC
administration reviews aggregate reports to make data-informed decisions about institutional
effectiveness. The SKC Board of Directors utilizes assessment of institutional effectiveness as well as the
Board of Directors Self-Evaluation to determine goals and priorities.
As previously stated, SKC will have its first planning week in June 2014. Faculty contracts for Academic
Year 2013-2014 include a final week of faculty work following graduation. All SKC faculty and most
nonacademic units will participate in a week of assessment and planning that includes department as well
as cross-department and Theme Team meetings. While the structure is yet to be finalized, the planning
week is evidence of institutional commitment to documenting and celebrating accomplishments, as well
as identifying areas for improvement.
5.A.2. As stated in Chapter One, SKC defines mission fulfillment in terms of performance demonstrated
in each Core Theme, as well as two elements of the institutional mission: (1) education of American
Indian students, and (2) the focus on the economic, cultural, social, and environmental concerns of the
Flathead Indian Reservation. Through ongoing monitoring, the College makes determinations concerning
the quality and effectiveness of its programs and services, as well as overall mission fulfillment. Reports
containing analyses of institutional effectiveness are made available to appropriate constituencies,
including the SKC Board of Directors, college employees, and the public.
Table 5.1. Objectives, Indicators, and Current Status of Mission Fulfillment
Objective
Indicators and Benchmarks
Current Status
Key Element One: Education of American Indian Students
American Indian students
Greater than 70% of enrolled
Fall 2012, 82% of students
enroll, persist, and graduate
students are American Indian
were AI or First Generation
from Salish Kootenai
Descendant
College.
Fall-to-Fall persistence rates for
Fall 2011 to fall 2012
American Indian students > 65%
persistence rates for AI
students = 60%

SKC offers academic
programs and supports
leading to graduation of
CSKT tribal members.
Graduates enter gainful
employment on the Flathead
Indian Reservation or in
positions that represent
American Indian interests in
the broader community.

Graduation rates for American
Indian students in 2-year programs
are greater than 50%
At least 30% of SKC graduates are
tribal members/descendants of the
CSKT, and enter gainful
employment on the Flathead Indian
Reservation or in the broader
community representing American
Indian interests
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2011 graduation rates for AI
students in 2-year programs
= 47%
2011-2013, 34% of
graduates were CSKT
members or CSKT first
generation descendants
Of CSKT tribal member
graduates, 83% were
continuing their education
and/or employed on the
reservation in a field related
to their major
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SKC graduates are satisfied
with their educational
experience.

90% of graduates are satisfied with
their overall educational experience

SKC graduates achieve
SKC’s educational
competencies

SKC graduates rate their
achievement of SKC’s educational
competencies > 3.0 (scale 1-4)

2013: 91% of graduates
stated their educational
experience was “good” or
“excellent.”

2013:
SKC graduates rated their
achievement of the 4 Cs and
skills for self-reliance and
life-long learning at 3.2
(scale 1-4)
Key Element Two: Economic, cultural, social, and environmental concerns of the Flathead Indian
Reservation and other Indian reservations
SKC graduates work in tribal 60% of employed graduates work in
2011-2012:
communities or in positions
reservation communities and/or
61% of employed graduates
that represent American
with tribal populations
were working on
Indian interests in the broader
reservations or with
community.
American Indian people in
other community positions
SKC supports community
Number and dollar value of new
2012-2013:
development on the Flathead funded grants that support
$468,266 (community
Indian Reservation through
community development exceeds
projects)
community outreach events
baseline of $200,000
and projects that increase
community well-being.
Number and types of community
2012-2013:
outreach projects sponsored by
593 events (201 cultural,
SKC include cultural, health, and
392 community and
educational events
educational)
Quantitative and Qualitative
Community Perception Survey
100% of respondents stated
data from the Community
(CPS): 65% of respondents agree
that SKC has an important
Perception Survey about the
that SKC actively supports cultural
role in cultural perpetuation
effectiveness of the institution perpetuation
and provides opportunities
in assisting with cultural
for tribal members to learn
perpetuation.
more about CSKT history
and culture.
Analysis of CPS open-ended
questions and comments indicates
the CSKT Community believes that
SKC is effective in assisting with
cultural perpetuation

Qualitative responses
indicate varying
perspectives about the
College’s role in cultural
perpetuation.

Discussion of Indicators and Data for Mission Fulfillment
Data for the indicators of mission fulfillment demonstrate SKC is meeting its mission in the two key
elements: 1) the education of American Indian students and 2) the economic, cultural, social, and
environmental concerns of the Flathead Indian Reservation and other Indian reservations. Data were
“scored” using a dashboard using green dots (meeting the benchmark), yellow dots (within 10% of the
benchmark) or red dots (less than 10% below benchmark). Benchmarks were established using national
norms, when available, and college historical data when no national comparison data was accessible.
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SKC maintains a student body that is primarily comprised of enrolled tribal members and first generation
descendants of tribal members. Programs and services are dedicated to serving the needs of American
Indian students. As a result of the effectiveness of these services, SKC has a retention and graduation rate
above the national norm for American Indians in postsecondary education. Despite these high rates of
retention and graduation, SKC rates itself with a “yellow” in the categories of retention and graduation
rates, as the College community aspires to even higher rates of student success.
Historically, approximately one third of graduates are tribal members from the Confederated Salish &
Kootenai Tribes. Since SKC is the tribal college of the Flathead Indian Reservation, the SKC Board of
Directors - and the larger CSKT community - is particularly interested in the number of CSKT members
who graduate and the outcomes for those graduates. Six months after graduation, a high percentage (83%)
of CSKT graduates were employed or continuing their education. This data demonstrates the College is
successfully producing graduates who have the knowledge and skills for employment and/or continuing
their education. Over the next accreditation cycle, the College will begin to assess student retention in
their jobs and/or educational tracks as a further means of assessing effectiveness in this area.
Overall, SKC graduates are satisfied with their educational experience and highly rate their learning of the
College’s educational competencies (the 4 Cs and skills for life-long learning). As the College continues
to assess its ability to recruit and retain American Indian students, this indicator provides important data
concerning student satisfaction with the overall college environment and student learning.
To provide for the economic, cultural, social, and environmental concerns of the Flathead Indian
Reservation and other reservation communities, SKC produces graduates with the knowledge and skills
needed to find employment in their home communities and engage as citizens of those communities. The
majority (61%) of SKC graduates were working on reservations or with American Indian people in other
community positions. Graduates provide economic development, mentoring, and leadership while
engaging with tribal communities to find solutions to identified issues.
Each year, SKC receives grant funding from federal, state, and private sources to allow faculty and staff
to continue their work in community development. In 2012-2013, examples of grants included funding
for the Community Health and Development’s youth summer camps, research on fire science
communication in the northern Rockies, and funding for a continuation of the Center for Health and
Wellness’ HIV testing program. These, and the many other funded projects, directly impact the health,
sustainability, education, and cultural perpetuation of the residents of the Flathead Indian Reservation and
other reservations. To signify its commitment to continuing community development efforts, SKC has set
a baseline benchmark for funds dedicated to supporting this effort.
As noted in Chapter Four, Core Theme Four, the College’s role in cultural perpetuation is the subject of
discussion between many stakeholders including the SKC Board of Directors, the Culture Committees,
and Theme Team Four. Individuals responding to the Community Perception Survey were generally
positive concerning the extent to which SKC is effective in cultural perpetuation -- 65% of respondents
agreed or strongly agreed that the College is effective in this area.
Reporting of Indicators and Data
Institutional effectiveness reports are presented at Board of Directors meetings and shared with the rest of
the College community. These reports include satisfaction surveys, the annual SKC Facts Book, and the
new Core Themes Monitoring Reports which were implemented in Academic Year 2012-2013. Reports
include data and analysis to support consideration of the broader implications of the findings and promote
data-informed decision making.
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The planning and reporting cycle is linked to annual operational activities and Board of Directors actions,
providing information for annual and long-term planning. The same reports of institutional effectiveness
will be reviewed at Administrative Meetings, facilitating evaluation of the adequacy of resources and
operations.
5.B Adaptation and Sustainability
5.B.1. With the core theme and mission fulfillment framework (outlined in Chapter One) and the
planning and reporting cycles (outlined in Chapter Three), SKC engages in regular, systematic evaluation
of the adequacy of resources and the effectiveness of operations.
SKC regularly evaluates academic and non academic units, using multiple measures to determine their
effectiveness and the extent to which they meet stakeholder expectations. Academic and nonacademic
departments use assessment and planning processes that are aligned with the core themes. Those plans in
turn link to institutional planning and budgeting cycles. This process, the Comprehensive Planning
Model, leads to use of assessment results to align and improve operations and resource allocation.
Table 5.2. Assessment and Planning Purposes
Planning Process
5-Year Strategic Plan
Core Theme Planning

Cycle
Every five years and as
requested, per SKC
Policy131.00
Continuous assessment and
planning, with annual
summary report, June

Academic Department Annual
Strategic Plan

Annual

Non Academic Unit Strategic

Annual

Enrollment Management Plan

Will be initiated fall 2013

Facilities Planning

Updated every 3 years

Information Technology
Planning

Updated every 3 years

Purpose
Inform institutional resource
management and individual unit planning
Multi-constituent assessment and
planning to direct activities and resources
toward increasing effectiveness in
institutional mission
Links academic department planning to
institutional priorities with emphasis on
the Core Themes
Links nonacademic unit planning in an
annual cycle of assessment and planning
tied to the Core Themes
Will facilitate data-informed planning
regarding recruitment and retention
Provides short- and long-term planning
for capital expenditures and growth
projections
Includes assessment and planning to
ensure technology supports institutional
mission and objectives

While the Comprehensive Planning Model and the Planning and Reporting Cycle are new to the College,
the institution has long engaged in evaluation, planning and measurement of institutional capacity. SKC
has evaluated both academic and support services (nonacademic) programs, using the results to inform
unit decisions concerning services. However, these efforts were not brought together into a centralized
process.
To ensure continuing institutional capacity and effectiveness, SKC instituted a new cycle of planning and
resource management which is regular, systematic, participatory, self-reflective, and evidence-based. The
new model moves unit-level assessment and planning into a cycle that ties with broader institutional
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planning. The processes of assessment, reporting, and planning culminate in an annual fall planning
retreat. The Board of Directors retreat in the fall will promote annual review of assessment and evaluation
data, as well as evaluation of the reporting and planning cycle itself.
5.B.2. SKC maintains an effective balance between following a planned agenda and adapting to
emerging opportunities and exigencies. Over its thirty-six year history, the College has successfully taken
advantage of grant funding to build a campus with state-of-the-art facilities and academic programs that
meet labor market needs. While growth proceeded with some planning, the College frequently embraced
new projects as funding became available. During the last five years, SKC experienced rapid growth in
enrollment, facilities, and academic programs. These changes were accomplished as SKC responded to a
changing environment of increasing enrollment and abundant availability of federal grant funds.
Examples of Change and Adaptation to Effect Mission Fulfillment, Institutional Effectiveness and
Sustainability
Facilities: Over the last five years, SKC added two new academic buildings, refurbished two academic
buildings, constructed a student services wing on the bookstore, remodeled the D’Arcy McNickle Library,
added a wing to the Beaverhead Building to house the Life Sciences Department, remodeled the Big
Knife Building housing SKC administration, and constructed the SKC extension office facility. This
expansion of the College’s physical plant vastly improved the educational facilities and business
operations.
Technology: SKC strives to maintain a technologically current campus. A number of major initiatives
have been completed in the last several years. Promethean smart boards were installed in over 40
classrooms. Another major project was deployment of a server virtualization system with over 30 virtual
servers running on a VMWare VSphere system. This project allows for fast deployment of network
services. Additionally, IT Services hired a full time Educational Technology Support Specialist providing
support for faculty in the use of classroom technology. Another major project was implementation of a
managed print system, which allows the college to manage all printing, copying, faxing, and scanning in a
sustainable fashion. These initiatives increased the effectiveness and efficiency of business processes and
enhanced the teaching-learning process.
Academic Programming: Between 2008 and 2013, SKC added 10 degree programs designed to provide
educational opportunities for American Indians and address disparities in the number of American Indians
prepared for professional work in health and science fields. New programs were aligned with the SKC
Strategic Plan 2010-2015, increasing the number of STEM programs at the College. Additions included:
•
•
•
•
•
•
•
•

B.A. in Early Childhood Education (approved in 2008)
B.A. in Psychology (approved in 2009)
A.A.S. in Media Design (approved in 2009) and changed to an A.A. in Media Design (approved
in 2013)
B.S. in Secondary Education – Broadfield Science (approved in 2010)
A.A. in Fine Arts (approved in 2010)
A.S. and B.S. in Hydrology (approved in 2010)
B.S. in Life Sciences (approved in 2010)
A.A. and B.A. in Tribal Historic Preservation (approved in 2011)

Academic and Student Services: SKC has created or modified systems of academic and student services.
These changes impact student success by creating clear pathways for access to college, modifying
existing campus structures to improve student services, and adding academic support systems.
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SKC created the Department of Academic Success (DAS) in 2009. The Department was originally tasked
with efforts to improve outcomes for students who started in developmental studies coursework. Since
that time, DAS has created the Springboard Program which provides a bridge from GED to college
coursework. DAS also implemented a program called the “Academic Improvement Waiver”; through this
program, American Indian students who are on academic or financial aid suspension are given a one-time
tuition waiver and significant academic and social supports to facilitate motivation, academic skills, and
success.
Adaptation and Sustainability
The changes described above occurred in response to the availability of grant funds and in accordance
with strategic plans. However, SKC must now carefully balance opportunities for growth with the need to
sustain the infrastructure, operations, and academic programs over the long term. The College has
completed a phase of rapid growth and will now ensure sustainability through careful planning and
resource management. SKC must also consider national economic and workforce trends, demographic
projections, and other factors that are having an impact on higher education institutions throughout the
country.
Although SKC has implemented numerous changes to assure continuing sustainability and effectiveness,
senior administration and the Board of Directors understand that additional changes will be required to
ensure that SKC continues as a vibrant and thriving educational institution. To ensure sustainability, the
College is working on the following priorities:
•
•

•

•
•
•

The Enrollment Management Task Force will produce a new determination of the optimum
student enrollment, providing a target number of students that is feasible and financially viable.
The Task Force will also be charged with refining the recruitment plan.
The College will develop additional short-term workforce training programs to respond to the
labor market need for continuing training and technical trades. For example, in summer 2013, the
Department of Academic Success coordinated a workforce development program, using funds
from the CSKT Department of Human Resource Development. President DePoe is currently
conducting discussions with the Ironworker’s Union about the feasibility of implementing shortterm welding certifications.
The College may consider additional academic programs that meet workforce needs and are
aligned with current programs. This “repackaging” provides more options for students with little
extra costs. An example of this type of innovative academic programming was the design of the
Tribal Historic Preservation degrees, which combined existing courses with some newly designed
courses to create an academic program which is attracting students from throughout the United
States. Other example of “repackaging” is the current discussion of offering upper division
business courses via an online or hybrid format to the many graduates of tribal college two-year
business degrees.
The SKC Foundation is working to increase revenues for scholarships to support students who
have used their available PELL funding.
The College will continue to revise and refine budgeting processes to assure that there is an
appropriate level of stakeholder involvement and transparency.
As SKC enters the first year of the Achieving the Dream project, the campus community will be
engaged in a planning process to identify institutional goals and actions that increase student
retention and success.

5.B.3. The Salish Kootenai College Planning Policy provides for the completion of an Environmental
Scan every one to two years, or as needed, to identify emerging external trends in areas such as social,
political, economic, environmental, and technological forces and patterns that may impact the direction of
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the College. The Environmental Scan is developed through a combination of meetings with key faculty
and staff members and a review of national resources that include demographic and labor market trends,
economic development patterns, and reviews of scanning resources such as materials from the American
Association of State Colleges and Universities (AASCU) and the Society for College and University
Planning (SCUP). Along with external scanning, the internal environment is monitored to view changes
in factors such as staff and faculty demographics that may impact institutional effectiveness.
The first Environmental Scan was completed in 2010 as part of the strategic planning process. The Scan
used a participatory process of multiple focus groups of institutional stakeholders. Focus group
participants identified factors they believed would be important to consider in the course of strategic
planning. The Office of Institutional Effectiveness also reviewed multiple documents including local and
regional labor market projections, demographic data, and projections of technological and political issues.
The process was repeated in 2012 with a smaller group of stakeholders who gathered in focus groups to
list factors that were perceived to have an impact on college function over the next two to three years. In
the 2012 Environmental Scan, focus group participants also identified potential actions the institution
might take in response to projected external changes. Thus, the 2012 Environmental Scan was an
important component of a strategic plan update in 2012.
Findings of each environmental scan are broadly disseminated to administration, faculty, staff, and the
SKC Board of Directors. The scan is available on the internal college website. The Board of Directors
utilizes the environmental scan and other institutional indicators for short- and long-term planning.
Other opportunities for environmental scanning are afforded through SKC’s membership in the American
Indian Higher Education Consortium (AIHEC), which has semiannual meetings that offer the Presidents
and other participants updates on national issues that impact higher education. Campus participation in
networks including the Institute for Higher Education Policy’s Summer Academies (2009 through 2013),
NWCCU annual meetings, and other venues provide campus administration with frequent updates on
external challenges and changes, and allow the institution to have early discussions about the potential
impact of changes in federal policies, economic conditions, labor market predictions, or other areas.
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Conclusion: The Way Forward

During the last three years, Salish Kootenai College has experienced numerous challenges. Multiple
factors internal and external to the College have impacted the environment in which SKC attempts to
fulfill its broad and important mission. Within the institution, transitional leadership and funding
challenges have affected institutional effectiveness. External changes also impacted institutional
function, including changes in PELL Grant structure, impacting student enrollment; sequestration,
impacting external federal and pass-through grants; and the economic recession, impacting students’
ability to enter and pay for college.
Despite these challenges, SKC has continued to maintain adequate resources, capacity, and effectiveness
of operations in order to achieve its mission. This achievement is primarily due to the extraordinary
dedication of College’s faculty, staff, and students, as well as the engagement of the Board of Directors
and members of the community. These stakeholders have tenaciously maintained their commitment to the
SKC Mission and their belief that the College is critically important to the lives of SKC’s students, their
families, and their communities.
SKC faces continuing challenges as described in this document, including decreased enrollment and
resultant budget deficits. Frequent changes in senior leadership have resulted in delays in full
implementation of the SKC Strategic Plan 2010-2015, as well as uncertainty about strategic direction on
the part of college faculty and staff. However, transition to the new NWCCU accreditation standards
prompted a renewed institutional commitment to assessment and planning as well as implementation of a
cross-department team structure for evaluating institutional effectiveness. Under the leadership of a new
president, SKC is ready to implement a new model of institutional effectiveness that includes increased
stakeholder input and a commitment to data-informed decision making. Reliance on the College’s
traditional strengths and a vision of the future will position the institution to regain momentum and fulfill
its mission of quality education for American Indian students and the transformation of American Indian
communities.
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Appendix A
List of Online Exhibits and Site Exhibits

Online Exhibits are provided as electronic copies of documents on the password-protected site.
Site Exhibits are provided in paper form in the Evaluation Team Work Room.

Online Exhibits
Chapter Two
2.1
2.2
2.3
2.4
2.5
2.6
2.7
2.8
2.9
2.10
2.11
2.12
2.13
2.14
2.15
2.16
2.17
2.18
2.19
2.20
2.21
2.22

SKC Policy Manual
SKC Procedure Manual
SKC Organizational Chart
Original SKC Charter by the Confederated Salish & Kootenai Tribal Council
SKC Articles of Incorporation
SKC Board of Directors By Laws
Memorandum of Agreement, SKC and Spokane Tribal College
Memorandum of Agreement, SKC and Colville Tribal College
Letter of Agreement re: Colville Tribal College Campus Closure
Sample Faculty Contract
Example of Course Syllabus
Example of Course Syllabus
SKC Student Handbook
SKC Faculty Handbook
Course Evaluation Tools
Sample Academic Program Review
Student Athlete Code of Conduct
Audit for Fiscal Year 2011-2012
SKC Response to Audit Findings
SKC Foundation Articles of Incorporation
SKC Foundation By Laws
SKC Foundation Operational Agreement

Chapter Three
3.1
3.2
3.3
3.4
3.5

Template for Academic Department Strategic Plan
Template for Non academic Unit Strategic Plans
Sample Academic Department Strategic Plan
SKC Annual Reporting and Planning Cycle
SKC Strategic Plan 2010-2015
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Chapter Four
4.1
4.2
4.3
4.4
4.5
4.6
4.7
4.8

Core Theme Monitoring Reports, 2013
CCSSE Executive Summary for SKC, spring 2012 results
2012 Staff Satisfaction Survey
Sample Course Alignment Grid
Sample Learning Outcomes Assessment Report
Academic Program Review Template
Sample Academic Program Review: Education Department
SKC Persistence Report 2010-2012

List of Site Exhibits
Site Exhibit 1
Site Exhibit 2
Site Exhibit 3
Site Exhibit 4
Site Exhibit 5
Site Exhibit 6
Site Exhibit 7
Site Exhibit 8
Site Exhibit 9
Site Exhibit 10
Site Exhibit 11

SKC Policy Manual and SKC Procedure Manual
Academic Department and Non Academic Unit Strategic Plans
Student Handbooks for Nursing, Dental, Social Work, and Education
Departments
Letters of Specialized Accreditation
SKC Emergency Response Plan
Facilities Master Plan
Emergency Management Plans for IT Services, Library, Business Office, SKC
Housing
SKC Satisfaction Surveys, 2011-2013
Learning Outcomes Assessment Reports, 2012-2013
General Outcomes Assessment Process, Sample Prompts, Rubric, Results
Academic Program Reviews 2011-Current
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Appendix B
Relationship of Salish Kootenai College Mission, Four
Themes, and Key Components

Mission

Core
Themes

The mission of Salish Kootenai College is to provide quality postsecondary
educational opportunities for Native Americans, locally and from throughout
the United States. The College will promote individual and community
development and help perpetuate the languages and cultures of the
Confederated Tribes of the Flathead Indian Nation.
Provide Access
to Higher
Education for
American
Indians

Access
Key
Components
Persistence

Maintain
Quality
Education for
Workforce or
Further
Education

Perpetuate the
Languages and
Cultures of the
Confederated
Salish and
Kootenai Peoples

Quality Faculty

Community
Cultural
Knowledge

Quality
Curricula
Quality Student
Outcomes

Salish Kootenai College

Individual
Cultural
Knowledge

Increase
Individual and
Community
Capacity

Individual Impact

Community
Impact
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Appendix C

Salish Kootenai College Comprehensive Planning Model

Mission, Core
Themes

Mission and Core Themes

Strategic Plan

Board Goals

Department Goals

Assessment

President’s Goals

Assessment: Are goals and plans being met?
(Core Theme Monitoring Reports, Department
Assessment Reports, Institutional Effectiveness Reports)

Planning

Planning:
What needs to be done to maintain/increase effectiveness?
(Theme Team Recommendations, Enrollment Management Plans, Technology
Plan, Facilities Plan,
Academic Plan, Student Services Plan, Department Plans)

Budget
Processes

Annual Budget Processes
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Appendix D
Members of Accreditation Steering Committee
and Theme Teams

Accreditation Steering Committee
Al Anderson, Director, IT Services
Anita Big Spring, Administrative Assistant to the President
Amy Burland, Ed.D., Faculty, Education Department
Robert DePoe III, President, Salish Kootenai College
Steve McCoy, Director, Department of Academic Success
Ellie McLeod, Director, Career Services
Cindy O’Dell, Ed.D., Dean, Division of Education
Tim Olson, Ph.D., Dean, Division of Sciences
Stacey Sherwin, Ph.D., Director, Department of Institutional Effectiveness (Coordinator)
Theme Team One: Access
Allen Addison, Assistant Director/Data Specialist, Student Support Services
Debbie Bell, STEM Division Assessment Coordinator
Effie Clairmont, Faculty, Liberal Arts Department
Steve Dupuis, Director, Indigenous Math/Science Institute
Heather Licht, Director, Upward Bound
Steve McCoy, Director, Department of Academic Success
Tracie McDonald, Director, Student Support Services
Dan Patrick, Instructor, Math Department
Stacey Sherwin, Ph.D., Director, Department of Institutional Effectiveness (Coordinator)
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Theme Team Two: Quality Education
Amy Burland, Ed.D., Faculty, Education Department
Danica Luedtke, Faculty, Dental Assisting Program
Ellie McLeod, Director, Career Services
Alice Oechsli, Vice President for Academic and Student Affairs
Nancy Nelson, Department Head, Office Professions Department
Matt Seeley, Department Head, Math Department
Stacey Sherwin, Ph.D., Director, Department of Institutional Effectiveness (Coordinator)
Theme Team Three: Cultural Perpetuation
Angelique Albert, Director, SKC Foundation
Niche’ Caye, Faculty, Nursing Department
Jim Durglo, Chairman, SKC Board of Directors
Frank Finley, Director, Native American Studies Department
Fred Noel, Director, D’Arcy McNickle Library
Stacey Sherwin, Ph.D., Director, Department of Institutional Effectiveness (Coordinator)
Team Theme Four: Individual and Community Development
Virgil Dupuis, Director, SKC Extension
Niki Graham, Director, Center for Prevention and Wellness
Joelfre Grant, Director, SKC Day Care
Fred Noel, Director, D’Arcy McNickle Library
Audrey Plouffe, Interim Vice President, Business Affairs
Elizabeth Rutledge, Faculty, Life Sciences Department
Stacey Sherwin, Ph.D., Director, Department of Institutional Effectiveness (Coordinator)
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